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 جميع الأبحاث العلمية المنشورة في هذا العدد محكمة
جميع حقوق الطبع محفوظة. ولا يسمح بإعادة طبع أي جزء من المجلة أو نسخه بأي شكل 

الإدخال في أي نظام وبأي وسيلة كانت إلكترونية أو آلية بما في ذلك التصوير والتسجيل و

 حفظ معلومات أو اسـتعادتها بدون الحصول على موافقة كتابية من رئيس هيئة التحرير.

الآراء المضمنة في كتابات هذه المجلة تعبر عن وجهات نظر كتابها ولا تعبر بالضرورة عن 

 وجهة نظر هيئة تحرير المجلة العلمية لجامعة الملك فيصل.
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  القائمة أبعاد

 الصورة الخاصة للام للأبالصورة الخاصة
 العوامل العوامل

  لثالثا الثاني الأول الثالث الثاني  الأول
   0.61    0.67 التقبل

   0.52    0.71 التمركز حول الطفل
   0.69    0.73 التقييد

   0.49    0.62 الاندماج الايجابي
  0.47   0.59   التطفل

  0.42   0.49    عدم الاتساق
  0.47   0.51    تقبل الفردية

  0.39   0.42    التساهل الشديد
  0.49   0.41   انسحاب العلاقة

   0.47    0.51 ستحواذالا
   0.39-    0.49- الرفض
 0.41-   0.43-    الإكراه
  0.69   0.71   الضبط

  0.62   0.72   الضبط العدواني
  0.41-   0.51    التساهل

  0.61   0.69   تلقين القلق
  0.42   0.47   التباعد والسلبية

  0.59   0.61    الاستقلال المتطرف
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  أبعاد القائمة
 الصورة الخاصة للام للأبالصورة الخاصة

 الإحصائيةالدلالةمعاملات الثبات الإحصائيةالدلالة معاملات الثبات
 0.01 0.76 0.01 0.78 التقبل

 0.01 0.59 0.01 0.62 التمركز حول الطفل
 0.01 0.56 0.01 0.54 التقييد

 0.01 0.79 0.01 0.81 الاندماج الايجابي
 0.01 0.62 0.01 0.63 التطفل

 0.01 0.61 0.01 0.64 عدم الاتساق
 0.01 0.63 0.01 0.66 تقبل الفردية

 0.01 0.66 0.01 0.64 التساهل الشديد
 0.01 0.63 0.01 0.61 قةانسحاب العلا
 0.01 0.59 0.01 0.60 الاستحواذ
 0.01 0.63 0.01 0.62 الرفض
 0.01 0.59 0.01 0.62 الاكراه

 الضبط من خلال
  0.01  0.69  0.01  0.72  الشعور ʪلذنب

 0.01 0.73 0.01 0.71 الضبط العدواني
 0.01 0.57 0.01 0.55 التساهل
 0.01 0.64 0.01 0.51 تلقين القلق

 0.01 0.63 0.01 0.66 التباعد والسلبية
 0.01 0.63 0.01 0.76 الاستقلال المتطرف
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 الدرجة الكلية التفضيلات الأصالة المرونة  الطلاقة مكوʭت الابتكار
      - الطلاقة
    -  **0.35 المرونة
   - **0.32  **0.31 الأصالة

  - **0.30 **0.30  **0.29 التفضيلات
 - **0.45 **0.61 **0.66  **0.44 الدرجة الكلية

אGG0.01 

Fאא3אאאאE
אאא0.300.66،אא
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Wא 
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 معاملات الارتباط مكوʭت الابتكار

 **0.92  الطلاقة
 **0.91  المرونة
 **0.93  الأصالة

 **0.73  التفصيلات
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 J אאאאאאWאאא،
אאא،،،א،

KEF 
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  المتغيرات

  المرونة  الطلاقة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

  0.83  3.71  39.48  5.05  38.65 4.95**  2.82  14.93  2.34  17.85  التقبل
  0.49  2.36  19.75  2.67  20.03  0.90  3.18  17.98  2.63  18.58  التمركز حول الطفل

  0.87  2.76  18.73  2.33  18.25  1.29  2.75  16.98  5.40  18.20  التقييد

  0.21  4.51  39.05  4.85  39.30  1.74  5.47  36.40  5.40  38.55  الاندماج الايجابي

