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Abstract:

The present study aimed at investigating student-teacher human relations as
perceived by college of Education, King Faisal University female students.
The study sample consisted of (447) female college students responded to a
guestionnaire containing (38) items representing six teacher’s behaviors.
ANOVA and Tucky test indicated that student- teacher human relations as
perceived by students differ from one academic section to the other. However,
no significant differences were found in perceiving student -teacher human
relations between high and low academic achievement students .The study
recommends that the university should provide a human relation training
program as a reguirement for all university’s new teachers.

Introduction and Review of Literature:

Since God is the absolute and the sole master of men and the universe,
he is the sovereign Lord, the Sustainer and Nourisher, the Merciful, whose
mercy enshrines al beings. Since He has given each man human dignity
and honor, and breathed into him of His own spirit, every human being is
thereby related to all others and all become one community of brotherhood
in their honorable and pleasant servitude to the most compassionate Lord of
the Universe. In such a heavenly atmosphere the Islamic confession of the
oneness of God stands dominant and central, and necessarily entails the
concept of the oneness of humanity and the brotherhood of mankind (The
Institute of I1slamic Information and Education, no date).

Thus, Iam has laid down some universa fundamental rights for
humanity as a whole, which are to be observed and respected under all
circumstances. One of these circumstances is the teaching/ learning process
that is the main concern of the present study.
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Nowadays education has started to pay great attention to student- teacher
human relations at school and universities. These relations are considered by
many authors as an essential condition for effective teaching and learning
(Gaber et a, 1993; Richardson, 1997; Murray, 1997). Findings of previous
research also revealed the importance of student- teacher relationship in
faculties as a means of establishing identity within the classroom and the
university (Beilke & Yssal, 1998).

Becoming a teacher from the viewpoint of many authors, means
developing the art and skill of interacting with, motivating, inspiring and
respecting others. The most successful teachers know how to bring together
a unique combination of knowledge, experiences and attitudes to help youth
to reach their potentia and succeed in the classroom. They have an
understanding of the cultural, economic and disability issues, which are a
dynamic part of human interactions in every classroom. Through the
interacting, teachers encourage children to grow individually and as part of a
school community that understands and values each person (e.g. Bennett &
Bennett, 1994; Stahlhut & Hawkes, 1994).

In defining good teaching Leblanc (1998) mentioned that good teaching
is about being human, respecting others, and being professional at all times.
He added that teachers should make innocuous jokes, so that ice breaks and
students learn in a more relaxed atmosphere where teachers and students
feel that they are human.

Sizer (1999) aso described good teachers as those who know students’
names, and caling them by name, greet students pleasantly, remember
something that had earlier worried a student and ask about it and resist the
sarcastic and hurtful rejoinder to a foolish comment a student has just made.
He added that good teachers are never tolerating aggressive remarks among
students, tell a student the unvarnished truth privately and exhibit
friendliness and try to express personal annoyances. Murray (1997) aso
thinks that teachers should share a little bit of themselves with their
students, because students need to feel that they are human.

Furthermore, Buskist and Saville (2001) mentioned that teaching reveals
our humanity, how we choose to define ourselves in our work, and the
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manner in which we relate to our subject matter, to our students, and to the
larger world around us. They added that if we are successful in building
human relations with our students, we create an effective environment that
is appropriate for teaching and learning.

In defining the standards expected from teachers, the Kentucky
Education Professional Standards Board (1999) has mentioned creating and
maintaining learning climate as a very important teachers’ task. It declares
that it is the teacher’s main job to create a learning climate (through human
relations) that supports the development of student abilities to use
communication skills, apply core concepts, become self- sufficient
individuals, become responsible team members and integrate knowledge.

In other words, human relations training is a requirement for al teachers
to create awareness of the degree of congruency between stated beliefs and
actual behavior and to internalize and trandlate such awareness into actions
which result in more positive relationships within the teaching /learning
environment (Stahlhut & Hawkey, 1994).

Many authors agree that student- teacher relationships have great
potential for improving the academic and social / emotional environments of
schools and universities. This refers to the fact that these relationships
facilitate students readiness to learn and their active engagement in school
(Teven & McCroskey, 1996; Abidin & Kmetz, 1997; Liu, 1997). The
student- teacher relationship is very important for success in the classroom.
Our students need to know that we as teachers care about their feelings and
well — being. It is through modifying relations between teachers and
students that the “treasure within each of us” can be revealed thus teachers
should work more often in order to “break down the rigid walls of the
classroom” (Richardson 1997).

Although human relationships between teachers and students are very
important to the process of teaching and learning, some teachers think they
are not. Those teachers think that human relations lead to trivia actions
without positive or effective learning. They think that when they have good
relationship with their students, they would not be able to teach. This belief
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refers to thinking of both teaching and practicing human relations as two
completely separate entities. Yet practicing human relations is an essential
component of the teaching and learning process (Tiberius, 1999). So, this
misconception is completely untrue as human relations improve teaching/
learning process (Goldstein & Berassi, 1994; Toombs, 1999).

