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Abstract : 
The recent expansion in scientific specializations in Saudi Universities 

has led to an increase on the emphasis on teaching English to prepare 
students for studying in English. The program offered by King Faisal 
University (KFU) in Saudi Arabia is one example of this new surge in 
teaching English. The program which has been running in the Colleges of 
Medicine, Architecture in the Dammam Campus and Veterinary Medicine in 
Al-Ahsa compus has not been subjected to professional evaluation. The aim 
of this paper is to evaluate students’ performance in this program which is 
currently offered to four colleges in the main Campus of KFU in Al-Ahsa: 
College of Medicine, College of Veterinary Medicine, College of Clinical 
Pharmacy, and College of Computer Science and Information Technology.  
Only the College of Medicine currently admits girls.  

The Michigan Proficiency Test (MPT) was given to all five groups in 
these colleges in the first and last week of instruction, and the results were 
compared with the performance of students as evaluated at the end of the 
program by course instructors. The results show that the achievement in the 
MPT is rather low and that the instructors’ evaluation tended to be higher. 
The instructors’ evaluation was seen to be higher in the term work compared 
with the final examination in two groups: the Veterinary Medicine and the 
Computer Science. These are the lower achievers in the five groups, and the 
lowest in terms of the intake.  

The paper concludes that the overall low achievement in the MPT shows 
that the external general test is not sensitive to the local situation in which 
the program is run. The low achievement and negative correlation in the 
Veterinary group reflect week intake, absenteeism and a local classroom 
culture.  These features point to the need for classroom research.  
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Introduction : 
Under pressure of accreditation and quality management of academic 

programs, evaluation has more often than not, been presented as a 
bureaucratic checking on the work of academic departments and academic 
staff (CVCP Academic Audit Unit, 1992). In some cases it has evoked a 
coordinated effort to secure the rights of academics in the dynamics of 
change from traditional methods of leanring, teaching and evaluating, to the 
technology of the Internet, distance learning, and teachers' evaluation 
(American Association of University Professors (AAUP) 2007 and Watt 
2000). Mackay has put things right when he says that "an additional 
advantage of the information generated by program-based review is that 
some of it can be presented in an appropriate and summarized form to meet 
the interests and concerns of the bureaucracy. A project or program which 
can show the bureaucracy what its strengths and weaknesses are, and how it 
plans to reinforce the former and overcome the latter, cannot fail to impress 
the "powers that be", and runs less risk of having an extrinsically motivated 
evaluation imposed upon it" (Mackay 1994, p. 149).  

Performance is one area in English program evaluation, but it is by no 
mean the only area (Mackay 1994). In Arabic contexts, there is general 
awareness of the problems surrounding teaching English (Al-Hajailan 2003, 
and Al-Saadat, Al-Braik and Al-Shabab 2005), but local, program-specific, 
data have been scarce in the last twenty years or so. The present paper is 
part of an effort to evaluate one intensive English program offered to first-
year university students at King Faisal University, Saudi Arabia. The paper 
investigates two aspects of students’ performance: 1. learners’ performance 
in two standardized tests used as external reference, and 2. two formal 
assessments by program instructors used as localized evaluation 
instruments. Four questions can be posed in connection with students’ 
performance: (1) what is the learners' level when they begin the program? 
(2) What is the improvement rate at the end of one academic semester? (3) 
What is the significance of the instructor’s grades at the end of the program? 
(4) What are the factors that contribute to learners' performance in the local 
situation?  

According to Mackay, one of the key areas of program evaluation is 
Students’ performance (Mackay 1994). Program evaluation as perceived 
and practiced in Mackay (1994) clearly indicates two perspectives: external 
or internal evaluation.  