  0.85  2.92  17.93  2.55  17.40  4.1**  3.10  12.98  3.68  16.15  التطفل

  0.31  3.16  15.13  2.50  14.93  0.28  2.36  14.48  3.18  14.85  عدم الاتساق

  1.30  4.88  36.70  4.68  35.40  0.17  5.28  34.90  4.88  35.10  تقبل الفردية

  1.27  2.52  17.25  2.73  16.50  0.03  2.24  15.70  2.43  15.68  التساهل الشديد

  1.62  3.56  15.88  3.33  14.60  0.06  3.18  15.18  3.55  15.23  ةانسحاب العلاق

  0.39  2.95  17.80  2.61  18.05  0.52  2.56  16.68  2.48  16.98  الاستحواذ

  0.14  4.98  27.15  6.10  27.33  0.45  5.08  26.70  6.23  26.35  الرفض

  1.30  3.13  15.98  3.22  15.05  0.18  2.97  15.25  2.89  14.95  الإكراه

  1.34  3.43  16.30  2.50  15.40  1.12  2.81  15.88  2.72  15.18  ذنبالشعور ʪل

  0.60  5.57  33.45  4.56  32.75  0.33  5.15  30.93  5.41  31.33  الضبط العدواني

  1.37  2.78  14.80  2.38  15.60  1.69  2.56  14.33  3.19  15.43  التساهل

  0.5  3.05  15.45  2.61  15.13  0.13  3.23  15.13  3.21  15.23  تلقين القلق الدائم

  0.61  5.12  27.18  6.31  27.98  1.6  4.58  26.53  6.37  28.53  التباعد والسلبية

  1.58  2.73  15.38  2.86  14.38  0.17  2.57  14.63  3.34  14.75  الاستقلال المتطرف

אG0.05Zא2.02Z40 
אGG0.01Zא2.71Z40 
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  الابتكار  التفصيلات  الاصالة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

39.25  4.81  38.95  4.24  0.29  39.83  4.70  38.41  5.03  1.29  39.40  4.51  38.50  4.43  0.89  

19.85  2.38  19.55  2.65  0.52  19.88  2.73  19.78  2.43  0.17  19.90  2.62  19.58  2.12  0.60  

18.03  2.46  18.40  2.28  0.69  18.78  2.61  18.22  2.29  1.05  18.45  2.44  18.50  2.60  0.08  

39.18  4.69  39.18  4.41  0.00  39.33  4.94  38.07  5.20  1.14  39.00  4.44  39.00  4.81  0.00  

17.98  2.78  18.05  3.11  0.10  18.10  3.00  17.41  2.75  0.15  17.38  2.53  18.08  3.07  1.1  

15.38  2.72  16.15  2.80  1.24  16.08  2.92  15.22  2.51  1.4  15.18  2.77  15.40  2.99  0.33  

36.08  4.36  36.95  4.88  0.83  36.03  5.23  35.41  4.53  0.75  35.48  4.55  36.63  4.68  1.1  

16.78  2.27  16.70  2.54  0.14  16.55  2.88  17.07  2.64  0.83  16.15  2.43  16.90  2.61  1.33  

15.18  3.38  15.98  3.23  1.08  16.10  2.93  15.34  3.12  1.1  14.39  3.31  15.90  3.57  1.96  

17.98  2.17  18.10  2.85  0.21  18.13  3.08  18.24  2.49  0.17  14.93  2.36  18.48  2.24  1.85  

27.85  6.18  28.35  5.50  0.37  27.65  4.63  28.71  5.03  0.97  27.43  5.93  28.28  5.97  0.63  

15.45  2.86  16.10  2.70  1.04  16.00  3.00  15.49  2.63  0.80  15.48  2.90  16.35  2.94  1.31  

15.73  2.15  16.63  2.82  1.6  16.35  2.83  15.76  2.34  1.1  15.58  2.33  16.63  3.18  1.66  

32.50  4.33  34.28  4.64  1.76  33.03  5.05  32.56  4.55  0.43  32.05  3.94  33.98  5.07  1.89  

15.98  2.81  15.38  2.37  1.03  15.33  2.54  15.24  2.43  0.06  15.83  2.85  15.18  2.56  1.06  

15.08  2.33  15.53  2.94  0.15  15.58  3.05  15.17  2.72  0.63  15.25  2.86  15.38  3.08  0.19  

