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The Meaning and the Essential Nature  

of the Religion in the Light of Qur’an and Hadith 

 
Bahgat Al-Habashena 

Amman - Jordan  
P.O.Box 130221 Zip cod 25113 

 
Abstract: 

This research deals with the meaning and the essential nature 
of the religion on the basis of the Qur’an and the Hadith, which 
makes this work new in the field of the comparative religion. 

This study shows that the word “religion” is mentioned in the 
Qur’an and hadith to mean the only religion which was sent with 
all the prophets from adam to Muhammad “peace be upon them”, 
and to mean - as well- any belief based upon believing in God. 

This study -as well- shows the deep relation between the 
people and the religion, and shows that the commencement of the 
appearing of  the diversity of the religions. 
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Abstract: 
All the praises and thanks be to Allah who has sent down to His slave, the 

Book and has not placed there in any crookedness. In a clear Arabic tongue, 
and preserved it from distortion and change, He challenged the eloquent Arabs 
by this book and defeat them. 

This research plunges into a noble chapter of the Holley Qur’an 
contemplating its structure and form and the eloquent artistries it contains. 
Since H have read the noble Hadith which is narrated by Abu Yaleem in his 
collection that some companions of the prophet “PBUH” said to him that he 
was become white-haired, then He “PBUH” answered them the surat Hud and 
its like are the main cause of this change in the colour of his blessed hair. 

I always ask myself if there is any relation between eloquence and good 
styles in writings of this Noble surah and its metioning in this Noble Hadith. 
Is it its good style and well-structured style that Stir-this change in his hairs 
colour “PBUH”? 

It is its content of eloquent artistries that reaches its peack in Arabic 
eloguence to make this noble Surah “Chapter” contains all these artists 
pictures? 

This applied research is worthy of enriching the Qur’anic teachings, 
particularly, it depends on and to rest on looking into the Qur’anic text, a 
miraculous text, contemplating its structures and focusing on its meanings to 
discover the eloquent artistries and their real indications and signs.  

This attempt is without doubt needs the researcher should be vigilant and 
for-sighted so as to put these eloquent connotations in their suitable forms and 
places in the noble Surah. 

The method which I follow in this research is that I have traced the 
eloquent artistries in this noble Surah arranging for every art by defining the 
term, the rhetorical term after checking it with its indications in the main 
Arabic references, then I veve set or put a dictionary of the eloguent terms in 
the Qur’anic chapters accordings to the alphabetical order. 
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The Role of School Facilities in Achieving 
the Goals of Physical Education in Private Elementary 

Schools and in Rented or Government Owned Public Schools 
in the Eastern Province in the Kingdom of Saudi Arabia 

 
Kadhem M. Abu-Saleh 

Department of education and Psychology  
Education college  

King Faisal University 
Al-Ahsa, Kingdom of Saudi Arabia 

 
AbstractW 

The present study aims at finding out the opinions of the Saudi Arabian 
teachers of physical Education (PE) in elementary school about the 
achievement of the goals of PE as set by The Ministery of Education in Saudi 
Arabia. 

A questionnaire was given to a sample of 260 PE teachers from private 
schools, public schools in buildings built and owned by the government and 
public schools in buildings hired by the government. 

The analysis of results revealed that there is a statistically significant 
correlation between teachers' views of goal achivement and teachers' teaching 
experience.  Also the analysis of results revealed that there is no a statistically 
significant correlation between teachers' degrees and the accomplishment of 
the PE curiculum goals  

It could be concluded that the highest accomplishment of the goals of 
physical education is in private schools where sports facilities are more and 
better than the other two categories, followed by schools owned by the 
Ministry of Education and the least was by schools in rented buildings where 
sports facilities are not available                                    
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The Extent to Which the Graduates of PublicSecondary Education 
Meet the Requirementsof the Job-Market in the 

Kingdom ofSaudi Arabia 
(A Field Study) 

Abdullah M. Al-Ghamdi 
Department of Education and Psychology 

Teachers College of Riyadh 
Abstract:  

The current study investigated: “ The extent to which the graduates of 
public secondary education meet the requirements of Saudi job-market. ‘ To 
attain this general goal the following related objectives  were investigated : (1) 
The level of knowledge that public secondary students have about the 
requirements of the job-market in the Kingdom. (2) The amount of 
responsibility that they can bear after their graduation. (3) Their capability to 
select the suitable job compling of their desires and the needs of the society. 
(4) The obstacles they may face after their graduation. (5) The effect of some 
variables on their perception towards the requirements of the job-market.  

A questionnaire was developed and administrated to a sample of (1200) 
students from secondary schools of Riyadh, jeddah, and Dammam.  

The study showed the following results: (1) Graduate students know most 
of the requirements of the job-market in the Kingdom. (2) They feel the 
responsibility towards their future jobs. (3) They are capable of selecting the 
suitable jobs complying with their desires and the needs of the society. (4) 
They agreed that there will be some obstacles facing them after their 
graduation, (in different rations). (5) There were statistically significant 
differences related to : (1) level of knowledge, responsibility, and the 
capability of selection. (2) There were statistically significant differences  
related to the obstacles.  

These results showed that the graduates of public secondary education 
meet to a reasonable extent, the requirements of the job-market in the 
kingdom of Saudi Arabia.  

In the light of these results, the study presented the following 
recommendations: (1) Improving the secondary education curriculum to 
prepare students for life and binding that with the requirements of the job-
market. (2) Developing student’s sense of responsibility towards jobs. (3) 
Helping students to select the right job which is related to their desires and the 
needs of the society. (4) Overcoming the obstacles facing the public secondary 
students, to have suitable jobs, after their graduation. 
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Abstract 

This study investigates the relation between the student scores in some 
related courses in the secondary school and his performance in the accounting 

course in the first year in college6. The main reason to pursue such a study is 
the lack of similar studies done on the Kingdom of Saudi Arabia. In addition, 
the study handles factors like the effect of rural residence on the performance, 
after the economic jump, which is not considered by studies done on 
developed countries such as the United States, Hong Kong and Australia. 
Using a multiple regression model, the study revealed that three factors have 
significant effect on the student performance in college. The grades of 
Mathematics and Economics scored by the student in the secondary school 
and the gender has accounted for 40.1% of his performance in the accounting 
course in college. The regression has excluded the effect of the secondary 
school type, the secondary school grade average and the residential area for 
their low significant value. The study greed moderately with similar prior 
studies. 

 

                                                 
6  Introduction to Accounting (1) is given in the second semester of the first year, college of Administrative 
Studies and Planning in King Faisal University 
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involved in the testing process including learners, teachers, school 
administrators, community agencies, and public officials. 

EFL teachers in this study have shown a high degree of awareness in 
assessing their needs and determining their language testing priorities and 
the ways to fulfill them.  Most importantly, they have stressed their desire to 
be well informed about and experienced in recent and most effective 
language learning assessment and evaluation techniques and practices which 
should be presented to them in the most practical and meaningful contexts 
using the most qualified professionals to do the job. 

The numerous and responsible opinions stated by EFL teachers in this 
study should be highly regarded by educational planners, administrators, 
trainers and other concerned authorities in the country as they reflect true 
concerns and authentic needs that should be considered as precise, genuine, 
and meaningful guidelines for any well structured and rightly targeted 
preparation or training effort of pre-service or in-service EFL teachers in the 
most important aspect of language testing. 
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professionals to do the job.  Their rating came last even to fellow 
experienced English teachers. 

Research question No. 11 :  What system of delivery do EFL teachers find 
most suited for the required training in language testing? 