 "It is, I believe, more realistic to distinguish between extrinsically motivated 
evaluations which are conceived, motivated, and designed at the 
bureaucratic level, and intrinsically motivated evaluations which are 
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conceived, motivated, and designed at the programme level, with or without 
the direct involvement of the  bureaucracy."     
 (Mackay 1994, P. 143) 

 
The current pressure on program directors in the Saudi context is to 

submit to "extrinsically" administered evaluations. Therefore, it may be 
advisable on the part of independent academic units at the level of centers 
and departments to undertake a self-assessment exercise which could serve a 
variety of purposes. The focus of the present work is, however, on students’ 
level and achievement, since, as Mackay himself points out "evaluations 
which address discrete issues over which program personnel have some or 
total control are the ones that generate information useful for program 
improvement" (Mackay 1994, p. 143). This should, in my view, be the 
prime focus of the personnel of English language centers in Saudi Arabia, 
i.e. the discrete issues which can be handled at the level of the center, and 
which are hoped to make a difference in the operation and task-delivery, 
taking the situation of each center into consideration.  

Student performance can be seen as a definitive judgment about the 
entire operation of the program. For the purposes of identifying weaknesses 
and progress, and for the sake of presenting "real" rather than "ideal" 
summary of the effectiveness of a program, students' performance can be 
adopted as useful indicator of the state of a given program.  The evidence 
obtained from an internal evaluation is valuable for program personnel since 
it is generally carried out in a congenial atmosphere and has the support of 
the staff involved, and at the same time it "can be presented in an 
appropriate and summarized form to meet the interests and concerns of the 
bureaucracy" (Mackay 1994, p. 149).  

One important variable related to students' performance is the level of 
the intake and the attitude and study habits of program participants. The 
level of program intake influences students’ evaluation of the academic 
operation as a whole: "Interestingly, in our study, course level is 
considerably the variable in the analysis that displays the greatest effect on 
the dimensions of students’ evaluation" (Schlenker and McKinnon 1994, P. 
19-20). Another variable studied by Schlenker and McKinnon is 
absenteeism” which also affects students’ evaluation of the 
teaching/learning process (ibid, pp. 15-16). The level of the intake and 
absenteeism are also relevant practices in the situation under analysis. In 
fact the high level of attrition may, at least in some colleges of KFU, be 
another factor that influences students’ performance. Therefore, while 
students’ performance can be seen as a definitive statement about the 
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program, it also reflects the complexity of the situation in which 
teaching/learning takes place.   

Performance as achievement has been investigated by Al-Muhaidib who 
studies low and high achiever in English as a Foreign language and their 
female learners’ personality traits. Her high achievers are integrative 
learners rather than instrumentally motivated (Al-Muhaidib 2006, pp. 107-
108). In terms of motivational intensity “high achievers spent more effort 
both inside and outside the classroom to learn English than the low 
achievers” (ibid.) High achievers also have “positive level of self-esteem” 
and they are “more anxious” as learners than low achievers (ibid p. 109). .   
Of course, personality traits and other psychological dimension of 
second/foreign language learning represent aspects of the complexity of 
acquiring a second/foreign language. Al-Braik (2001) has studied 
motivation of university Saudi students majoring in English. He found that 
the prime motivation for learning English for his subjects was instrumental, 
concluding that "Motivation would lead to the improvement of the socio-
economic status of those subjects, thus providing them with prestige among 
their acquaintances and in the country at large" (Al-Braik 2001, p. 7). 
Taking the results from Al-Muhaidib into account, the instrumentalist are 
not as successful in learning and performance as program providers may 
wish them to be. The data obtained from students' performance help in 
"knowing the general trends in learners’ performance and offer a concrete 
measurable manifestation of the learning experience. Such knowledge 
benefits administrators (Illich et. al. 2004), program designers (Ali 1995), 
and teachers (Al-Braik et. al. forthcoming), and program evaluators (Shaw 
1994).     