28.08  2.33  28.60  5.83  0.52  26.95  5.29  28.80  5.10  1.58  27.10  5.68  28.65  5.02  1.28  

14.95  2.90  14.85  3.07  0.14  14.68  3.21  14.56  3.39  0.16  14.28  2.83  14.93  3.39  0.00  
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  المتغيرات

  المرونة  الطلاقة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

  0.83 3.71 39.48 5.05 38.65 1.27 2.97 36.57  4.49 37.67  التقبل

  0.96 2.36 19.75 2.67 2.03 0.5 2.36 19.75  2.63 20.03  التمركز حول الطفل

  0.84 2.76 18.73 2.33 18.25 0.84 2.76 18.73  2.33 18.25  التقييد

  0.23 4.51 39.05 4.85 39.30 0.03 4.51 39.05  4.85 39.30  الاندماج الايجابي

  0.85 2.92 17.93 2.55 17.40 0.85 2.92 17.93  2.55 17.40  التطفل

  0.31 3.16 15.13 2.50 14.93 0.31 3.16 15.13  2.50 14.93  الاتساقعدم 

  1.20 4.88 36.70 4.68 35.40  1.2 4.88 36.70  4.68 35.40  تقبل الفردية

 1.7 2.52 17.25 2.73 16.50  1.27 2.52 17.25  2.73 16.50  التساهل الشديد

  1.51 3.56 15.78 3.33 14.60  1.51 3.56 15.78  3.33 14.60  انسحاب العلاقة

  0.39 2.95 17.80 2.61 18.05 0.40 2.95 17.80  2.61 18.05  الاستحواذ

  0.14 4.98 27.15 6.10 27.33 0.14 4.98 27.15  6.10 27.33  الرفض

  1.30 3.13 15.98 3.22 15.05  1.3 3.13 15.98  3.22 15.05  الإكراه

  1.34 3.43  16.30 2.50 15.40  1.34 3.43 16.30  2.50 15.40  الشعور ʪلذنب

  0.60 5.57 33.45 4.56 32.75 0.60 5.57 33.45  4.56 32.75  الضبط العدواني

  1.37 2.78 14.80 2.38 15.60  1.37 2.78 14.80  2.38 15.60  التساهل

  0.50 3.05 15.45 2.61 15.13 0.50 3.05 15.45  2.61 15.13  تلقين القلق الدائم

  0.61 5.12 27.18 6.31 27.98 0.61 5.12 27.18  6.31 27.98  التباعد والسلبية

  1.58 2.73 15.38 2.86 14.38  1.58 2.73 15.38  2.86 14.38  الاستقلال المتطرف

 
 
 
 

 

 تابع
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  الابتكار  التفصيلات  الاصالة

    منخفض  مرتفع
  ت

    منخفض  تفعمر 
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

37.95 5.88 37.43 5.83 0.39  37.55 6.33 38.36 6.03 0.58 38.38 4.83 37.08 6.04 1.05  

18.58 2.95 18.48 2.73 0.15  18.28 3.24 18.76 2.43 0.75 18.63 2.63 18.50 2.63 0.22  

17.68 2.87 18.00 2.58 0.52  17.88 2.30  18.07 2.89 0.32 18.25 2.50 18.13 2.68 0.20  

37.38 6.01 38.05 4.83 0.54  36.85 6.82 38.07 6.19 0.82 37.08 6.04 37.23 5.75 0.03  

16.45 3.75 16.55 2.94 0.13  15.95 3.17 16.90 3.32 1.30 18.50 2.63 16.05 3.20 **3.71  

15.10 2.55 15.80 2.95 1.12  14.80 2.13 15.24 2.99 0.75 18.13 2.68 14.83 2.94 **5.23  

34.83 5.32 35.05 5.44 0.18  34.30 6.12 34.83 5.83 0.36 37.73 5.35 34.73 5.62 *2.41  

15.70 2.40 15.38 2.03 0.64  15.20 2.45 15.98 2.70 1.34 15.73 3.15 16.15 2.36 0.16  

15.65 2.74 16.05 2.78 0.96  15.20 2.66 15.51 2.99 0.51 14.88 2.67 15.43 3.08 0.84  

17.20 2.56 17.20 2.15 0.00  12.65 2.60 17.59 2.51 **8.66 34.95 4.79 17.23 2.22 **20.85  