Table  (19) 
Delivery system preferred for required training 

System of Delivery Number % 

Lectures 4 6.8 

Presentations, examples, and applications 53 89.8 

Discussions 2 3.4 

Total 59 100 

Among the 59 teachers who responded to this question, a great majority 
(53 teachers or 89.8%) expressed their preference for training through 
demonstrations, examples and applications; in other words they thought 
training through hands-on and practical experiences was more effective than 
overwhelming them with information about testing through lectures and 
formal speeches which was chosen by only 4 teachers or 6.8%.  
Furthermore, two teachers or 3.4% were careful to include discussion as an 
important mechanism to be accounted for in the desired presentation 
methodology. 

Conclusion: 
This study has presented a detailed analysis and description of the 

current situation and status of the preparation of EFL teachers in Saudi 
Arabia in the field of language testing.  Several important conclusions can 
be drawn from the preceding discussion, chief among them is the fact that 
there is still much to be done to prepare Saudi EFL teachers and qualify 
them to be good test developers who are able to generate positive test 
backwash and bring about meaningful language learning experiences in 
their classrooms and equip them with the necessary tools to bear their 
responsibilities as accountable professionals towards different stakeholders 
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communication skills is in general less than satisfactory.  Though they can 
easily demonstrate reasonable command of reading and writing skills, 
learners often fail to express themselves orally and face serious 
comprehension problems of oral messages.  Teachers have therefore 
stressed the need to promote assessment of these important skills and bring 
them closer to the center of attention in the language classroom. 

Research question No. 10 :  What professionals do EFL teachers in 
Saudi Arabia find most qualified to train them in language testing? 

Table  ( 18 ) 
Professionals most qualified to deliver the required training. 

Trainers Number % * 

Highly qualified English Language teaching specialists 18 23.7 

Highly  qualified language testing specialists 37 48.7 

Educational testing and measurement specialists 14 18.4 

English language supervisors 3 3.9 

Other experienced English teachers 4 5.3 

Total 76 100 

* Percentages calculated against total number of responses. 

Responses to this question showed high preference for language testing 
specialists (37 responses or 48.7%) as most qualified personnel to deliver 
the required training, followed by highly qualified specialists in EFL 
teaching (18, responses or 23.7%).  Specialist in educational testing and 
measurement came next in this rating (14 responses or 18.4%), while very 
low values were given to other types of specialist in this respect. 

The above result, as displayed in Table 18, clearly reflects a strong 
desire among concerned teachers to recruite specialist best suited for the job 
to fulfill their needs in the most effective and meaningful way.  In contrast 
to the situation in the previously delivered schemes (Table 9), teachers here 
were careful to note that specialists in language testing should come first.  
They have also shown a mistrust of English language supervisors as able 
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only did they show equal interest in language aptitude tests (24 responses or 
10.1%), thus signifying their value in identifying and meeting learner 
interest and capability (Valette, 1977), a factor not necessarily catered for in 
public schools in Saudi Arabia, but they also gave high importance to 
standardization of language testing (25 responses or 10.5%) which should 
be regarded as a sign of teachers’ desire for more precision and assurance of 
quality in language assessment measures. 

Further evidence of the teachers’ consciousness and systematic 
selectiveness and ordering of training priorities is reflected in Table 17 
below. 

Table  (17 ) 
Skills teachers feel the need to train in testing. 

Skill Number % * 

Listening 36 30.8 

Speaking 34 29.1 

Reading 12 10.3 

Writing 12 10.3 

Structure 9 9.4 

Vocabulary 11 2.6 

Total 114 100 

*  Percentages calculated against total number of responses. 

As the table shows, teachers have given first and almost equal priority to 
two skills, namely; listening and speaking, 36 responses or 30.8%, and 34 
responses or 29.1% respectively.  Reading and writing were given equal but 
lower rating (12 responses or 10.3%) and came second in the teachers’ 
priority list of skills to train in testing.  Grammar and vocabulary received 
lower priority rating with vocabulary rating a little higher than grammar (9 
responses or 15.8% and 11 responses or 19.3%, respectively). 

Close observation of English language teaching and learning in Saudi 
schools reveals that listening and speaking do not receive enough attention 
in the classroom and thus student command of these aural/oral 
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Table ( 16 ) 
Areas and skills in language testing teachers feel the need to train in. 

Area / Skill Number % * 
Stages of development of language testing 15 6.3 

Characteristics of a good language test 24 10.1 

Traditional techniques in language testing 4 1.7 

Modern techniques in language testing 48 20.2 

Writing objective test items 18 7.6 

Writing subjective test items 10 4.2 

Writing language achievement test 24 10.1 

Writing language proficiency test 13 5.5 

Writing aptitude test 25 10.5 

Language test scoring techniques 17 7.1 

Managing language test period 12 5.0 

Standardizing language test 25 10.5 

Other specify 3 1.3 

Total 238 100 

* Percentages were calculated against total number of responses. 

Table 16 presents the responses of 56 teachers to the above question.  
Obviously an overwhelming majority of the respondents (48 or 85.7%) 
expressed their desire to train in modern techniques in language testing.  Not 
only does this finding confirm the need of EFL teachers to keep on training 
in language testing but it also asserts their eagerness to keep abreast of and 
be familiar with recent developments in the field. 

Unmistakably, this and other important findings in Table 16 give 
evidence of the professional maturity of the teachers as well as their 
conviction that serious changes must take place in the way EFL teaching 
and evaluation is handled in schools.  Surely teachers have not failed to 
assert in this respect that their main interest is in developing skill in 
classroom related achievement tests (24 responses or 10.1%).  However, not 
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expert assurance of the accuracy, effectiveness, and overall quality of the 
efforts they make to assess students’ learning.  The two extremes of total 
confidence and blunt uncertainty as stated by teachers’ answers may very 
much suggest the need for more directed efforts to diagnose the real needs 
of teachers and prescribe the most appropriate action to fulfill them, an 
objective this study is trying to reach. 
  
II. The teachers’ needs in subsequent training and preparation programs: 
Research question No. 8 :  Do EFL teachers in Saudi Arabia feel the need 
for training in language testing. 

Table  ( 15 ) 
Teachers perceptions of thier need for training 

Perception of need Number % 

Yes 37 69.8 

No 9 17 

Not sure 7 13.2 

Total 53 100 

Of those who responded to this question (53 teachers), a great majority 
(37 teachers or 69.8%) said they still feel the need for training in language 
testing.  The rest of the respondents either gave a negative response (9 
teachers or 17%) or were uncertain about their need (7 teachers or 13.2%). 

Besides confirming the general hypothesis of this study about the need 
of the great majority of EFL teachers in the country for further training in 
language testing and evaluation, this result surely attests to the need for 
immediate attention by Saudi educational authorities in general and EFL 
teacher trainers in particular to this loud call for more measures to help 
teachers improve their ability to assess language learning and equip them 
with the necessary, recent, and most effective techniques to do that. 

Research question No. 9 :  What areas and/or skills in language testing 
do EFL teachers in Saudi Arabia feel the need to train in? 
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Table ( 13 ) 
Degree of benefit teachers gainnod from training 

Benefit from Training Number % 
Much benefit 10 27 
Some benefit 24 64.9 
No benefit 3 8.1 
Total 37 100 

To confirm this last conclusion about the benefit gained from the 
delivered training, a direct question was posed to teachers.  As Table 13 
displays the response was encouraging.  A high percentage of the teachers 
trained in language testing confirmed earning some benefit, minimally 
and/or maximally, from their training.  Again, responses to this last question 
must have been determined against teachers previous experiences, 
expectations, and immediate needs. 

 Research question No. 7:  Do EFL teachers in Saudi Arabia find 
themselves competent in language testing? 

Table ( 14 ) 
Teacher views of their competence in language testing 

Teacher competence in language testing Number % 

Yes 32 53.3 

No 2 3.3 

Not sure 26 43.4 

Total 60 100 

When asked the important question of whether or not they found 
themselves competent in language testing, more than half of the respondents 
(32 or 53.3%) gave a definite “Yes” answer, while two teachers only (3.3%) 
gave a strong “No” answer.  On the other hand a large number of the 
respondents (26 or 43.4%) were uncertain about their ability in language 
testing, thus perhaps signifying their need for professional guidance and 
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Research question No. 6 :  How did EFL teachers in Saudi Arabia find 
the training they received in language testing? 