  Examining the situational aspects of learning/teaching general English 
in the Saudi context leads Al-Saadat, Al-Braik and Al-Shabab to state that  

One of the basic aspects of course construction is the establishment of 
explicit criteria on which learners' levels can be determined. In the local 
environment, three criteria are particularly needed since much of the 
dissatisfaction with what is available stems form lack of clarity in 
establishing the learners' level and lack of will to reinforce the level and 
evaluation procedures. … it is not enough to have a target of vocabulary 
input for a specific level. What is needed is a parallel operational apparatus 
which activates the vocabulary input and ensures its assimilation and 
positive use in speech and writing.  
 (Al-Saadat, al-Braik and Al-Shabab 2005, p. 3)     

The above concerns echo Nunan's position which differentiates between 
"ideals" and "reality" in Curriculum design and course delivery. He writes: 
"The "curriculum" of a given institution or language program … can be seen 
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as a statement of intent, the "what should be: of a language program as set 
out in syllabus outlines, sets of objectives, and various other planning 
documents. Another perspective is that of the curriculum as "reality" that is, 
in terms of what actually goes on from moment to moment in the language 
classroom" (Nunan 1989, p. 9). He goes on to conclude that "the localized 
school-based approach to the language curriculum outlined in this article 
attempts to model the curriculum on instances of successful practice and is 
therefore tied closely to the classroom." (Nunan 1989, p. 25). It is clear from 
the above that identifying the gap between "what should be the case" and 
"what the case is" is at the core of localizing Intensive English programs. It 
also underlines the present endeavor.   

Aspects of the problem facing the English language program managers 
and all other parties concerned in teaching English in the Saudi context have 
been highlighted in a seminar held in Yamama College in (2005). At the 
same time, different aspects of the language of Saudi learners have been 
studied including the errors of major English students, and the acquisition 
patterns of English (Al-Mahboub 2007). The present paper investigates a 
different aspect of the situation at hand by concentrating on an intensive 
program offered to four colleges at King Faisal University. Still, it would be 
informative to see if the features under study relate to students performance 
are maintained by the present subjects, and to what extent they are 
maintained.                         

Methodology: Situation, Subjects, Data, Instruments and Hypotheses : 
The current evolving situation in King Faisal University is typical of 

recent developments in many similar academic institutions in Saudi Arabia. 
English language centers are required to start or revive intensive English 
courses to students in different specializations across the university. The 
intake is determined on the basis of criteria set up by university admissions 
and academic committees. Typically, fresh school leavers apply to the 
prestigious colleges, medicine, computing, and pharmacy, or to colleges 
where jobs can be easily found, typically education. High fliers tend to go to 
the above mentioned colleges, and the College of Education has been 
recently accepting "literary" secondary school section, which generally 
attract weaker students. But the situation is volatile and changes in intake 
and admissions can take place within short notice. 

One thing is quite stable and that is the main focus of the resent paper, 
i.e. the level of English given to the intake. The significant performance 
indicator sought here is the amount of progress achieved by program 
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participants. Students are required to attend classes (average 18 hour of 
English per week), but they are allowed to be absent for 24% of course time. 
Beyond this they are asked for official excuse or being stopped from taking 
exams. Most students in the above three colleges do attend relatively 
regularly, but there can be a sizable proportion of attrition, students who 
decide to take up jobs, transfer to different institutions, or even opt for a 
career. Students do not pay any tuition fees and they receive a monthly 
allowance of about two hundred and fifty dollars.   

Typically, two or three members of the English language Center teach 
on each program, and the four skills are taken as a basis for the teaching 
operation, with a steady movement from general English to more scientific 
texts. Continuous evaluation is implemented and there is a formal midterm 
examination and a final examination which cover the four skills and which 
amount to about fifty percent of the grades.   

Learners' level at the starting point and their level after instruction 
measured by external instruments in the form of a standardized test can be 
compared with the results of the achievement tests the learners take at the 
end of the course. The achievement scores are assigned collectively by 
course instructors in each college. The difference between the achievement 
score and the standardized test constitutes one indicator of students' 
performance. The post test scores show the level of students who are 
allowed to continue their studies in their relative colleges. As such, the 
improvement in the intensive program should be benchmarked against 
improvement of these final scores in achievement and standardized tests 
taken at the end of program.  