27.33 5.87 27.65 5.83 0.24  26.28 4.36 27.78 5.50 0.33 15.33 2.61 27.45 6.09 **11.43  

15.18 2.48 85.15 2.82 0.50  15.18 2.50 15.27 2.84 0.15 15.43 3.08 15.53 3.00 0.15  

15.23 4.17 16.15 3.03 1.12  15.18 2.45 14.98 2.52 0.35 17.23 2.22 15.98 2.83 *2.39  

15.90 4.57 32.40 5.19 **17.73  30.05 5.21 31.24 5.04 1.12 27.45 6.09 31.75 5.16 3.38  

15.45 2.16 14.98 2.44 0.90  14.75 2.45 15.45 2.71 1.20 15.53 3.00 14.93 2.68 0.93  

14.90 2.71 15.43 3.29 0.77  14.73 14.77 15.61 2.82 0.98 15.98 2.83 15.40 2.95 0.89  

28.63 5.93 28.23 5.65 0.30  26.65 5.19 28.68 5.40 1.70 27.83 5.39 27.83 5.39 0.00  

15.03 3.17 14.20 2.93 1.20  14.20 5.52 14.63 3.48 0.41 14.43 3.23 14.43 3.23 0.00  
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  المتغيرات

  المرونة  الطلاقة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

  1.22 3.43 39.05 4.05 40.08 1.45 3.30 39.70  4.30 40.95  التقبل

  0.40 2.24 20.15 2.27 20.35  34.43** 2.20 2.45  2.45 20.70  التمركز حول الطفل

  0.90 2.35 18.08  ر2 17.75 0.87 2.22 18.55  2.21 18.13  التقييد

  * 3.51 39.48  3.85 41.33  الاندماج الايجابي
2 22

40.48 4.11 39.50 4.01  1.08  

  0.83 3.22 17.98 2.59 17.43 0.45 2.62 18.33  2.81 18.05  التطفل

  0.64 2.70 14.70 2.40 14.33 0.08 2.87 14.65  2.39 14.70  عدم الاتساق

  0.47 4.12 35.68 4.77 36.15  1.18 4.21 35.95  4.37 37.10  تقبل الفردية

  0.83 2.65 16.23  2.37 16.70 1.00 2.50 16.78  2.41 17.33  التساهل الشديد

  0.56 3.22 14.35 3.06 13.95 0.29 3.23 14.30  2.85 14.13  انسحاب العلاقة

  0.41 2.32 18.18 2.06 18.38 0.84 1.85 18.35  2.14 18.73  الاستحواذ

  0.25 4.04 24.75 3.95 24.98  1.1 3.71 25.40  4.26 24.40  الرفض

  0.27 2.32 13.13 1.96 13.00  ر14 2.41 13.43  2.50 13.35  الإكراه

  * 2.62 16.75  2.70 15.50  الشعور ʪلذنب
2 08

15.28 2.74 16.08 2.68 0.01  

  0.42 4.14 31.45 4.26 31.85 0.12 4.51 32.15  4.30 32.03  الضبط العدواني

  0.81 2.85 14.23 2.86 14.75  ر70 2.36 14.30  3.06 14.73  التساهل

  0.84 2.91 15.33 3.28 14.50  1.6 2.68 15.70  3.06 14.60  تلقين القلق الدائم

  0.16 4.58 25.75 3.26 25.90 0.18 3.92 25.68  3.09 25.53  التباعد والسلبية

  1.12 1.98 14.23 2.23 13.70 0.22 1.51 13.78  2.42 13.88  الاستقلال المتطرف
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  الابتكار  التفصيلات  الأصالة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

39.15 4.96 39.73 2.68 0.64  39.15 4.85 39.24 3.07 0.09 39.88 4.74 39.05 3.18 0.91  

19.95 2.78 20.58 2.16 1.12  19.80 2.95 19.95 1.82 0.27 19.95 2.41 20.23 2.18 0.53  

18.18 1.95 18.48 2.10 0.66  18.23 2.20 18.90 2.04 1.39  18.03 2.00 18.03 2.47 0.00  

38.83 5.16 40.05 2.86 1.29  39.30 5.19 39.05 3.12 0.26 39.34 5.30 39.03 3.79 0.44  