 
Table ( 11 ) 

Rating of the suitability of delivered training programs 

Rating Number % 

Very suitable 4 10.8 

Suitable 25 67.6 

Not suitable 4 10.8 

Extremely not suitable 4 10.8 

Total 37 100 

Twenty nine teachers of those who had previous training in language 
testing (78.4%) held favourable opinions about the content of the training 
they received.  Their answers ranged between suitable (67.6%) to very 
suitable (10.8%).  Only 8 teachers (21.6%) found that content either 
unsuitable or extremely unsuitable.  It is presumed here that both teams have 
weighed the content that was presented against their previous experiences, 
expectations, and immediate needs, hence, their evaluation varied.  Most 
notably, however, inspite of the fact that teachers were not consulted in 
determining the course content they received (Table 12), results mark a 
general overall satisfaction with the validity of such content, thus 
confirming to a certain extent the benefit(s) teachers earned from such 
training. 

Table  ( 12 ) 
Teacher consultation on training content. 

Teacher opinion of content Number % 

Sought 4 13.3 

No sought 26 86.7 

Total 30 100 
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most of these training opportunities have been offered while teachers were 
on the job (Table 5) thus showing the strong desire by the responsible 
authorities to recruit effective trainers to fulfill the needs of different 
teachers with different backgrounds and abilities in language testing. 

Research question No. 5 :  What system of delivery was used in 
language testing training delivered to EFL teachers in Saudi Arabia? 

Table ( 10 ) 
System of delivery used in training programs 

System of delivery Number % 

Lectures 23 65.7 

Demonstrations, examples and applications 12 34.3 

Total 35 100 

A total of 35 teachers responded to this question noting that in the 
majority of the cases (65.7%), training in language testing was delivered 
through classroom lectures, while in only 34.3% of the cases 
demonstrations, examples and applications were used.  This discloses a 
serious weakness.  Most of the training schemes were presented in the 
classroom in the form of lectures.  Therefore, in most of the cases trainers 
spent most of their time talking to teachers about language testing instead of 
availing them of hands on experiences in testing language using live 
demonstrations, authentic examples, and practical applications.  The 
significance of this is even more evident when we remember that most of 
the training was offered on the job, i.e. at a time when teachers were serving 
in schools and in need of practical answers and working solutions to their 
most pressing question and problems in this most important aspect of their 
professional capacity.  This is even more so for teachers with little or no 
previous preparation in language testing. 
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more important than testing vocabulary (12 responses or 13.5%) and also 
testing speaking which seems to have been the least presented and/or 
practiced skill in the training schemes (11 responses or 12.4%). 

These findings as displayed by Table 8 above seem to reflect a normal 
coverage balanced against typical situations in foreign language teaching 
and learning contexts (Harris, 1969). 

Research question No. 4 : What professionals were involved in training 
in language testing delivered to EFL teachers in Saudi Arabia. 

Table  ( 9 ) 
Specialties of trainers in delivered programs 

Trainers Number % 

Highly qualified English language Teaching Specialists 20 54.1 

Highly qualified language Testing Specialists 14 37.8 

Educational Testing and Measurement Specialists - - 

English Language Supervisors 3 8.1 

Total 37 100 

 
As the table shows, the majority of respondents (20 or 54.1%) were 

trained by highly qualified English language teaching professionals.  
Fourteen respondents or 37.8% have been trained by specialists in language 
testing.  The rest of the respondents (3 or 8.1%) were trained by English 
language supervisors. 

Among other important factors, successful educational or training 
programs are highly dependent on the selection of appropriate personnel to 
deliver the required instruction or training.  Data obtained from table 9 
above indicates that such factor has seemingly been accounted for in the 
schemes of training in language testing delivered to EFL teachers in Saudi 
Arabia.  A large majority of  the responses  (99.9%) assert that those 
schemes were handled by qualified trainers in English language teaching in 
general and language testing in particular.  Only on a few occasions (8.1%) 
have their been cases were English language supervisors have been sought 
for help in those efforts.  This is even more significant when we know that 
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probably propagate objective techniques as indicated above, is not in 
keeping with recent trends in educational assessment which call for more 
employment of techniques that provide evidence of actual performance of 
learners such as essay writing and free discussion and conversation 
techniques (Hughes, 1993; McNamara, 2000).  

As for language skills; listening, speaking, reading, and writing, 
information revealed by Table 8 below shows that these four skills in 
addition to structure and vocabulary were provided for in the training 
schemes offered to EFL teachers. 

Table  ( 8 ) 
Language skills and components covered in the training schemes 

Language skill Number % * 

Listening 15 16.9 

Speaking 11 12.4 

Reading 18 20.2 

Writing 15 16.9 

Structure 14 15.7 

Vocabulary 12 13.5 

Other 4 4.5 

Total 89 100 

* Percentages calculated against total number of responses. 

The figures depicted in Table 8 provide evidence that the four language 
skills and two components mentioned above received reasonably high 
attention in the content of the training delivered.  However, testing reading 
seems to have had the highest attention (18 responses or 20.2%) followed by 
testing listening and testing writing which both seem to have received the 
same level of interest in the schemes (15 responses or 16.9%).  Testing 
structure which almost had the same level of interest as testing listening and 
testing writing (14 responses or 15.7%), seems to have been considered a bit 
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objective tests (21 responses or 16.3%), modern techniques in language 
testing (17 responses or 13.2%), characteristics of a good language test  
(13 responses or 10.1%), traditional techniques in language testing  
(13 responses or 10.1%), preparing achievement tests (13 responses  
or 10.1%), scoring techniques (12 responses or 9.3%), writing subjective 
tests (9 responses or 7%), and standardization of language tests (9 responses  
or 7%).   

It is evident from the distribution above that the area of writing objective 
tests such as multiple choice, fill in the blank and short answer tests 
received the heaviest weight in these training schemes, thus indicating a 
trend towards improving the ability to prepare these highly structured and 
quickly scorable techniques among teachers.  It also reflects the high 
importance given by EFL teacher trainers and probably teachers themselves 
to these testing techniques. 

Another area which received considerable attention in these training 
schemes is preparation of classroom achievement test.  This finding should 
not be surprising  as such training was aimed for classroom teachers of 
English and thus was tailored to suit their immediate and most important 
needs as per the nature of their actual job responsibilities in the school.  This 
conclusion is supported by the low importance given to training in the 
preparation of general proficiency test and language aptitude test  
(4 responses or 3.1%, and 5 responses or 3.9%, respectively). 

In addition to writing objective tests, two areas received equal weight 
and probably equal importance in the training schemes.  These are 
characteristics of a good test and traditional techniques of testing.  The 
important implication of this finding lies in the fact that language testing 
training schemes in the country are principled on fundamental aspects of 
language testing such as features of a good test, and their coverage is 
inclusive of traditional as well as modern techniques of language testing. 

Not surprisingly, scoring, an important aspect of language testing 
(Harris, 1969; Valette, 1978; Madson, 1983; Hughes, 1993), was given a 
high value in the training schemes, followed by the writing of subjective 
tests, and standardization of language tests which received equal weight  
(9 responses or 7%).  It is worth noting here that the lower emphasis given 
to writing subjective tests, though supportive of the tendency to master and 
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of the teachers.  This assumption is strongly supported by the fact that 
24.3% of this majority had a training period that ranged between 1 to 7 days 
only. 

Research question No. 3 :  What areas and/or skills were covered in 
training in language testing delivered to EFL teachers in Saudi Arabia? 