Thus, students' performance will be measured at two points by using two 
instruments. The first point is a pre-session test administered by program 
instructors under the supervision of the researcher. The second point is the 
last week of instruction. The first instrument is the university of Michigan 
English proficiency test. Only sixty item which cover grammar, vocabulary, 
and reading comprehension are used. To maximize comparability, the same 
text is given before and after instruction. The second instrument utilizes 
students' achievement as obtained form instructor's evaluation of students 
throughout the running of the program. Program instructors' are required to 
give a midterm examination in week 8/9 of a 15 week term and 18 hours of 
English. Only students of medicine have a yearly program of 13 hours per 
week. Instructors also give quizzes and a final examination which, in 
general, accounts for 50% of the program total. The instructors carried on 
with teaching and evaluation without being told that the results would be 



Scientific Journal of King Faisal University (Humanities and Management Sciences)      Vol.10  No.2  1430 (2009)  
  
 

221 

used as data to compare students' achievements, which meant that their 
evaluation is both normal and bias-free. At the end of the academic year 
(2006-2007), the researcher collected the scores of the two instruments as 
shown in Table (1). Table (2) shows the number of subjects.   

Table ( 1 ) 
Tests and Subjects of the IEP. 

Instruments 
Subjects 

MedF MedM Vetr Phar Comp 

Test1 1st week 1st week 1st week 1st week 1st week 
Test2 End of term End of term End of term End of term End of term 
Term Accumulative Accumulative Accumulative Accumulative Accumulative
Final End of year End of year End of term End of term End of term 
Total End of year End of year End of term End of term End of term 

   
Table ( 2 ) 

Number of subjects of the IEP. 
College MedF MedM Vetr Phar Comp Total 

Numbers of subjects: 
Test1, Test 2, Total 57 69 26 14 36 202 

Numbers of subjects: 
Term, Final & Total 73 71 55 17 64 280 

 
Terms and abbreviations :  
KFU:  King Faisal University;  
IEP:  Intensive English Program.  
MedF:  Female students of the College of Medicine.  
MedM:  Male students of the College of Medicine.  
Vetr:  Students of the College of Veterinary Medicine (Male only).  
Phar:  Students of the College of Clinical Pharmacy (Male only).  
Comp:  Students of the College of Computer and Information Technology (Male only).   
Test1:  The University of Michigan English proficiency Test.   
Test2:  The University of Michigan English proficiency Test.   
Term:  Term grades (usually 50 points out of a 100) given by program instructs' for 

Midterm examination, quizzes and participation, and attendance.   
Final:  The examination given by program instructors at the end of the program to test the 

skills and material taught throughout the program. 
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Total:  The overall grade obtained by a student calculated by adding the term score to the 
final score.   

It is clear that not all students who attended the program and obtained 
instructors’ evaluation took the external tests. This could be useful in 
explaining study habits and absenteeism (see section 4.3 below).    
The data collected and the objectives of the paper enable us to investigate 
students’ performance as measured by an external (standardized test) and by 
program instructors’ evaluation. Three hypotheses can be suggested in an 
attempt to answer the four questions posed in section one earlier. The 
hypotheses are: 

1- There is a correlation between scores obtained from Test1 and scores 
obtained from Test2. 

2- There is a correlation between scores obtained from Test2 and the 
Total score obtained from program instructors.  

3- There is a correlation between Test2 and Term scores obtained from 
program instructors. 

The three hypotheses will provide information about the level of the 
intake to each of the four colleges offering the Intensive English Program 
(IEP). This is obtained from the first hypothesis. By comparing the pre-test 
scores and the post-test scores, the first hypothesis measures the 
performance after instruction, i.e. the improvement brought about by 
instruction. The significance of Test2 is seen when its results are compared 
not only with Test1 to externally measure performance after instruction, but 
also when its results are used to investigate performance in instructors’ 
evaluation. Correlations between instructors’ evaluation and external 
evaluation of performance will verify the level of students’ performance and 
achievement. Lack of correlation will call for explanation and may help in 
understanding the complexity of learning a foreign language in a specific 
locality. Factors influencing instructors’ evaluation will help program 
directors and program staff in seeking ways of improvement in teaching and 
policy making for the future.   
 