17.80 3.20 17.90 2.07 1.63  17.68 2.92 17.21 2.66 0.74 17.33 3.25 17.50 2.67 0.25  

14.35 2.23 14.30 2.48 0.9  14.60 2.78 14.27 2.49 0.55 14.48 2.71 14.45 2.82 0.04  

35.95 4.21 36.40 3.66 0.50  36.38 4.12 35.95 3.32 0.51 36.10 4.63 35.60 3.60 0.53  

16.25 1.91 16.83 2.09 1.28  16.60 2.34 16.54 1.82 0.12 17.00 2.27 16.60 2.49 0.75  

14.45 2.89 14.48 2.50 0.04  14.20 3.28 13.34 2.81 1.24  1408 2.97 13.83 3.07 0.36  

18.48 2.32 18.55 2.04 0.14  17.93 2.45 18.32 2.29 0.73 18.85 2.42 18.13 2.08 0.41  

24.88 3.79 25.33 4.76 0.50  25.90 4.68 24.98 4.19 0.92 24.78 4.23 24.68 4.08 0.10  

14.15 2.29 13.35 2.36 1.56  13.55 2.14 13.46 2.17 0.18 13.48 2.25 12.93 2.44 1.03  

16.23 2.70 16.25 2.09 0.03  16.55 2.61 15.90 2.66 1.10 15.68 2.84 16.03 2.55 0.57  

32.23 3.98 32.40 3.57 0.20  31.65 4.10 32.15 3.84 0.56 31.88 4.74 31.15 4.34 0.70  

14.48 1.92 15.35 2.62 1.67  14.68 2.87 14.56 2.16 0.21 14.20 2.65 14.68 2.30 1.03  

14.75 3.17 15.43 2.99 0.98  14.63 3.43 15.24 3.21 0.81 14.40 3.49 15.18 3.04 1.05  

25.03 4.13 26.23 3.72 1.34  25.98 4.63 26.02 4.04 0.04 25.58 4.33 26.00 3.96 0.45  

14.03 1.80 14.03 2.14 0.00  14.15 2.29 13.66 1.77 1.06 14.13 2.08 13.83 1.53 0.73  
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  المتغيرات

  المرونة  الطلاقة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

 0.01 5.22 38.65 4.05 40.08 1.64 6.52 36.23  5.64 38.80  التقبل

 0.18 3.16 19.20 2.27 20.35 0.48 2.85 18.43  2.65 18.73  التمركز حول الطفل

  *2.05 2.48 18.80 2.00 17.75 0.30 2.69 17.10  3.06 18.60  التقييد

 0.83 5.38 39.58 4.11 40.48 *2.03 6.65 35.93  4.26 38.50  الاندماج الايجابي

 0.98 3.41 18.10 2.59 17.43 1.19 3.82 15.90  3.48 16.88  التطفل

 0.94 2.76 14.88 2.40 14.33 0.03 2.40 14.70  2.73 14.68  عدم الاتساق

 0.07 5.68 35.10 6.54 35.00 1.68 6.08 33.30  4.66 35.35  تقبل الفردية

 0.27 2.23 15.10 2.33 1498 0.00 2.63 15.58  4.16 15.58  التساهل الشديد

 0.50 3.13 15.85 2.98 15.50 0.00 2.69 15.08  3.11 15.08  انسحاب العلاقة

 0.09 2.60 18.08 2.10 18.13 1.37 2.65 16.75  2.49 17.55  الاستحواذ

 0.04 5.20 25.43 4.92 25.38 1.03 5.03 26.55  5.24 25.35  الرفض

 0.24 3.31 15.75 3.14 15.93 0.28 2.66 14.90  2.96 15.08  الإكراه

 0.90 2.82 17.40 3.01 16.80 1.55 2.43 14.60  3.12 15.58  الشعور ʪلذنب

  **16.71 5.24 32.75 4.88 13.53 0.62 4.76 30.23  5.51 31.23  الضبط العدواني

 1.95 3.04 14.95 2.77 13.68 0.27 2.14 15.00  2.75 14.85  اهلالتس

 0.21 2.94 17.18 3.29 15.70 0.19 2.59 14.70  3.31 14.83  تلقين القلق الدائم

 0.00 2.55 26.25 4.59 26.25 0.79 5.17 27.33  5.43 26.38  التباعد والسلبية

 1.66 3.03 14.13 2.45 13.10 0.86 3.14 14.65  2.97 14.05  الاستقلال المتطرف
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  الابتكار  التفصيلات  الاصالة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