Table ( 7 )  
Areas/skills covered in delivered training 

Area / Skill Number % * 

Stages of development of language testing 5 3.9 

Characteristics of a good language test 13 10.1 

Traditional techniques in language testing 13 10.1 

Modern techniques in language testing 17 13.2 

Writing objective test items 21 16.3 

Writing subjective test items 9 7.0 

Writing language achievement test 13 10.1 

Writing language proficiency test 4 3.1 

Writing aptitude test 5 3.9 

Language test scoring techniques 12 9.3 

Managing language test period 6 4.7 

Standardizing language test 9 7.0 

Other (specify) 2 1.6 

Total 129 100 

* Percentages calculated against total number of responses.  

Table 7 depicts areas of emphasis in the training schemes in language 
testing already delivered to EFL teachers in Saudi Arabia.  As shown in the 
table, eight areas received the highest emphasis.  These are : Writing 
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Several implications can be drawn from this last finding.  Most 
importantly, however, more than half of those who were offered some 
training in language testing (54.1%) received their training after they have 
graduated from school.  This may mean that although they have received 
their diplomas with a major of English, they may not have been necessarily 
prepared to be language teachers.  Hence, language testing was not a 
component of the course plan of their preparation program.  This is very 
likely since the Saudi Ministry of Education has long been employing 
graduates of arts and sometimes science colleges in addition to graduates of 
colleges of education to teach English in its schools around the Kingdom.  
What is more worrying, however, is that such teachers comprise a majority 
(54.1%) as compared to those who had college training in language testing 
(45.9%).  And since this pattern of employment is still valid, it can be safely 
said, that more than half of the population of the newly employed EFL 
teachers in the Kingdom are unqualified in the principles and techniques of 
language learning assessment and evaluation. 

The intensiveness of the training in language testing received was 
reflected by the duration of the courses offered (Table 6). 

Table ( 6 ) 
Duration of training courses in language testing 

Duration of the course Number % 

One day 3 8.2 

One week 6 16.2 

One month 12 32.4 

One semester 11 29.7 

Other 5 13.5 

Total 37 100 

 
As Table 6 shows, the majority of teachers (21 or 56.8%) reported 

participating in training courses that lasted for one to thirty days, while only 
11 teachers or 29.7% had a full semester program.  This, again attests to the 
limited exposure to training in language testing experienced by the majority 
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Table ( 4 ) 
Distribution of teachers per training courses 

No. of  training courses Number % 

One course 25 67.6 

Two courses 6 16.2 

More than two courses 6 16.2 

Total 37 100 

As Table 4 shows, chances to train in language testing were very 
minimal for the majority of teachers (67.6%) who were provided with such 
training before. 

When asked when these chances to train in language testing were 
offered, Table 5, 14 teachers or 37.8% said they received their training 
while they were studying in college, i.e. as part of their pre-service 
preparation as English language teachers.  However, 20 teachers or 54.1% 
reported having that training on the job.  The rest of the teachers (3 or 8.1%) 
said they were trained before and after they joined teaching in schools, i.e. 
pre-service and in-service. 

Table ( 5 ) 

Distribution of respondents by date of training 

Date of training Number % 

Pre-service 14 37.8 

In-service 20 54.1 

Both pre-service and in-service 3 8.1 

Total 37 100 

 
. 
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The important value of this and other assessments given by respondents 
in this study lies on the fact that those teachers are well experienced 
practitioners who spent a considerable amount of time ranging between 3 to 
34 years in teaching English as a foreign language.  Their opinions, 
therefore, should be of paramount importance to Educational planners and 
administrators in the country. 

Research question No. 2:  Have EFL teachers in Saudi Arabia received pre-
service and/or in-service training in language testing? 

Table ( 3 ) 
Distribution of respondents by previous training in language testing 

Type of Respondent Number % 

With training 37 61.7 

Without training 23 38.3 

Total 60 100 

When asked if they have had previous training (pre-service or in-
service) in language testing, only 37 teachers or 61.7% gave positive 
responses.  Twenty three teachers or 38.3% indicated that they have not 
received any kind of training in language testing.  As shown in the table 
above those who received previous training in language testing constitute a 
majority among the respondents. However, the percentage of those who 
have not been trained, almost 40%, is considerably high and is indicative of 
a significant failure in the preparation of those teachers to meet the 
requirements of successful foreign language teachers.  It also signifies a 
considerable suffering that those teachers have experienced and are 
probably experiencing in this important aspect of language assessment and 
evaluation. 

The distribution of those who were trained in language testing is shown 
in Table 4 which shows that of the total group who were trained, 25 teachers 
or 67.6% received one training course, 6 teachers or 16.2% received two 
training courses and 6 teachers or 16.2% had more than two training 
courses. 
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Table ( 1 ) 
Distribution of respondents by degree 

Degree Number % 

Bachelor 54 90.0 

Post-secondary Diploma 4 6.7 

Postgraduate Diploma 2 3.3 

Total 60 100.0 

 
Data Analysis and Discussion: 
I. The nature of the previous language testing training programs: 
Research question No. 1:  Do EFL teachers in Saudi Arabia find 
competence in language testing important? 

 
Table ( 2 ) 

Importance of competence in language testing 

Rate of importance Number % 

Extremely important 42 71.2 

Important 14 23.7 

Of low importance 3 5.1 

Total 59 100 

Table two shows that the majority of teachers involved in the study (42 
or 71.2%) find competence in language testing extremely important.  
Fourteen teachers or 23.7% find it important, and three teachers or 5.1% 
give it low importance rating.  One teacher only failed to respond to this 
item.  Obviously, this result indicates that the large majority of respondents  
(56 teachers or 94.9%) are supportive of the high importance of  ability in 
language testing and find it a fundamental aspect of their competence as 
English teachers. 
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8. Do EFL teachers in Saudi Arabia feel the need for training in language 
testing? 

9. What areas and/or skills in language testing do EFL teachers in Saudi 
Arabia feel the need to train in? 

10. What professionals do EFL teachers in Saudi Arabia find most qualified 
to train them in language testing? 

11. What system of delivery do EFL teachers in Saudi Arabia find most 
effective for the required training in language testing? 

The foregoing questions can be grouped under two major areas of 
investigation: 1. The nature of the previous language testing training 
programs (questions 1-7), and 2 . The teachers needs in subsequent training 
and preparation programs (questions 8-11)  

Methodology: 
A three-section questionnaire was developed for the purpose of 

collecting the required data.  The questionnaire comprised 63 items.  The 
first two sections were to be completed by all participants.  Section one 
aimed at eliciting some personal and demographic data about the 
participants.  Section two investigated several areas such as the importance 
of language testing, teachers need for training in language testing, areas 
and/or skills needed, and information on the trainers and the system of 
delivery.  The third section was to be completed by participants who had 
previous training in language testing.  It covered information on the number, 
date and duration of the courses offered, the qualifications of the trainers, 
the system of delivery, and the topics included. 

Sixty EFL teachers responded to the questionnaire.  All teachers came 
from intermediate and secondary schools of the Al-Hasa, Dammam, and 
Riyadh school districts in Saudi Arabia.  All respondents were male 
teachers.  As shown in table 1, 54 teachers or 90% hold BA degrees in 
English, 4 teachers or 6.7% hold post-secondary diplomas in teaching 
English, and only two teachers or 3.3% hold a post graduate diploma in 
teaching English. 
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function as good test makers and performance evaluators.  This problem is 
intensified when we know that many Saudi teachers who serve as English 
teachers in intermediate and secondary schools are graduates of  faculties of 
arts and had never had any training in psychology, teaching methodology, or 
educational measurement of any kind. 
 
Objectives: 
The objectives of this paper are two fold: 
1. To investigate the position and scope of language testing in the pre-

service/in-service training and preparation programs of EFL teachers in 
Saudi Arabia as reported and perceived by the teachers who have 
enrolled in such programs. 