Elsewhere Tiberius and Billson (1991) indicated that effective teachers
form relationships that are trustful, open and scare, that involve a minimum
of control, are cooperative, and are conducted in a reciprocal, interactive
manner. They added that within such relationships learners are willing to
disclose their lack of understanding rather than hide it from their teachers;
learners are more attentive, ask more questions, are more actively engaged.
Thus, the better the relationship the better the interaction; and the better the
interaction, the better the learning.

Gaber, et a. (1993) think that teacher’s knowledge of teaching methods
and styles should be trandated to situations from which he / she can
recognize how his / her attitudes, emotions, values and behaviors affect
every student in class. They also mention that teachers should be able to
know how to deal with different students with different levels and abilities.

Student- teacher relationships have great potential for improving the
academic and social-emotional environments of secondary schools (Liu,
1997). The goal of human relations is to improve the quality of life for our
students, staff and universities. Human relations aim also at hel ping students
and teachers to attain educational and professional goals in a congenial
environment (Garko et al; 1994; Lynch & Cichetti, 1997; Human Relations
Staff, 2000).

Problem of the Study:

From the researchers’ experience in teaching a number of courses and
their interaction with female students in teaching practice in college of
Education- King Faisal University, they have observed that college students
face many problems concerning human relations with their teachers.
Students usually complain that some teachers do not treat them properly and
do not care about their problems. In other words the researchers feel that
human relations between students and teachers may not be found in the
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proper way in college of Education, King Faisal University. So, the problem
of the present study can be summarized in the following questions:

1- Arethere any significant differences in student- teacher human relations
among academic sections of the college?

2- Arethere any significant differences in student- teacher human relations
between high academic achievement students and low ones?

3- How different are students’ responses in the six teacher behaviors?

Aims of the Study:

The overall aim of the present study was to investigate students’
perception of student- teacher human relations. The particular objectives
were to:

1- Examine the differences in students’ perception of student- teacher
human relations within academic specialists in College of Education,
King Faisal University.

2- Examine the differences between high academic achievement and low
onesin their perception of student- teacher human relations.

3- Examine teacher’s behaviors associated with student- teacher human
relations.

Variables of the Study:

Human Relations. by human relations the present researchers mean the
interpersonal relationship between students and teachers. Human relations is
used in the present study to describe six teacher’s behaviors that may affect
students’ academic achievement

Rational of the Study:

Many authors focused on the importance of human relations in creating
better learning environment. The success of the educational process depends
ultimately upon the human relationships among students and teachers rather
than any other factor (Morrison, 1985; Liu, 1997; Beike & Yssel, 1998,
Smedley & VanRooy, 1996).

Moreover, many students need to feel that above al else, ther
instructors care about them. Patience and acceptance are vital to student-
teacher relationship. Communicating honestly with students and
encouraging them to express their needs and attitudes is often necessary in
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avoiding or clearing up misunderstandings in the classroom. The ability to
stimulate strong positive emotions in students separates the incompetent
from the outstanding college teacher (Lowman, 1995). Thus, this study
attempts hopefully, to show how university teachers treat their students and
to what extent human relations are found between students and teachers.

Related Studies:

Whitman, et al. (1987) suggested some principals of stress reduction in
study environment. They focused on the value of feedback, and teacher-
student relationships on reducing stress.

Another review of research literature was conducted by Millington
(1992) to develop a profile of a good teacher. Two questionnaires were used
over a three- year period: one for teachers (n= 640) to determine their
relationships with students, and another for students (n= 573) to determine
what were essential characteristics of good teachers. The study concluded
that students want teachers who are expert, experienced, and sympathetic.

Williams and Graham (1992) designed a study to ascertain if a
relationship exists between supervising teachers’ personal attributes and
professional backgrounds and the attitudes of their student teachers toward
their field experiences. A rating scae and a persona background
guestionnaire were conducted on 123 elementary and secondary student
teachers. The data reveded no significant differences in attitude mean
scores of student teachers as related to the ages of their supervising teachers.
The study also reveded that no significant difference existed between the
attitude mean scores of student teachers when comparing their supervising
teachers’ educational attainment level.

A study in Australia used a model for interpersonal teacher behavior
with two axes- dominance/ submission and cooperation/ opposition. Results
focused on actual classroom behavior and students’ perceptions of ided
teachers. A study in the Netherlands investigated interpersona teacher
behavior and its relationship to student achievement and attitudes.
Conclusions from both studies showed that interpersonal teacher behavior
Is an important aspect of the learning environment, and is strongly related to
student outcomes (Wubbels, 1993).
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Holland (1993) examined the factors in doctoral programs that may
potentially guide, motivate and influence African American doctora
students to pursue careers in higher education. Interviews with 42
participants, 23 current students and 19 former doctorate recipients, were
conducted. The findings of the study indicated that African American
doctoral students have a variety of relationships and involvement with their
major faculty advisors. Of these relationships, the student-advisor
relationship was identified by respondents as being the most non-satisfying
of the various involvement. Of the five relationships studied, quasi-
apprenticeship, academic mentoring, and career mentoring had the most
significant impact on African American doctoral students seeking careersin
higher education.