39.08 5.44 38.48 5.19 0.50  38.05 4.90 39.73 4.62 1.59 38.83 5.03 38.23 5.76 0.49  
19.05 2.81 18.30 2.49 1.25  18.10 2.88 19.46 2.41 *2.26 18.50 2.94 18.90 2.90 0.60  

39.15 2.93 39.43 4.59 0.32  19.43 2.31 19.61 1.67 0.4 18.93 1.95 18.78 2.36 0.30  

18.50 2.46 18.58 2.58 0.14  38.85 5.65 40.56 4.46 0.01 38.70 5.94 39.83 5.07 0.90  

18.40 2.40 18.50 2.50 0.18  18.50 3.00 18.10 2.81 0.61 17.95 3.06 18.15 3.16 0.28  

15.95 2.38 15.43 2.31 0.98  14.70 2.61 14.51 2.40 0.33 14.68 2.51 14.93 2.81 0.41  

18.38 2.40 24.25 5.32 6.30**  34.90 5.90 35.68 4.95 0.63 34.45 5.86 34.95 5.91 0.33  

25.35 4.49 14.90 2.97 12.15**  14.70 1.92 15.78 2.60 1.1 15.30 2.49 15.48 2.89 0.29  

15.88 2.44 16.98 3.09 1.74  16.00 3.01 15.22 2.99 1.16 15.30 2.26 15.45 3.28 0.23  

17.20 2.88 18.25 1.84 1.94  17.98 2.60 18.78 2.34 1.42 18.03 2.34 18.05 2.10 0.04  

33.18 4.22 26.70 5.34 6.00**  26.45 5.20 26.32 5.73 0.10 25.28 5.04 26.00 5.77 0.59  

14.40 2.53 17.80 3.00 5.48**  16.05 2.78 15.83 3.08 0.33 15.68 2.81 15.48 3.46 0.30  

16.28 3.14 17.93 2.18 2.70**  17.78 2.54 17.07 2.73 1.20 16.60 3.05 17.45 2.73 1.30  

30.18 4.20 34.85 4.62 4.71**  34.00 4.37 33.07 5.24 0.84 33.28 4.31 33.08 5.20 0.18  

14.40 2.50 14.75 3.53 0.50  14.10 2.75 14.59 2.73 0.89 13.90 2.75 14.80 2.97 1.40  

16.28 3.14 18.08 3.46 2.43*  16.25 3.46 16.73 3.70 0.59 15.45 2.29 16.95 3.63 2.20*  

25.40 4.44 27.50 4.16 2.16*  26.15 4.63 26.39 4.02 0.24 26.03 4.59 26.63 4.46 0.58  

14.10 2.38 13.05 2.50 1.95  13.35 2.77 13.38 2.25 0.05 13.68 2.67 13.60 2.73 0.13  
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  المتغيرات