2. To assess the scope and nature of the in-service training needs of EFL 
teachers in Saudi Arabia in language testing as perceived by the teachers 
themselves. 

Research questions: 
 Specifically, this paper will set out to answer the following questions: 

1. Do EFL teachers in Saudi Arabia find competence in language testing 
important? 

2. Have EFL teachers in Saudi Arabia received pre-service and/or in-
service training in language testing? 

3. What areas and/or skills were covered in training in language testing 
delivered to EFL teachers in Saudi Arabia? 

4. What professionals were involved in training in language testing 
delivered to EFL teachers in Saudi Arabia? 

5. What system of delivery was used in language testing training delivered 
to EFL teachers in Saudi Arabia? 

6. How did EFL teachers in Saudi Arabia find the training they received in 
language testing? 

7. Do EFL teachers in Saudi Arabia find themselves competent in language 
testing? 
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English just because the two groups are thought to have similar degree of 
proficiency in English.  Such test is said to be invalid for the intended 
purpose (Hughes, 1993). 

The second source of inaccuracy is lack of reliability or consistency of 
assessment as when a test fails to provide equivalent scores on repeated 
administrations of the same test or its equivalent. 

To a certain extent, these sources of inaccuracy of measurement are 
inevitable.  Language abilities cannot be measured with the same level of 
accuracy as in measurement in physical sciences.  But we can expect greater 
accuracy than is frequently achieved (Hughes, 1993). 

Several recommendations have been stipulated in the literature to help 
teachers achieve better backwash effects and accountability in the teaching-
learning process.  Brindley (1997), for example, recommends that language 
teachers attend formal degree courses, enroll in in-service workshops and 
undertake on-the-job experiences of developing and using assessment tools.  
Also, teachers need to engage in several moderation sessions that embrace 
other teachers and colleagues to discuss issues relating to the assessment of 
language knowledge.  Finally, teachers should engage in collaborative test 
development projects in which they share the processes of developing test 
specifications, item writing and trailing in a way that ensures the 
consistency of the testing content and techniques with the teaching practices 
adopted and therefore increases the likelihood that the tests will have 
beneficial backwash on teaching. 

The Problem: 
It is the contention of this researcher and the hypothesis of this study 

that EFL teachers in Saudi Arabia are in great need for further training on 
sound practices of language testing and performance appraisal of learners of 
English.  Although most of those teachers have received reasonably well 
structured pre-service training in teaching, many of them have had only 
scant opportunities to train on language testing practices.  Oftentimes EFL 
teacher preparation programs in the country offer a course on language 
testing.  However, personal observation has revealed that such a course is 
handled more theoritically.  Student receive classroom instruction on 
principles of language testing and leave the course full of information about 
testing, yet when thrown in the classroom they find themselves unable to 
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impact on learners in several directions, ranging from their immediate 
grades on an exam to their long term psychological states and future life 
(Baily, 1990). 

In any learning situation, learners are apt  to feel greatly disappointed if 
they feel that they are not gaining anything from their learning experience.  
Tests usually provide learners with a sense of  accomplishment that is 
necessary to create positive attitudes towards the teacher, the classroom, and 
the learning experience in general.  Well constructed tests help students 
master the language they are learning as they benefit twice, first when they 
prepare for the test and pull together the work of several class periods,  
Secondly when correct performance is confirmed and errors are identified 
and corrected (Valette, 1977).   

Furthermore, decisions that will be made about students on the basis of 
high stakes tests in particular will affect students directly.  Decisions such as 
acceptance or non-acceptance into an instructional program,  advancement 
or non-advancement from one course into another are normally based on 
test scores and are likely to generate a direct backwash effect (Backman and 
Palmer, 1996). 

Like learners, language teachers are directly influenced by the language 
test, they construct, adopt or undertake to administer, score and interpret.  
Teachers involved in second language instructions are generally expected to 
be accountable for the results of their instructions.  They use tests to define 
their course objectives and stimulate student progress.  They also use tests to 
evaluate class achievement and determine the effectiveness of their teaching 
and the accuracy of their material selection.   

However, tests must be appropriate in themselves to be able to exert 
such influence.  Many language teachers carry a deep mistrust of tests as 
they too often fail to measure accurately whatever it is they are intended to 
measure.  Teachers know all too well that students’ true abilities are not 
always reflected in the test scores they obtain.  The sources of inaccuracy 
are often identified as, first, lack of validity or failure to use appropriate test 
content and techniques, as when a test of  reading comprehension prepared 
for native speakers of English is given to adult non-native speakers of 
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Abstract: 

It is the contention of this researcher and the hypothesis of this study that 
EFL teachers in Saudi Arabia are in great need for further training on sound 
practices of language testing and performance appraisal of learners of English.  
Although most Saudi EFL teachers have received reasonably well structured 
pre-service training in EFL teaching, many of them have had only scant 
opportunities to train on language testing practices.  This problem is 
intensified when we know that many Saudi EFL teachers who are serving in 
schools around the country are graduates of faculties of arts and had never had 
any training in psychology, teaching methodology or educational 
measurement of any kind. 

 
This paper has set out to investigate the position and scope of language 

testing in the pre-service/in-service training and preparation programs of EFL 
teachers in Saudi Arabia as shown by training schemes delivered to such 
teachers.  The paper assessed the scope and nature of the in-service training 
needs of EFL teachers in Saudi Arabia in language testing as perceived by the 
teachers themselves. 

 
Introduction: 

Language testing is generally very closely related to language teaching.  
As a matter of fact, testing is often viewed as essentially a constructive and 
practical teaching strategy.  Most of those who are involved in language 
testing are also language teachers.  Hence, teaching and testing often 
overlap (Robinett, 1978). 

Teachers, learners and administrators alike realize  that testing has 
important implications on their goals and strategies.  In this respect, tests 
can confirm progress that has been made and help redirect future efforts. 

The influence that tests have on teaching and learning has been referred 
to in the literature as backwash (Hughes, 1993).  Test backwash can have an 
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Appendix 
Examples of the Students’ Errors 

 
 
A. Interference Errors 
*This not true. 
*It is difficult test. 
*Give them a long time. 
*The answer is that decrease 5 points. 
*It is bad test. 
*It is bad item. 
 
B. Developmental Errors 
*This will leads us to understand. 
*It is influenced the test. 
*There are tow kinds of tests. 
*The student will loos some marks. 
*It is a very good marks. 
*He never did not make a high score. 
*The score is change. 
*It is a test indicate…… . 
*This item are…… . 
*It is deal with…. . 
*It mean the stability of the test. 
*He dose not lose…. . 
*It has call temporal. 
*The time is so limit. 
*The students can not able. 
*This may confused the students. 
*The student does not improved. 
*One student is set up…… . 
*He use wrong item. 
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methods, which, in turn, will help reduce the errors made by the students. 
One of the important implications of the study is that second or foreign 
language learners should be aware of the differences between their native 
and foreign languages. However, teachers should not use the drills and 
exercises which are based on these differences excessively in the classroom; 
otherwise, the students will be oversensitive and confused concerning the 
differences between the native and target languages, and while trying to 
produce the correct structure, they produce the wrong one. This is probably 
why the students in this study have claimed that they know the rules that 
underlie the deviant structures they have made. 
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language learners’ sensitivity and awareness of these differences will be 
raised, and that might help students reduce their interference errors.  
 

     Fourth, the last indicative point of this study involves the 
grammatical drills and exercises used in the EFL classroom. Excessive drills 
and exercises which are based on aspects of the target language that are 
different from those of the native language, as is the case in most of our 
schools, will make the students oversensitive concerning these structures. 
This oversensitivity will increase the students’ tension when they attempt to 
use the target language in either their communication or writing production 
and unintentionally produce interference errors. This indication appears to 
contradict the previous one which states that teachers can draw their 
students’ attention to some differences between the native and target 
language. However, the case is not so. A moderate sensitivity of the 
differences between the two languages might ease and reduce the students’ 
tension, while oversensitivity may complicate things and lead the students to 
make unintentional and unnecessary errors. 