In a study of Garko, et a. (1994) undergraduate students (n= 64) were
asked to describe the ideal student- professor relationship. Results indicate
that students want to connect with professors. The desired relationship
included equality, mutuality, and respect. Results did not support the
commonly — held faculty belief that students want to be anonymous or want
professors to be in control, entertain them, be paragons of virtue, or be
buddies.

Bennett and Bennett (1994) examined the differences in male and
female teachers’ attributions and beliefs in relation to gender and success of
their students. Subjects, 250 high school teachers, half-male and half-
female, completed a 2-part survey to measure their attributions of student
success or failure in relation to gender- associated behaviors. The teachers
were also asked to identify the gender of students believed to be most
successful within the teacher’s content area. Findings indicated over half of
the femal e teachers and a third of the male teachers reported femal e students
to be more successful in their content area. Both male and female teachers
reported boys to be most successful only in traditional male subjects, such
as metal shop and woodworking, whereas femal e students were identified as
most successful in al content area with the exception of these traditionally
male dominant areas. The results implied that male and female students are
receiving different educational experiences based upon a combination of
their own ability and what their teachers believe to be appropriate gender —
based behavior. It was recommended that educators should be made aware
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of any sex- biases that influence their behavior toward students. The authors
also recommended that schools should provide students with a balance of
male and female teachers.

In a survey study, Delucia (1994) examined assumptions, expectations,
attitudes, and behaviors that hinder or enhance faculty- student relationships
during students’ first year in college. Findings indicated from 135 high
school graduates enrolled in college summer basic skills program and from
66 faculty members revealed that high school students entered with
preconcelved expectations about professors.

Goldstein and Benassi (1994) conducted a study consisting of 64
university staff- members and 1,706 students on the relationship between
teacher self- disclosure and student classroom participation. The findings of
this study indicated that teacher self- disclosure is positively associated with
students’ willingness to participate in class discussions.

Williams (1995) conducted a study of student teachers and cooperating
teachers’ assessment of the student teachers’ perceptions. A survey
instrument in two versions, one for student teachers and one for cooperating
teachers, was devised listing 54 specific student teacher performance items
stated in corresponding terms. These were administered to 200 Middle
Tennessee State University students and their 200 cooperative teachers
twice, in the third week of the student teaching semester and in the ninth
week. There were statisticaly significant differences between cooperating
teachers and student teachers on 23 survey items. Only differences that
emerged for the first time at the end of the semester posed a threat to the
student teacher/ cooperating teacher relationship.

Moje (1996) found that the relationship established between a high
school content- area teacher and her students motivated them to engage in
literacy activities and encouraged students responded positively to the
strategies she taught, athough they did not transfer strategies to other
content classes.

Teven and McCroskey (1996) examined the construct of “perceived
caring” in the instructional context which is believed to be related to the
classical construct of “good well” in Aristotelian rhetorical theory as well as
more contemporary socia scientific views of “intent toward receiver” in
conceptualizations of source credibility. The hypothesis used was that
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students who perceive their teachers as more caring will (1) evaluate those
teachers more positively; (2) evaluate the course content more positively;
(3) report that they have learned more in the course. Subjects were 235
students enrolled in communication classes at an eastern university. A 22-
item bipolar scale was employed for measurement, including 6- item
measures of competence and trustworthiness. Results indicated that support
for dl three facets of the hypothesis was strong. Findings revealed that
student perceptions of caring on the part of their teachers were found to be
substantially associated with the students’ evaluation of their teachers, their
affective learning, and their perceptions of their cognitive learning.

Girgoriu’s study (1997) aso considered how establishing and
maintaining the student — teacher relationship can be epistemologically
transforming for both college students and faculty. The paper draws on a
constructivist- developmental theory of self and cognitive development,
knowledge construction, and the author’s own teaching experiences. First,
underlying constructivist assumptions, such as humans as experiencing
cognitive and emotional states of disequilibrium and equilibrium, are
identified. The results revedled that to the co-construction by teacher and
student of knowledge and meaning —making and the changing dynamics of
the relationship between student and teacher, are closely related to student-
teacher relationship.

Tom (1997) examined the power imbalance between university faculty
and students in terms of the “deliberate relationship” (other types being
ethnographer- subject and mother- child relationship). Critiques
contemporary responses to this power differential: positions of distance or
denial. He also discusses elements of the deliberate relationship that can
help faculty teachers carry out their roles in an ethical and responsible
manner and stresses the importance of student- teacher human relations in
carrying out these roles.

Eineder and Bishop (1997) examined effects of a recently implemented
block- scheduling arrangement on student achievement, behavior, and
student- teacher relations. Results support other research: students earned
higher grade point averages, more students attained the honor roll,
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disciplinary referrals were reduced, teacher- student relations were
improved, and teachers and students preferred block scheduling.