  المرونة  الطلاقة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

  1.35 4.09 38.55 4.74 39.50  1.30 4.32 38.83  4.61 39.76  التقبل

  1.52 2.44 19.58 2.34 20.16 0.07 2.61 19.83  2.69 19.80  لتمركز حول الطفلا

  1.40 2.48 18.48 2.28 17.96 0.21 2.32 18.21  2.54 18.29  التقييد

  1.65 4.75 38.58 4.46 39.79  1.67 4.53 38.51  4.78 39.75  الاندماج الايجابي

  1.63 3.08  18.04 2.78 17.29 0.43 2.68 18.09  2.96 17.90  التطفل

  1.27 2.92 15.14 2.54 14.59  1.34 2.91 14.73  2.55 15.31  عدم الاتساق

  1.41 4.61 34.85 4.62 35.88 0.48 4.37 35.50  4.84 36.16  تقبل الفردية

  0.36 2.82 16.43 2.43 16.58 0.27 2.61 16.74  2.42 16.63  التساهل الشديد

  * 3.39 15.29 3.14 14.16 0.47 3.16 14.76  2.92 14.99  انسحاب العلاقة
2 41

  0.58 2.74 17.84 2.53 18.08 0.37 2.38 17.94  2.72 18.09  الاستحواذ

  1.64 5.00 27.06 4.75 25.79 0.15 4.78 26.23  4.80 26.11  الرفض

  ** 3.09 15.29 2.76 13.86 1.71 2.66 14.29  3.06 15.06  الإكراه
3 10

  1.90 2.98 16.18 2.60 15.34 0.72 2.61 16.04  2.88 15.73  الشعور ʪلذنب

  1.26 5.02 32.80 4.50 31.85 0.75 4.50 32.36  4.74 32.91  الضبط العدواني

  1.13 2.66 14.56 2.80 15.05 0.39 2.53 14.74  2.42 14.88  التساهل

  ** 2.77 15.35  3.06 26.90  تلقين القلق الدائم
25 11

14.66 3.02 15.51 2.91 1.80  

 0.5 5.05 26.89 4.61 26.51 0.29 4.61 27.00  4.90 26.78  عد والسلبيةالتبا

  1.10 2.53 14.59 2.54 14.15 0.75 2.42 14.26  2.70 13.96  الاستقلال المتطرف
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  الابتكار  التفصيلات  الاصالة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

39.58 4.68 39.16 4.19 0.60  39.80 4.77 39.41 4.15 0.54 40.06 4.29 38.89 3.98  1.80  

20.08 2.59 19.87 2.49 0.52  19.83 2.85 20.13 2.10 0.76 20.16 2.34 19.91 2.08 0.71  

18.26 2.32 18.35 2.50 0.23  18.43 2.57 18.58 2.11 0.05 18.06 2.36 18.34 2.41 0.75  

39.49 4.69 39.13 4.72 0.48  39.30 4.97 38.98 4.26 0.43 39.48 4.62 39.21 4.21 0.38  

17.79 2.94 18.01 2.95 0.47  17.75 3.00 17.46 2.57 0.65 17.53 2.93 17.74 2.87 0.45  

14.91 2.55 12.52 3.13 **  
5 31

15.39 3.08 14.59 2.48 1.81 14.76 2.55 15.00 2.88 0.55  

36.36 4.19 36.43 4.67 0.10  36.13 4.84 35.43 4.16 0.98 36.14 4.57 36.30 4.05 0.23  

16.40 2.25  16.65 2.53 0.65  16.56 2.68 16.83 2.22 0.69 16.64 2.37 16.81 2.50 0.44  

14.69 3.33 15.52 3.38 1.80  15.00 3.31 14.59 3.26 0.78 14.513.26 15.08 3.48 1.1  

18.28 2.30 17.95 2.74 0.82  17.84 2.89 18.39 2.42 1.30 18.05 2.43 18.05 2.43 0.00  

25.68 4.84 28.06 5.34  **  
2 67

26.54 5.42 25.68 4.53 1.08  25.95 5.24 26.68 5.40 0.86  

14.55 2.67 15.54 3.16 0.02  14.40 2.50 15.30 3.12 *  
2 04

14.20 2.80 14.73 3.08 1.15  

16.00 2.72 16.51 3.05 1.13  16.10 2.87 15.46 2.63 1.48  15.80 2.73 16.33 2.92 1.20  

32.80 4.54 33.94 5.09 1.50  32.70 4.70 31.96 4.41 1.02 31.98 4.42 32.69 4.80 0.97  

14.75 2.57 15.57 2.41 2.02  15.19 2.75 14.79 2.45 0.97 15.13 2.81 14.86 2.43 0.65  

15.04 3.07 15.65 2.98 1.27  14.80 3.05 14.96 2.94 0.34 14.71 3.26 15.19 2.96 0.97  

26.19 5.01 28.63 5.38 **  
2 97

26.94 5.36 26.76 4.28 0.23 25.89 4.73 27.05 4.74 1.54  

14.18 2.28 14.72 2.80 1.35  14.63 3.00 13.90 2.42 1.68 13.99 2.55 14.45 2.76 1.09  

 



 
 
 
 
 

  م)                        2004هـ (1425  -العدد الأول -سانǻة والإدارȂة)          المجلد الخامس المجلة العلمǻة لجامعة الملك فǻصل (العلوم الإن
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  المتغيرات