7. Conclusion 
Error analysis has been criticized as being an inefficient tool for 

studying the way second language learners develop their target language. It 
is argued that error analysis deals with the learners' productive competence 
rather than the receptive one, and it is also an imperfect instrument for 
categorizing errors and explaining them. However, EFL teachers and 
researchers can not ignore error analysis as an important tool by which they 
can learn more about the psycholinguistic processes involved in the learning 
of a second language. Furthermore, EFL teachers observe these errors 
whenever they read or listen to their students' performance; consequently, 
they have to deal with and analyze these errors, and accordingly, improve 
their teaching methods. In conclusion, error analysis is important to EFL 
teachers, SLA researchers and EFL students as well.   

This study attempts to tackle the question of error analysis from the 
students' perspective in order to clarify the learning strategies EFL learners 
employ when they learn a second language. In light of the findings of the 
study, some important indications have been inferred which might, it is 
hoped, help EFL teachers and methodologists improve their teaching 
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6. Implications of the Study 
Based on the students’ perception of their errors, the following 

implications might be helpful to the EFL teacher.  
 

First, in light of the students’ comments, something has to be done to 
rectify the opposing viewpoints of the teachers and students concerning the 
errors made by the students. While teachers consider their students’ errors as 
a manifestation of their poor linguistic competence, students consider them 
as slips of the tongue or pen. To solve this ‘problem,’ teachers should 
consider the distinction between the errors which reflect the students' 
linguistic competence and those called performance errors, and accordingly, 
tell their students in advance which errors will be considered slips of the 
tongue and which will be considered competence ones. Consequently, 
teachers’ correction will be based on that classification of errors. 
Furthermore, to reduce their students’ threat of failure and to orient them for 
success, teachers can tell their students that unless the errors hinder their 
intended meaning, they will not be penalized for them. Through such an 
understanding between teachers and students, it is hoped that the students 
will be able to overcome their test anxiety and, in turn, reduce their errors.   

Second, it should be known to teachers that error analysis has been 
employed to draw a picture of the the learners’ learning strategies and never 
meant to eliminate or even reduce the students’ errors. Rather, it intends to 
help teachers adjust their teaching methods and understand their students’ 
learning strategies. However, errors, regardless of the teaching methods 
employed in the classroom, are there and will stay as long as foreign 
language teaching is practiced. Therefore, teachers should not be so worried 
about them.  

Third, much has been said about the teaching methods and materials 
which are based on contrastive analysis. However, the students’ perception 
of their errors urges a new visit to that issue. Since most of the students’ 
errors involve the subject-verb agreement structure which, in part, is due to 
native language interference, those teaching methods which are based on 
contrastive analysis should be revised and made less dependent on that 
analysis. It looks more advantageous to employ authentic materials and 
when need be, teachers can draw their students’ attention to the differences 
between the native and foreign languages. In this case, second or foreign 
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correctly in her English production, because in Arabic the pronoun that 
refers either to the subject or the object of the sentence is attached to the 
verb, which is not the case in English. The second indication of the student’s 
comment is that she is aware of the subject-verb agreement structure and is 
able to produce it correctly, but because the relative pronoun structure 
confused her, and because she concentrated on the content, she sacrificed 
the use of the relative pronoun to produce a correct sentence, as she 
believes. 

Concerning the deletion of the definite and indifinite articles, some 
students have admitted that they do not know when to use them and when 
not. This failure to learn and understand the use of the articles explains the 
students’ excessive use of these articles in other situations. It is quite clear 
that there is a problem with the students’ linguistic competence in this 
regard. The Arabic language system of the definite and indefinite articles 
might have a negative effect on the students' wrong use of these articles in 
the target language, and this really needs to be investigated by researchers. 
(for more on Arab students’ wrong use of the definite/indefinite articles, see 
Kharma, 1981). 

An interesting and indicative comment is provided by a student who has 
produced a deviant sentence where she has used the auxiliary ‘be’ in a place 
where it does not belong. She has produced “The test is measure…” and 
commented “I know the correct structure; that is I should not add the 
auxiliary ‘be’ to the sentence, but because I did want to produce a correct 
sentence, I added the auxiliary ‘be’ to form the present tense structure.” A 
similar comment is expressed by another student who has used the passive 
voice structure in one of her sentences where she is not supposed to. She has 
commented “Although I know that I should not use the passive structure in 
this sentence, I did use it. Why? I do not know! I just wanted to produce a 
correct and elegant structure!”  These comments are in line of what Brown 
(1994) has noted concerning language learning. He has questioned the issue 
that the learner who is consciously aware of what he/she is doing might find 
it difficult to learn a second or foreign language meaningfully. In other 
words, is it easier to learn a second or foreign language consciously or 
unconsciously? Actually, Brown has left the question open, giving equal 
logical justifications for the two possible answers, yes or no.  
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The students' justification of their errors is indicative for two reasons. 
First, all the students have expressed their surprise at making these errors 
simply because, as they have said in their comments, they know the rules 
that underlie these produced deviant sturctures and their making them is a 
matter of carelessness; that is, they are slips of the pen which are not 
significant for the process of language learning, as Corder (1971) has 
suggested. Second, it is evident that the students’ claim is acceptable, since 
they have produced structures similar to those deviant ones in other parts of 
their answer sheets.  

This dogma, the substantial number of errors the students made and their 
claim that they know the rules that underlie them, can be resolved through 
recalling the distinction between receptive comptence, the grammatical rules 
by which the learner understands others' oral and written production, and the 
productive competence, the rules he/she uses to produce utterances in the 
target language. It is argued that EFL learners employ the correct 
grammatical rules to perceive others’ written or verbal production. 
However, when it comes to production, they face some difficulties; although 
these same rules are available to them, their use becomes optional (Troike, 
1969).  

5.3.2. Individual Comments 
Although most of the students have claimed that they know the 

grammatical rules that underlie the deviant structures they have produced, 
some of them, especially the ‘A’ level students, have admitted their 
ignorance of these rules. One amazing comment provided by one student 
who produced the sentence “It is a test which indicate…”  is that “I thought 
that since I used verb to be in the very beginning of the sentence, , there is 
no need to add the third person marker ‘s’ to the verb which comes after the 
relative pronoun.”  In another deviant sentence, the same student dropped 
the relative pronoun which she was supposed to use. The deviant sentence 
reads as follows: “It is a test measures the students’ reading skill.” In her 
comment, she wrote “If I use the relative pronoun, I have to drop the third 
person singular marker, ‘s’, which is wrong.” The student’s two deviant 
sentences and her comment on them shed light on the student’s “confused 
competence” concerning the use of relative pronouns. Although the relative 
pronoun structure exists in the student native language, she failed to use it 
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oversensitive and aware of such errors and in order not to make them they 
dropped the relative pronouns where they were supposed to use them. It 
seems that they have been trying to reduce their linguistic burden by 
allowing their Arabic system to function instead of that of the target 
language. Therefore, when the students say in their comments that they have 
produced same and similar errors because of carelessness and test anxiety, 
there is no reason to doubt their credibility. 

The subject-verb agreement errors constitute 44.03% of the total number 
of the errors made by the students which is a high percentage for such 
somewhat advanced students, who are not supposed to make such many 
errors. The only possible explanation for these unexpected errors, which is 
provided by the students themselves, is that the linguistic pressure placed on 
the students because of the test forced them to allow their Arabic system to 
function freely. This becomes evident if one realizes that the same students 
did not produce the same errors in their other written performance such as 
their homework. The same explanation applies to the redundancy errors. 