Abidin and Kmetz (1997) examined teachers’ perceptions of their
relationships with specific students, their experience of stress in relation to
those students, and whether those perceptions and experiences trandate into
observable differences in actual teacher behavior toward those students in
the classroom. Specifically, the project explored the validity of two teacher-
pupil relationship measures, the Index of Teaching Stress and the Student-
Teacher Relationship Scale, for predicting observed teacher behavior toward
pupils. Teachers (N=30) from two Virginia middle schools completed three
guestionnaires regarding their relationships with both a behaviorally
challenging and a control student in their classroom. Data analysis revealed
that teacher behavior toward the behaviorally chalenged child involved
more negative and neutral behaviors than toward the control child, while the
amount of positive behavior toward each child was not significantly
different. Teachers experienced more stress with the behaviorally
challenging child than with the control child are as stress increased, they
tended to be less engaged with the behaviorally chalenging child. Teachers
also perceived greater warmth, less conflict, and more positive relations
with the control child.

A recent study by Waldrip and Fisher (1999) examined differences in
metropolitan, provincial, rural and meaning town students’ perception of
student- teacher interactions and their classroom learning environment. The
study utilized a questionnaire, Cultura Learning Environment
Questionnaire that had previously been validated to assess culturally-
sengitive factors of science students’ learning environments. The student-
teacher interactions were measured with the instrument, Questionnaire of
Teacher Interaction. With a sample of over 2.000secondary science students,
the reliability of the CLEQ scales ranged from 0.70 to 0.84 and showed
acceptable discrimination between the scales. Overal, the greatest
differences in perceptions occurred between metropolitan and rural students.
Results revealed that students gender affected these students’ perceptions of
their learning environment and teacher- student interactions.

Another study was designed by Toombs (1999) to investigate the effect
of students/ teacher relationship building on students from high-risk
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environment. Six subjects were chosen in an eighth grade science
classroom. The researcher initiated one-on- one interactions several times a
week to build a relationship with these students. the student’s science
grades were recorded prior to the study and compared with their post study
scores. It was found that half of these students increased these science
scores by 30% or more. All the students became more respectful of both the
teacher and the course itself.

Thus many authors engaged themselves with examining student -
teacher human relations at schools and universities. Educational studies of
college teaching support the view that the frequency and quality of teachers’
behaviors with students inside and outside the classroom affect students’
learning in different ways. Previous studies also stressed the importance of
student-teacher human relations in creating positive learning environment.

Up to the knowledge of the present researchers, no study was conducted
to investigate student - teacher human relations in College of Education
King Fisal University.

Methodology:

Material and Procedures:

The researchers designed a questionnaire to examine student- teacher human
relations among female students at College of Education, at King Faisa
University according to their experince and related studies. The
questionnaire consists of (38) items representing six types of teacher
behaviors as follows:

1- Dedling with students’ problems (6 items).

2- The procedures of carrying out the lecture (6 items).
3- Testing (6 items).

4- Caring about students asindividuals (8 items).

5- Psychologica sidein dealing with students (7 items).

6- Dedling with students outside the class (5 items).
The questionnaire was first administered to (91) female students, in order to
get:
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1. Rdiability of the Questionnaire:
By using Alpha Reiability Coefficient, the value of using Alpha
Coefficient was (0.94), and this means that the reliability coefficient is
high.

2. Items Rédiability:
By using Alpha Reliability Coefficient too, the reliability coefficients of
items were between (0.941) for item No. (1), and (0.946) for item No.
(7). And this means that the reliability coefficients of items are high.

3. Internal Consistency:
By computing the correlation coefficients between the degree of each
one of the six teacher behaviors and the total degree of the
questionnaire.

Table (1)
correlation coefficients between the degree of each one
of teacher behaviors and the total degree of the questionnaire.

Teacher
behaviors 1 2 3 4 5 6
1 -
2 0.689** -
3 0.630** | 0.573** -
4 0.652** | 0.652** | 0.765** -
5 0.589** | 0.502** | 0.624** | 0.790** -
6 0.734** | 0.638** | 0.656** | 0.754** | 0.610** -
Total 0.844** | 0.775** | 0.826** | 0.922** | 0.838** | 0.855**

** Significant at 0.01 level

Table (1) shows that al the correlation coefficients between each one of
the six teacher behaviors and the total degree of the questionnaire are high
and significant at level of 0.01. This proves the interna consistency of the
guestionnaire.

4- Factorial Validity:

To investigate the validity of the questionnaire, the researchers used the
factor validity using the Principal Component Method, Varimax Rotation
and Kaiser Normalization that accepts the factors that their Eigen values is
more than one.
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One factor of 4.376 Eigen value and percent of variance 72.931% has
appeared. The following table shows the results of the factor analysis.

Table (2)

the results of the questionnaire ‘sfactoria anaysis.