 
Results :  

The results are obtained by using the SPSS to analyze the scores 
obtained from the proficiency test and the instructors' evaluation. The 
numbers included in the texts are those who took Test1 and Test2 and have 
a total score assigned by the instructor at the end of the first term.  The tests 
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were administered by the instructors in the first week (Test1) and the last 
week of instruction (Test2). In the sections below the results of the analysis 
are reported, including the Means, Pearosn correlations and Standard 
Deviation. 

The Means : 
Comparing the means obtained from the analysis of the data at hand 

reveals the general trends in students' performance. The first performance 
indicator is seen in the difference between the mean scores of Test1 and 
Test2 (Columns 4 and 5 Table 3). The lowest mean in Test1 is in Veterinary 
Medicine Group 24.000 and this group is the lowest in achievement, only 
26.692 in Tes2. The highest means in Test1 is the Medicine Female group 
(39.684) and their achievement is the second best (Test2 47.263), next to the 
Medicine Male group which achieved lower in Test1 (34.790) and higher in 
Test2 (50.666) , a fact which indicates higher achievement. This is an 
improvement of about 16 out of a hundred, the highest in all groups. 

Table ( 3 ) 
Means of scores obtained from proficiency  

tests and instructors' evaluation 

College 

Students' 
Numbers Means 

Test Inst. Test 1 Test 2 Total 
Inst. 

Term 
Inst. 

Final 
Inst. 

Total 
Inst. 

Med. 
Female 57 71 39.684 47.263 75.578 74.840 75.970 75.408 

Med. Male 66 73 34.790 50.666 85.393 82.958 84.219 83.698 

Veterinary 26 55 24.000 26.692 59.076 63.454 43.636 53.545 

Pharmacy 14 17 33.000 35.714 81.142 80.234 79.764 80.000 

Computer 36 64 27.833 34.611 67.472 81.750 46.124 63.937 

All 
Colleges 199 280 33.397 42.603 75.603 76.628 62.234 70.932 

The second indicator of achievement is seen in the comparison of the 
means of Test2 (Columns 5) with the means of the instructor's total score for 
the term (Total Inst., Column 6). The highest mean in the Total Inst, is 
achieved by the Medicine Male group (85.393) contrasted with (59.076) 
achieved by Veterinary Medicine group. Medicine Female group achieved 
(75.578) and the Pharmacy group (81.142). Thus the instructor's total for 



The  Relevance of  Students  Performance to Intensive …                                                         Mubarak S. Al-Braik 

 

  224

pharmacy (81.142) is higher than that of Medicine Female (75.578). A look 
at the means of Test1 and Test2 shows that Pharmacy group is rather modest 
(Test1 33.000 and Test2 35.714). This is probably due to the instructor's 
strict evaluation in the Medicine Female group and to the fact that the 
Pharmacy group is rather small; only 14 students took Test1 and Test2 and 
the instructor's total.  

Close examination of the means obtained from the instructor' evaluation, 
reveal remarkable consistency in the term scores, final scores and total 
scores, except for the Veterinary and Computer groups where the final 
scores are very low compared with the term scores (Veterinary Term: 
63.454; Final 43.636; and Computer: Term, 81.750 and Final 46.124). Thus, 
the Computer group has in the final achieved only about half the scores of 
the Term.  

Two findings can be reported here: 1) the Means of the Total instructor 
is higher than those of the external Tests; 2) the term scores are higher than 
the final in two groups (Veterinary Medicine and Computer), and these two 
groups are the lowest achievers in Test1, which is the intake score.  