5.3. Students’ Comments 
The students’ comments on their errors will be divided into two parts: 

the first will encompass the general comments shared by all the students, 
while the second will comprise individual comments on some errors made 
by some students, especially the ‘A’ level students. 

5.3.1. General Comments 
The majority of the students have admitted that most of their errors are 

due to various factors other than their linguistic competence. Test anxiety 
was the main factor behind their errors. They have claimed that worrying 
about the test results has dominated their thinking. Consequently, they have 
produced these ‘silly’ errors, as they have described them. Their 
concentration on content rather than form is another reason of their errors. 
They have said that what was important to them was to answer the content 
questions correctly in order to pass the test. The third reason of their errors 
is the limited time allotted to the test which prevents them from going over 
their performance to correct whatever errors or mistakes they have made. 
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wrong generalization, incomplete application of rules, and failure to realize 
the conditions under which rules apply, as Richards (1971) suggests. 
 

On examining the classification of errors, one can recognize that the 
majority of these errors involve subject-verb agreement, which constitute 
44.03% of the total number of the errors made by the students. As such, one 
might be tempted to conclude that the students are fossilized and may not be 
able to improve their comptence. However, the fact is that these errors, as 
the students’ comments reveal, do not indicate a sign of fossilization; that is, 
these nonlinguistic forms are not permanent. Rather, they may destabilize or 
change into the authentic norms. Fossilization is more likely to take place if 
the students are not motivated to change. Moreover, these errors are likely to 
change into slips of the tongue or pen, as Ancker (2000) has claimed. The 
students who participated in the study are really motivated and have the 
linguistic comptence to eliminate these errors. That is quite clear in their 
comments on their errors, where they have stated that they have made these 
errors just because of test anxiety, the limited time allotted to the exam and 
their concentration on content rather than form. 

The second point to be raised here is the participants’ misspelled words. 
It is worthwhile mentioning that when the data were collected, the salient 
spelling errors which reflect the learner's linguistic competence were only 
considered. The misspelled word “tow,” for example, is considered a serious 
error and reflects the participants' comptence, especially if it is repeated in 
their performance. Some reasons, of course among others, for such spelling 
errors are the confusing correspondence between sound and script, words 
that have the same pronunciation but different forms, and finally words that 
have the letter ‘c’, which is sometimes pronounced as ‘k’, and sometimes as 
‘s’. (for more on Arab students’ spelling errors, see El-Hibir and Al-Taha, 
(1992), who convincingly accounted for these spelling errors). 

Most of the relative pronoun structures exist in both Arabic and English, 
but with some differences, which cause some problems to Arab students. In 
their performance, the participants of the study dropped the relative 
pronouns and produced incorrect sentences (see appendix). A possible 
explanation to such errors is that the students attended an Error Analysis 
course where they encountered and analyzed incorrect sentences where 
relative pronouns were used or dropped. As a result, they became 
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without being aware of these errors, they produced   sentences such as the 
following two incorrect ones. 
* This not true. This incorrect English sentence echoes the correct Arabic 

sentence, Hatha laysa sa'ah. (translation error). 
* This is difficult test. It resembles the correct Arabic sentence, Hatha 

imtihan sa'ab. (article omission error). 

The parallelism between the Arabic and English sentences is quite clear 
in the learners' errors. The two examples above demonstrate that in the first 
sentence the students dropped verb to be, while in the second one, they used 
verb to be but deleted the indefinite article. This fact supports the students’ 
comments that they know the grammatical rules that underlie the deviant 
sentences they have produced, but because of their reliance on their native 
language, they have produced these errors.  

5.2.2. Developmental Errors 
     The participants of the study made 159 developmental errors constituting 
76.82% of the total number of their errors. These errors, as table 4 displays, 
have been classified into five types: wrong tense, spelling, subject-verb 
agreement, omission of the relative pronouns and finally redundancy errors. 

Table  ( 4 ) 
Classification of the developmental errors 

Type of error No. of errors Percentage 

Wrong tense 43 27.05 

Spelling 25 15.72 

Subject-verb agreement 70 44.03 

Omission of the relative pronouns 12 07.54 

Redundancy 09 05.66 

Total 159 100 

One major reason of these errors is the difficulty of the target language 
which is reflected in the general characteristics of rule learning such as 
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Swain's (1971) and Dulay and Burt's (1972) conclusion which states that as 
second or foreign language learners progress in their learning of the target 
language, their reliance on their native language decreases.  

Table ( 2 ) 
Types of errors made by the students 

Type of errors Number of errors Percentage 

Developmental 159 76.8 
I  Interference 48 23.2 

Total 207 100 

      In the case of the participants of this study, they are at the fourth 
academic level in the Department of Foreign Languages, which means that 
they are somewhat advanced students; consequently, they have reduced their 
reliance on their native language to a large extent. 

5.2.1. Interference Errors 
The interference errors are divided into two types, literal translation 

from Arabic, and omission of the indefinite article. Table 3 shows that the 
students made nine translation errors, and 39 indefinite article omission 
errors.   

Table ( 3 ) 
Classification of the interference errors 

Type of error Number of errors Percentage 

Translation from Arabic 9 18.75 

Omission of the indefinite article 39 81.25 

Total 43 100 

Because of the test anxiety and the limited time allotted to the test, the 
subjects echoed their Arabic language and produced that number of 
interference errors. They felt that they did not have enough time to give their 
performance another moment’s thought; otherwise, they would not have 
produced such errors, as they have said in their comments. As a result, and 
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native language interference in their second one), each of which was divided 
into various subtypes according to the causes and sources of the errors.  
5.  Findings and Comments 
5.1. Students' Performance in the Test 

As demonstrated in table 1, the number of the students who performed at 
the ‘A’ level is only six, constituting 18.75% of the total number of the 
participants, while the number of the students who performed at the ‘D’ 
level is three constituting 9.88% of the participants. The number of the 
students who performed at the ‘B’ and ‘C’ levels is consecutively 10 and 13 
constituting 31.25% and 40.62% of the participants of the study.  
 

Table  ( 1 ) 
Students classified according to their marks in the test 

Level 
Range of 
Marks 

No. of 
students 

Percentage No. of errors Percentage 

A 60 – 50 06 18.75 24 11.59 

B 49 – 40 10 31.25 73 35.27 

C 39 – 30 13 40.62 91 43.96 

D 29 – 20 03 09.38 19 09.18 

Total  32 100 207 100 

A close look at the students’ errors will indicate that the ‘A’ and ‘D’ 
level students made the least number of errors and that is because the 
students at the ‘A’ level had answered the questions of the test fully, 
accurately and correctly, while the students at the ‘D’ level had left some 
questions unanswered and their performance at the rest of the questions was 
really poor in terms of language and content. It also seems that the students 
at the ‘B’ and ‘C’ levels were struggling to answer the questions; therefore, 
they made the largest number of errors. 

5.2. Students' Errors 
Table 2 displays that the total number of the errors made by the students 

is 207, classified into two comprehensive types, developmental (159 errors) 
and interference (48 errors), according to their causes and sources. The big 
difference between these two types of errors, as a matter of fact, supports 
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4.  Procedure 
4.1. Subjects of the Study 

Thirty two fourth level students in the Department of Foreign Languages 
at King Faisal University have participated in the study. They are 22-24 
years old. All the subjects of the study were Saudi female college students 
enrolled in an advanced course, Language Testing, and most of them have 
successfully passed all the courses of the English program and are left with 
only one course, Teaching Practice. It is important to mention here that the 
students have attended an Error Analysis course where they were taught 
how to identify, classify and describe written and verbal errors in English 
made by second language learners.  

 4.2. Data Collection 
The data of this study have been obtained by two instruments: a test and 

students comments on their errors. 