Teacher behavior Factor 1 Extraction

Dealing with students’ problems 0.852 0.725
The procedures of carrying out the lecture 0.782 0.611
Testing 0.852 0.727
Caring about students asindividuas 0.909 0.826
Psychological side in dealing with students 0.863 0.744
Dealing with students outside the class 0.861 0.742
Eigen value 4.376 4.376
Per cent of variance 72.931%

Table (2) reveds that the items of the questionnaire are all loaded on one
general factor that can be called “Human Relations”. Thus the questionnaire
isvalid asit measures what it is supposed to measure.

Participants:

The present study involved 447 fourth year female students from all
academic sections in College of Education, King Faisal University as

follows:
Table (3)

The participants according to their academic section

Academic sections No. %
Arabic and Islamic 61 13.65%
English 94 21.02%
Sociology 86 19.24%
History 78 17.45%
Mathematics 53 11.86%
Physics 35 7.83%
Biology 40 8.95%

Total 447 100%
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Statistical Techniques:

To investigate the results of the study, the present researchers used the
following statistical techniques:

1- One- way analysis of variance (ANOVA).

2- Tukey Test.

Results:

As for the first question which says “Are there any significant
differences in student- teacher human relations among academic sections in
college of Education- King Faisal University? ”. The researchers used one
way analysis of variance (ANOVA) to count the differences in human
relations within the seven academic sections in the college and table (4)
shows the results.

Table (4)
the results of ANOV A of human relations within
the seven academic sections

_ Sum of Mean _
Variance Source Df F Sig.
Squares Square

Between groups 30061.79 6
o 5010.298
Within groups 163852.2 440 13454 | 0.01
372.391
Total 193914.0 446

It is obvious from table (4) that there are significant differences at the
level of 0.01 in student- teacher human relations among college academic
sections. To investigate direction and significance of these differences, the
researchers used Tukey Test as shown in the following table:
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Table (5)
The direction and significance of the
differences within academic sections in human relations

Academic Math Biology Physics Arabic History English Sociology
sections | 102113 | 104.825 | 109.057 | 112557 | 113.628 | 114.404 | 128547
Math 3 * % %k %
102113 2.712 6.944 10444 | 11515* | 12.291 26.433
Biology k x
104895 4232 7.732 8.803 9579 | 23722
Physics .
109,057 3.500 4571 5347 | 19.489
Arabic %
112557 1171 1847 | 15989
History .
113638 - 0.776 | 14.918
English -
114.404 - 14.142
Sociology
128.547

Table (5) shows that:

1- There are significant differences at the level of 0.01 in student- teacher
human relations between students of Sociology section and students of
all other academic sections in favor of the former.

2- There are significant differences at the level of 0.01 in student- teacher
human relations between students of English language section and those
of Mathematics section in favor of the former.

3- There are significant differences at the level of 0.05 in student- teacher
human relations between students of History section and those of
M athematics section in favor of the former.

4- There are no significant differences in student- teacher human relations
among all other academic sections.

5- Human relations among college academic sections can be arranged from

the highest to the lowest in perceiving student- teacher human relations
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as follows: Sociology, English language, History, Arabic language and
Islamic studies, Physics, Biology and Mathematics.

It is obvious from these results that human relations between students
and teachers in sociology section is the highest(the most effective) among
other academic sections. This may refer to the teachers of that section who
recognize (as specialists in Sociology) the importance of human relations in
the learning process. As specialists in sociology, they know very well that
student- teacher human relations affect students’ learning environment
positively.

On the other hand student- teacher human relations proved to be the
lowest among Mathematics, Biology and Physics sections. This result may
refer to the nature of the scientific courses that do not usualy care about
student- teacher human relations. However, teaching in these three sections
in King Faisal University is different as it depends most of the time on the
indirect teaching (male teachers teach femae students through TV net).
Moreover these sections also allow male teachers to teach male students
(directly) and female students (indirectly) together at the same class time .
This of course does not enable teachers to be aware of female students,
consequently the chance to practice or improve student- teacher human
relations is not provided. This result is consistent with Bennett’s and
Bennett’s study (1994) which revealed the importance of having female and
male university teachers for achieving good human relations.

As for the second question which says, “Are there any significant
differences in student- teacher human relations between high academic
achievement students and low ones”. The researchers used one way anaysis
of variance (ANOVA) to count the differences between high academic
achievement students (the highest 25% in academic achievement) and low
academic achievement students (The Ilowest 25% in academic

achievement)(l) in perceiving student- teacher human relations. Table (6)
shows the results.

(1) The remained 50% of the study sample was excluded in that analysis to get the
differences between the highest and the lowest.
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Table (6)
the results of ANOV A between high academic achievement
students and low ones in human relations.

. Sum of Mean .
Variance Source Squares Df Square F Sig.
Between groups 1284.361 1
o 1284.361
Within groups 98092.95 223 2920 | N.S.
439.879
Total 99377.32 224

From table (6) it is obvious that there are no significant differences in
perceiving student- teacher human relations between the high academic
achievement students and |ow ones.

Thisresult may relate to the fact that “human relations” is a variable that
may improve classroom climate, affect social and emotional environment
(Goldstein & Benassi, 1994; Garko et a., 1994; Liu, 1997) but shouldn’t
necessarily affect achievement. Students aso may study hard and achieve
well even if they are not satisfied with human relations between themselves
and their teachers.