Correlations : 
The correlations reported in Table (4) are expected to pin down the main 

performance trends seen in the means. They are examined here in the three 
main areas specified by the three hypotheses put forward in the previous 
section. The first correlation corresponds to the first hypothesis. It shows the 
relationship between the first and the second test performance, and thus it 
measures students' achievement by using an external instrument (Table 4, 
Columns 5, 6 and 7). The correlations obtained from MedF and MedM and 
Phar show some rather high correlations (.722, .705 and .884), which means 
that the performance is both consistent and the achievement is rather 
moderate since a remarkably high achievement would show a big positive 
difference in performance. The correlation of the Comp group shows a 
lower correlation (.589) which is in keeping with the score indicated by the 
mean of the group. The Vetr group shows a negative correlation (-.118) 
which reflects inconsistency in the performance of the group, and again this 
is in keeping with the low mean of this group. In light of the results above, it 
can be safely said that the high correlations obtained from using an external 
measurement show moderate improvement, and the negative correlation 
shows inconsistency in performance. The first hypothesis is accepted and in 
external evaluation little improvement is achievement. 

The second hypothesis measures the difference between the scores of the 
external instrument, Test2, and the term total obtained from instructors' 
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evaluation. If there is a low correlation, i.e. the scores are different, it will 
show that the instructors' evaluation is not within the same range of that of 
the external instrument. The results in Table 4, Column 6, show a rather low 
correlation in the MedF, MedM, and Phar groups (.670, .770, and .691) 
respectively. The results show a lower correlation for the Comp group 
(.454) and a very low correlation for the Vetr group (.157). Thus, the low 
correlations point to the difference between the externally measured scores 
and the instructors' scores. The second hypothesis in rejected since there is 
an overall low correlation, i.e. a difference between the two sets of scores.  

Table ( 4 ) 
Pearson correlations of the scores obtained from proficiency  

tests and instructors' evaluation 

College 
Students' 
Numbers Value of Correlation 

Test Inst. Test1-Test2 Test2-TotalInst Term-Final 

MedF 57 71 .722 .670 .899 
MedM 66 73 .705 .770 .819 
Vetr 26 55 -.258 .074 .819 
Phar 14 17 .884 .691 .872 

Comp 36 64 .589 .610 .648 
All Col. 199 280 .695 .703 .626 

The third hypothesis investigates the relationship between the 
instructors' term scores and the instructors' final examination scores. The 
results (Table 4, Column 7) show a trend which is similar to the results 
above, in the sense that the MedF, MedM, and Phar groups show higher 
correlations than the two other groups. The correlations of the MedF, 
MedM, and Phar groups are: .899, .919, and .872, respectively. The 
correlation for the Comp group is only .648, but the correlations for the Vetr 
group is surprisingly high (.819). This final result shows that the instructor's 
evaluation in the term work and final examination is consistent. While the 
Comp group shows a different in the score for the term work and the final 
examination. The third hypothesis cannot be accepted since the low 
correlation in the Comp group shows a difference in the scores of the term 
work and the final examination.  

The correlations in Table 4 can be summarized as follows: 
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1) There is a moderate improvement on the external scale, and no 
improvement in the Vetr group. 

2) There is a difference between the externally obtained scores and the 
instructors' total evaluation. 

3) There is some difference between the instructors' own evaluation in 
the term work and final examination, which becomes big in the case 
of Comp group.  

4) The low correlations for the five groups are reflected in All Colleges 
scores, the bottom row in Table 4 above. 

Table ( 5 ) 
Standard Deviation of the scores 

College 

Student's 
Numbers Standard Deviation  

Test Inst. Test 1 Test 2 Total 
Inst. 

Term 
Inst. 

Final 
Inst. 

Total 
Inst. 

Med. Female 57 71 14.715 13.232 12.031 5.948 5.941 11/586 

Med. Male 66 73 12.980 13.392 9.188 5.331 7.851 12.594 

Veterinary 26 55 5.685 8.521 12.129 8.177 10.804 18.118 

Pharmacy 14 17 12.197 11.418 8.198 4.688 4.270 8.664 

Computer 36 64 8.923 9.877 15.226 8.863 8.238 15.524 

All Colleges 199 280 13.180 14.815 14.650 7.825 11.930 17.901 

A look at the Standard Deviation of the scores of the five groups, shows 
that the Vetr group has the largest amount of SD (18.118) followed by the 
Comp group (15.524). The number of students in the Phar group is only (14) 
for the external Tests and (17) for the instructors' evaluation.  The rather 
large amount of SD is reflected in the overall numbers in the bottom row in 
Table 5.   