4.2.1. The Test 
The midterm exam, which constitutes the main tool to collect the data, 

consisted of five main questions, each of which includes different test items. 
Two discussion questions and a third question dealing with definition of 
terms were the main source of the data of the study.  

4.2.2. Students' Comments 
The students' answer sheets were marked by the researcher and then the 

written errors of each student were underlined and corrected. Later, the 
participants were asked to look at their errors and the correction provided by 
the researcher and then comment on them, identifying the causes that led 
them to make such errors. The students' comments constituted the second 
source of the collected data.  

4.3. Data Analysis 
The participants of the study were categorized into four levels-A, B, C, 

and D-according to their marks in the test (see table 1). Then the errors 
made by the students were classified into two comprehensive types, 
developmental (errors which are the result of the students' linguistic 
competence) and interference (errors which are the result of the students' 
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A close look at the different studies which deal with errors, the critics of 
error analysis have suggested, will clarify the discrepancy that exists among 
the findings reached by different researchers. What might be an interference 
error in one study is a developmental one in another. The conclusion that 
might be reached is that error analysis, to some extent, is impressionistic, 
and that is really a serious problem error analysis suffers from. 

Regardless of these problems, error analysis helps SLA researchers learn 
more about the psycholinguistic processes involved in learning a second or 
foreign language. These processes, it is suggested, constitute an important 
role in the learning of the second and even the first language (Senders & 
Moray, 1991). Moreover, EFL teachers and methodologists need error 
analysis to understand the learning strategies of the second language 
learners, and in turn, develop better teaching methods. 

2. Aim of the Study 
This paper tackles the question of errors from the students’ point of 

view. The students' errors in written English were collected, corrected and 
presented to the students to comment on them indicating the causes that led 
them to make such errors. It was hoped that the sudents’ perception of their 
errors will shed light on the learning strategies students employ to learn the 
second language. It is also hoped that on the basis of the students' perception 
of their errors, some important implications will be inferred which may help 
EFL teachers improve their teaching methods, and in turn, reduce their 
students' errors.  

3. Questions of the Study 
This study attempts to answer the following questions: 
1. What kind of errors do EFL Saudi female college students usually 

make? 
2. How do they perceive their errors? 
3. How does students’ perception of their errors help clarify their learning 

strategies? 
4. What are the implications of the students’ perception of their errors in 

written English? 
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contrastive analysis is not the efficient tool by which second or foreign 
language learners’ errors could be predicted and accounted for. They also 
discovered many errors that were clearly not due to interference from the 
learners’ native language. Therefore, it was safe for these researchers to 
assume that there must be other sources of errors beside the first language 
interference. Consequently, SLA researchers shifted their focus from 
predicting errors based on contrasting and comparing languages to 
classifying the various kinds of errors they see learners making.  

     As a result of that shift, a substantial number of studies (Corder, 
1985; Selinker, 1972; Emam, 1972; Scott and Tucker, 1974; El-Hibir, 1976; 
Ibrahim, 1978; Kharma, 1981; Ellis, 1985; Kharma and Hajjaj, 1989; 
Mukattash, 1981; Shaheen, 1984; Abd-El-Jawad, 1986; El-Hibir & Al-Taha, 
1992) have been carried out all over the world. It was hoped that by 
studying the various types of errors made by second or foreign language 
learners, SLA researchers would be able to draw a clear picture of the 
second language learning process, the learning strategies followed by 
second or foreign language learners and the sources of the learners’ errors. 
The result of this analysis, it was also hoped, would help reduce these errors 
through drills and exercises devised on the basis of this error analysis. So 
error analysis dominated the field of SLA research for a long time. 
However, the fruits of this new trend of SLA research were not up to the 
researchers’ and teachers’ expectations. Errors are still found in the verbal 
and written perfomance of second or foreign language learners. What makes 
things worse is that error analysis appears to suffer from different 
weaknesses. Hoornstra (2002), Ellis (1985), Tono (1999) and Larsen-
Freeman & Long (1991) have pointed out the weaknesses error analysis 
suffers from which are as follows: First, the collected data for error analysis 
represent a single point in time. Therefore, error analysis is not an efficient 
tool by itself for studying the development of the learners’ second language. 
Second, error analysis deals with the learners’ verbal and written 
production; that is the production competence. Up to date, it cannot tackle 
the receptive comptence which is as important as that of the production. 
Third, error analysis is based on a linguistic paradigm which does not 
describe accurately the way language works. Fourth, it is said that error 
analysis is not a perfect tool to categorize errors and explain their sources.  
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Dulay and Burt, 1973) look at the picture from a different perspective. 
Errors, they suggest, should not annoy teachers; rather, they should be 
looked at as a sign of development of the students’ second language. Errors, 
they add, reflect the students’ linguistic, writing, and communication 
competences at a given stage of their long way to master a foreign language, 
the linguistic system students are trying to build up and the strategies they 
are employing to learn.  

A substantial number of studies on error analysis have been carried out 
all over the world to ease the errors’ problem and to make the EFL teacher's 
task in the classroom smoother and easier. But errors insist to accompany 
second language learners’ verbal and written performance. 

1.Literature Review 
Error analysis was first introduced by Fries (1945) and Lado (1957) who 

have calimed that foreign or second language learners’ errors could be 
predicted on the basis of the differences between the learners native and 
second languages. They have also suggested that where the aspects of the 
target language are similar to those of the learners’ native language, learning 
will be easy; otherwise, it will be difficult and second language learners are 
expected to make errors. Since then linguists compared and contrasted 
languages in an attempt to figure out the differences or similarities that 
might exist between them and used these data to predict transfer errors 
second or foreign language learners would make. As a result, contrastive 
analysis dominated SLA research for quite a time. It was hoped that the 
findings reached by the different researchers would eventually be used to 
help develop special drills and excercises that would help learners learn 
correct and accurate use of the target language, and, in turn, eliminate or, at 
least, minimize their errors.  

However, the picture was not completed at that point. Errors insist to 
manifest themselves in the learners’ written and verbal production. In 
addition, classroom teachers have found out that where learners are 
expected to make errors, they actually do not, and where they are not 
expected to err, they do. Moreover, they face difficulties where they are not 
expected to (Dulay and Burt, 1973; Macnamara, 1971). The conclusion 
reached by both EFL classroom teachers and SLA researchers was that 
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Abstract 
The aim of this study is to shed light on the students learning strategies 

through their comments on their errors in written English extracted from the 
answer sheets of their midterm test. Thirty-two Saudi female college students 
at the fourth academic level made 207 errors, and when they were asked to 
comment on these errors, they claimed that they have made them because of 
test anxiety, concentration on content rather than form and the limited time 
allotted to the test. They have also claimed that they know the rules that 
underlie these deviant structures they have produced. The main implication of 
the students’ comments is that the second or foreign language learners should 
be made aware of the differences between their native and target languages. 
However, the drills and exercises which are based on contrastive analysis 
should not be used excessively in the classroom; otherwise, the learners will 
be oversensitive and confused concerning these differences, and consequently, 
produce unnecessary and unintentional errors. 

 
Introduction  

First errors of learning are usually gigantic. Then, and gradually, they 
diminish as one benefits of his/her errors. In a later stage of learning foreign 
or second language, learners are expected to reach a native speaker’s 
competence or, at least, near that competence where errors are either 
eliminated or minimized to the extent that their impact on the learners' 
communication disappears, or they go unnoticed. But, unfortunately, the 
case with most of second language learners’ errors is not so. Errors, 
mistakes, slips and attempts, as Edge (1989) has classified and termed them, 
insist on staining foreign or second language learners’ written and verbal 
performance. 

Do errors annoy English as a Foreign Language (EFL) teachers? Sure 
they do. Teachers are eager to find their students' written and verbal 
performance free of errors. However, second language acquisition (SLA) 
researchers (Corder. 1971; Richards, 1972 and 1984; Nemser, 1971; and 
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