This result is consistent with the result of the previous question that
revedled that human relations are low within Math, Biology and Physics
students although these students are the highest academic achievement
students in the college. However this result is not consistent with some
previous studies that found out a positive relationship between student-
teacher human relations and academic achievement (Wubbels, 1993;
Goldstein & Benassi, 1994; Toombs, 1999).

As for the third question which says that “how students’ responses are
different to the six teacher behaviors?’ Table (7) shows these six teacher
behaviors and their percentages from the students’ viewpoints.
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Table (7)
the teacher behaviors of the questionnaire and their percentages
No. Teacher behaviors Percentage
1 | Theprocedures of carrying out the lecture 82.78 %
2 | Testing 80.93 %
3 | Dedling with students outside the class 77.65 %
4 | Caring about students as individuals 72.78 %
5 | Dealing with students’ problems 70.35%
6 | Psychologica sidein dealing with students 67.90%

Table (7) shows that most students agree that “the procedures of
carrying out the lecture” is the highest behavior that college teachers care
about. “Testing” comes as the second behavior, and “dedling with the
students outside the class” comes as the third. On the other hand, student-
teacher human relations are shown to be low in “caring about students as
individuals”, “dealing with students’ problems”, and the “psychological side
in dealing with students”.

This result may be interpreted through the misconception about good
human relation between students and teachers that they do not go with good
teaching and that teachers who practice good human relations with students
cannot teach well. Moreover, some university teachers feel that their roleis
confined to “teaching” and nothing else. It is also obvious from the results
that student- teacher human relations are low in dealing with students as
individuals, dealing with students’ problems and psychological side in
dealing with students. This reflects the impression that found among many
people that these things are not basic in the teaching process. Many teachers
also think that caring about student- teacher human relations is opposite to
being firm and respectable (Tiberius, 1999). The reason behind this result
may be that we have inherited misconception about the teaching process is
that it takes place only inside the classroom.
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Conclusion:

Student- teacher human relations are investigated in this study to
determine their role in the teaching / learning process. Findings of the study
revealed that human relations as perceived by students differ from one
academic section to the other. In other words, not al students College of
Education, King Faisal University feel the same towards human relations.

Results of the present study also showed that there are no significant
differences in human relations between high academic achievement students
and low ones. Although this result is consistent with some previous studies,
it is not consistent with many other studies.

The present study also revealed that there are differences among the six
teacher’s behaviors associated with student- teacher human relations. The
highest behaviors perceived by students were the procedures of “carrying
out the lecture”, “testing” and “dealing with students outside the class”. The
lowest behaviors were the “psychological sides in dealing with students”,
“dealing with students’ problems” and “caring about students as
individuals”. This of course proves the existence of the problem of the study
that most university teachers do not care about students.

Recommendations:

1- The university should provide female students with female teachers to
create an effective learning environment.

2- The administration of the colloge should be encourage the teachers to
participate in different college student’s activities, so that they feel close
to each other.

3- The univrersity should provide a human relation training program as a
requirement for al university’s new teachers

189




Student-Teacher Human Relations ... Iman Abdel Hack & Al jawharah Bubshait

References:

1-

Abidin, R. R. & Kmetz, C. A. (1997). Teacher- student interactions as
predicted by teaching stress and the perceived quality of the student — teacher
relationship. Paper presented at the Annual Meeting of the National
Association of School Psychologists (Anaheim, CA, April 3).

Beilke, J. R. & Yssal, N. (1998). Personalizing disability: faculty- student
relationships and the importance of story. Journal for a Just and Caring
Education, 4 (2), 12- 23.

Bennett, C. K. & Bennett, J. A. (1994). Teachers’ attributions and beliefs in
relation to gender and success of students. Paper presented at the Annual
Meeting of the American Educational Research Association (New Orleans, LA,
April 4-8).

Buskist, W. & Saville, B. K. (2001). Creating positive emotional contexts for
enhancing teaching and learning. American Psychological Society, 14 (3).

Delucia, R. C. (1994). Perceptions of faculty students relationship: A survey.
NASPA Journal, 31 (4), 271- 279.

Eineder, D. V. & Bishop, H. L. (1997). Block scheduling the high school: the
effects on achievement, behavior, and student- teacher relationship. NASSP
Bulletin, 81, 45- 54.

Gaber, G. A.; Al Shieck, S. A. & Zaher, F. ( 1993). Teaching Sills. Cairo:
Dar Al- Nahda Al- Arabia. (in Arabic).

Garko, M. G., et al. (1994). Myths about student- faculty relationship: what do
students really want?. Journal on Excellence in College teaching, 5 (2), 51- 65.

Goldstein, G. S. & Benassi, V. A. (1994). The relation between teacher self-
disclosure and student classroom participation. Teaching of Psychology, 21 (4),
212- 217.