Discussion and Conclusion :  
The findings from the present data show that learners' achievement as 

measured by Test1 and Test2 is rather low: MedF: 16%; MedM: 17%; Phar: 
13%; Comp: 7%; Vetr: 3% (Table 3). In addition to the low achievement, a 
high degree of discrepancy exists in the scores of the Vetr group,  a 
correlation of -258 (Table 4 above) is observed. Secondly, the difference 
between the scores of Test2 and the instructors' total is quite big: MedF: 
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28%; MedM: 35%; Phar: 46%; Comp: 32% (Table 3). There is a marked 
trend for instructors' scores to be higher than those of Test2, despite the lack 
of correlation in the performance reflecting discrepancy among the groups 
and the individual learners within the Vetr group (.074). Thirdly, with two 
exceptions, little discrepancy in the scores of the instructors' term work and 
final examination: MedF: 1%; MedM: 2%; Vetr: 20%; Phar: 1%; Comp: 
35% (Table 3). 

The low achievement in Test1 and Test2 can be viewed from different 
perspectives. First of all, this external instrument is not sensitive to the 
situation and it may reflect, in some cases at least, priorities and cultural 
trends relevant to American usage and culture. The Saudi school curriculum 
and the intensive program under discussion, address vocabulary and topics 
quite different from the input of the above Test. From the learners' 
perspectives, the background of the two situations is different. The 
objectives, learning habits and classroom culture in which the English 
Intensive Program is run are different from those assumed by the external 
proficiency test. Out of 280 students, only 199 took Test1, Test2, and the 
instructors' examinations. This level of absenteeism and attrition is 
detrimental to high achievement (Schlenker and McKinnon 1994). It shows 
lack of motivation to learn English and a possibility of not taking tests 
which do not contribute to the actual evaluation seriously. It should be noted 
here that the percentage of absenteeism is higher in Vetr and Comp groups, 
the lower achievers of the five groups. This may also reflect a deeper 
reason; namely the weak intake performs less well than the better intake 
(See Free-Weiss 2004 for the influence if the level of intake). 

The higher scores given by the instructors in the Term work and final 
examination can be explained in a number of ways. The instructors' work in 
the real situation, in the sense that they know the exact learning habits, 
behavioral patterns and gaps in the learners language system. They know the 
specific needs of certain groups and even certain individuals in the program. 
Therefore, it is natural to find that the instructors' evaluation is sensitive and 
the evaluation instruments (teacher-made tests) are localized in such a way 
as to reflect the rating of individuals in the group and the perception of 
educational authorities which influence the test constructs and instructors' 
perception of rating (Hughes 1989/2003, pp 130-134) 

Finally, the homogeneity of the scores of term work and final 
examination in the MedF, MedM and Phar groups, shows consistency in the 
performance of the high performers. It also reflects emphasis on examining 
the material covered, rather than language constructs or wider curriculum 
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issues. Conversely, the low scores in the Vetr and Comp groups may result 
from a challenging final examination and a generous approach to grading 
quizzes and the Midterm examination.  

To conclude, one can safely say that students' performance in the 
English Intensive Program like the one offered by KFU, reflects local 
situation with all its complexities. The findings of the current paper show 
that teaching English to weak students is an area which needs to be 
investigated to find methodologies and content that suit this type of learner 
(see Al-Fraidan 2006 for further discussion). In other words, the English 
level of the intake is an important factor behind low achievement; the 
program cannot ignore the level of intake and treat all learners in different 
colleges in the same way. Finally, as Mackay has observed more classroom 
research is needed to explain students' performance and help evaluate the 
program at hand.    
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