10- Grigoriu, E. C. (1997). Qualitative transformations within the student- teacher

relationship. Paper presented at the Annual Meeting of the Association for the
Sudy of Higher Education (22", Albuquerque, NM, November 6-9).

11- Holland, J. W. (1993). Relationships between African American doctoral

students and their major advisors. Paper presented at the Annual Meeting of
American Educational Research Association (Atlanta, GA, April).

12- Human Relation Staff (2000). Human relations. http://www.purdue. edu/

humanrel/.

190



http://www.purdue

Scientific Journal of King Faisal University (Humanities and Management Sciences) Vol.5 No.1 1425H (2004)

13- Kentucky Education Professional Standards Board (1999). Experienced teacher
standards for preparation and certification, http://
www.kde.state.ky.us/otec/epsh /standerds/ exp-teach-stds.asp

14- Leblanc, R. (1998). Good teaching: the top ten requirements. http://Good %20
teaching%20 the%20top%620ten%620 requirements hl.

15- Liu, J. Q. (1997). The emotional bond between teachers and students. multi-
year relationships. Phi Delta Kappan, 79 (2), 156- 157.

16- Lowman, J (1995). Mastering the techniques of teaching, 2™ ed. San
Francisco: Jossey- Bass.

17- Lynch, M. & Cicchetti, D. (1997). Children’s relationships with adults and
peers. an examination of elementary and junior high school students. Journal
of School Psychology, 35 (1), 81 — 99.

18- Millington, P. F. (1992). Staff/ student relationships. Aspects of Educational
and Training Technology Series, 25, 207- 213.

19- Moje, E. B. (1996). | teach students, not subjects. Reading Research Quarterly,
31(2), 172- 195.

20- Morrison, H. B. (1985). Caring teacher- pupil relationship: feminist or
phenomenological. ERIC, ED 390860.

21- Murray, D. R. (1997). Re: student- teacher relationship. http://web.
instate.edu/acng/hyper mail/eled250/0133.html

22- Patrick, B. C.; Hidley, J. & Kempler, T. (2000). What’s everybody so excited
about?: the effects of teacher enthusiasm on student intrinsic motivation and
vitality. Journal of Experimental Education, 68 (3).

23- Richardson, L. (1997). Re: teacher- student relations. http:// web.indstate.
edu/acng/hypermail/eled250/0137.html

24- Sizer, T. R. (1999). Good teaching. http:// good %20 teaching.htm

25- Smedley, L. & Van Roy, W. (1996). Science partnerships under the
microscope: a study of teacher education partnerships at Macquaire University.
Research in Science Education, 26 (1), 73- 88.

26- Stahlhut, R. & Hawkes, R. (1994). Human relations training for student
teachers. Paper presented at the Annual Meeting of the Association of Teacher
Educators (74th, Atlanta, GA, February 12- 16).

191



http://www.kde.state.ky.us/otec/epsb

Student-Teacher Human Relations ... Iman Abdel Hack & Al jawharah Bubshait

27- Teven, J. J. & McCroskey, J. C. (1996). The relationship of perceived teacher
caring with student learning and teacher evaluation. Paper presented at the
Annual Meeting of the Speech Communication (San Diego, CA, November 23-
26).

28- The Institute of Islamic Information and Education (no date). Human rightsin
Islam. Brochure Series; No. 7.

29- Tiberius, R. G. (1999): The why to teacher/ student relationships. http://
www.ucet.ufl.edu/Program Service/topic9-6.htm

30- Tiberius, R. G. & Billson, J. M. (1991). The socia context of teaching and
learning. In: R. J. Menges & M. D. Svinicki (eds.). College teaching: from
theory to practice. San Francisco: Jossey — Bass Publishers, Inc.

31- Tom, A. (1997). The deliberate relationship: a frame for talking about faculty
student relationships. Alberta journal of Educational Research, 43 (1), 3-21.

32- Toombs, T. R. (1999). The influence of teacher/ student relationship building
on students from high- risk environments in becoming responsible, in an eighth
grade science classroom. Unpublished Master thesis, Spokane, Washington
University.

33- Waldrip, B. G. & Fisher, D. L. (1999). Differencesin country and metropolitan
students’ perceptions of teacher- student interactions and classroom learning
environments. Paper presented at the Annual Meeting of the Australasian
Association for Research in Education, Melbourne, November 1999.

34- Whitman, N. A., et al. (1987). Reducing stress among students; association for
the study of higher education. ERIC, ED 284526.

35- Williams, J. L. (1995). Differences between cooperating teachers and student
teachersin their assessment of student teacher performance: potential threats to
a successful relationship. Paper presented at the Annual Meeting of
Association of Teacher Educators (75", Detroit, M|, February18- 22).

36- Williams, W. & Graham, J. (1992). The relationship between supervising
teachers’ personal attributes and professional background and the attitude of
their student teachers. Paper presented at the Annual Meeting of Association of
Teacher Educators (72”", Orlando, FL, February15- 19).

37- Wubbels, T. (1993). Teacher- student relationships in science and mathematics
classes. ERIC, ED 373957.

192



http://www.ucet.ufl.edu/Program

Scientific Journal of King Faisal University (Humanities and Management Sciences) Vol.5 No.1 1425H (2004)

a0ty el 3L ¥ o i LY Bl L)

S Mlir Al S

o A S50
Sy AN g db) Aaa g aSile S

lal daals — Ay 2 A0 Al Bl o any (3l Y < lad) (e 23 b Lad
A=Al dle o el oda (ki e g 5 ABy <l o3 Be) B dlia A cJuad
s Il Gang Y 100 Giaay (Ulal Giaay (Lals daay T AN @UY) G Saaly dla)
) 5le) e
gy o o g Ll Aams LlaYB AklA g ATy Aasia 4la) 22 Y 4d -

s
Aol g0 e gl i aae -

LOSiglad Gea (p SLG
Olald

aaddl) clib) b Ladg
tasadil) H(okaal) auy)
f S Jaeal

193




Student-Teacher Human Relations ...

Iman Abdel Hack & Al jawharah Bubshait

LA Y]
Val + J" '+
| % 3 %
.z] ;l. ..jg- ":!
| 5|3 .3

:u‘g‘).\ﬂ\z\;\b _guac

gl D0 L) DS ) gt | )

Ageldia¥) clilal)l edie ) aaiud Y

Al ) S ) peis | ¥

LAalAl) cldUall CNMSEe (e A ¢

- LeDle )l Ul DI, °

ks Lesie Lt AR g5 |

ol ol Gl e s A

Lo i ) LUl el s q

Clad el ) et i axe a8 el Cld e jusis | )

-

e J Lle daca e ol el sels culaa 1Y Q) dam e JLs | )

oSie JSy

g5 slel el U e il LEAY) vl g (8 | VY

Sl = A peal) @Y e Y A s cun e Jls | Y

(adeadl

o gl (gagd (e 2 SH 5 LI a8 pumladll e el ja) S | V€

edde il ga s sl )

e A biladl g 5, el e ALY sel @) Guls e Jess | VO

el 3 Ll

B paladd ol 8 AsElll cliall cas |11

bl ) e il aadi | VY

194




Scientific Journal of King Faisal University (Humanities and Management Sciences) Vol.5 No.1 1425H (2004)

iJaay)
Val g i s
<] ;l. ..jg- ":!
T | >3 .3

Lo Glais ol JlaaY) 8 ) eUasl (mals | VA

Ay 7o) Ay yhay il Hl e g Juin |4

LGalel 5 Aslid) 5 ANy e gl aai | Y

e i g5 pualad) ol 8 Ul Qi 5 Zilaall 5 a5l & 55 ek | Y
OIS Ja b Ul 48 jlie 8 gy gag | YY

Apb s Gere Jalaip bl o s | VY

odilly E (e 158 SR s | Y

Aana e 08 Ladie W) G g6l e jaa | Yo

e bl 3 Ul o i | YX

Oeielue Jslats (mitiall Juasdl ol 53 il aadi | YY
S el b leiSa b il aal 55 | YA

i) Gleld) (4 s s gere dalai g Ll Q& | YA
Oeioe Lusal 4y Le J g el iy | T

Aels ety cldUall OMSEe A | T

SV gl e il g | YY

LAdliaal) Gl ¢l ja8 L fias YT

LU e Lelalas 8 a5l (35l Tae o) 5 | YE

Ay Aelaia) ol 5 clalaiV) s calall QLS 4l aelus | Yo

Aalal ghad 8 clilall o)l | v

JAabia el AUl Azl poaad Ul il gen Ji | VY

bal)) Pls o leel ) Jslaty Getlalay clllall Jgae pgind | VA
REREN

195




Student-Teacher Human Relations ... Iman Abdel Hack & Al jawharah Bubshait

Altall gy daibusll Sldgall
Jaad Glll daoly SLdlh Lok a5 lod ikl

Cordiygs @aalpf 35l 9 Gadlise dama pley
Fad cllll daals - dpyll il
Logaeddl doyall isslell - oLV
s uA.‘.z.u‘
Ll 20 sl yenianss LALLYT LB Lpaal il yudl ol 75050 i
el DY o Ll Y lBMadl pamd I duljudl ol cous ady . Luala|
e coigest . Jads el daaloy oyl Ldes ol il Lges ;00 Lass Ul
T Jiad . 5,38 (YA) e O9Emne Oladind fgule coads s (£2V) fya Lol yall
555 Ly bl Julss Crslial alusinl @3 abs aalandl 3l ol jol=e
¥l g Ll ydl iie cbilind on idlas| ANy il Gy 399 pua sy
Al ) @yt L g olecaY|
cadia by Lol yudl de bbbl (s 5950 gy e dly ! él:u cds W3y

c;uajT J89. ynaz il ua:mL&“z’\ Ja=illy Aladl U.af)l&v:ﬁ‘ Juazl o Ll |
dian aal Ml J<at LOLLAY ! caldMall 5590 3adal 59y Lal ydl

196