  المرونة  لاقةالط

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ت

  1.22 5.81 38.49 5.71 37.39 0.77 5.41 38.58  6.30 37.86  التقبل

  0.22 3.00 18.51 3.31 18.40 0.79 3.06 17.88  3.00 18.26  التمركز حول الطفل

  ** 2.54 14.78  2.81 18.69  التقييد
9 30

17.95 2.59 18.70 2.34 1.97  

  ** 5.35 35.15  5.57 37.90  الاندماج الايجابي
3 19

38.95 5.81 37.14 6.09 1.92  

  ** 2.52 15.79  3.46 17.28  التطفل
3 10

17.24 3.61 16.44 3.41 1.42  

  * 3.00 15.79  2.49 14.79  عدم الاتساق
2 32

14.65 2.77 14.51 2.45 0.28  

  ** 2.71 17.64  5.86 34.56  تقبل الفردية
23 18

35.15 5.68 34.59 5.58 0.62  

  ** 5.12 26.45  2.26 15.20  التساهل الشديد
17 86

15.29 2.30 15.44 2.31 0.41  

  0.64 2.90 15.19 3.20 15.50 0.74 3.13 15.74  2.81 15.39  انسحاب العلاقة

  ** 2.82 16.48  2.37 17.65  الاستحواذ
2 85

17.66 2.48 17.10 2.62 1.40  

  * 5.10 32.60  5.04 25.78  الرفض
2 02

26.03 5.57 26.04 5.09 0.01  

  * 2.59 14.70  3.17 15.63  الإكراه
2 02

15.54 3.00 15.45 2.94 0.19  

  0.41 2.84 15.95 3.00 16.14  1.65 3.02 16.44  2.97 15.66  الشعور ʪلذنب

  ** 54.28 26.45  5.53 32.14  الضبط العدواني
6 54

32.40 5.49 31.04 4.88 1.54  

  0.11 2.49 14.45 3.06 14.40 0.58 2.74 14.16  2.67 14.41  التساهل

  ** 4.83 38.49  3.30 15.49  تلقين القلق الدائم
34 85

15.60 3.21 15.58 2.96 0.04  

  ** 2.79 18.66  5.19 26.66  التباعد والسلبية
12 12

27.14 5.45 26.11 4.51 1.28  

  0.02 2.72 14.04 3.01 14.05 0.40 2.51 18.44  2.53 13.76  الاستقلال المتطرف

 
 
 
 

 

 تابع



  
  
  

  إبراهǻم بن سالم الصǺاطي                                                الفروق في إدراك المراهقین والمراهقات...          
 

  84

 
 

F15E 
אאאאFאאאאאE 

  
  الابتكار  التفصيلات  الاصالة

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ت

    منخفض  مرتفع
  ع  م  ع  م  ع  م  ع  م  ع  م  ع  م  ت

39.58 4.68 39.16 4.19 0.60  39.92 5.50 37.94 5.72 *  
2 22

38.59 5.33 37.75 5.79 0.95  

20.08 2.59 19.17 2.49 *  
2 27

18.46 2.95 19.53 2.54 *2.48  18.59 2.85 18.65 2.79 0.13  

18.26 2.32 18.35 2.50 0.23  19.10 2.21 18.24 2.54 *2.32  18.65 2.29 18.48 2.56 0.44  

39.45 4.69 39.13 4.72 0.43  40.16 5.40 37.64 6.14 **  
2 76

38.61 5.65 38.38 5.55 0.25  

17.79 2.94 18.01 2.95 0.47  16.64 3.42 18.10 3.14 **  
2 80

17.28 3.38 17.00 3.27 0.53  

14.91 2.55 15.52 3.13 1.35  14.76 2.52 14.79 2.69 0.07 14.65 2.44 14.89 2.85 0.57  

36.36 4.19 36.43 4.67 0.10  34.88 5.81 35.85 5.34 1.10  34.79 5.48 35.00 50.74 0.25  

16.40 2.25 16.65 2.53 0.62  15.31 2.36 15.90 2.60 1.51  15.13 2.42 15.74 2.66 1.52  

14.69 3.33 15.52 3.38 1.56  15.24 2.91 15.56 3.00 0.68 15.71 2.84 15.64 3.22 0.14  

18.28 2.30 17.95 2.74 0.82  17.05 2.53 18.49 2.45 **  
3 69

17.80 2.43 17.56 2.23 0.64  

25.68 4.84 28.06 5.34 **  
2 93

25.88 4.68 26.19 2.59 0.51 25.70 5.16 26.79 6.00 1.22  

14.55 2.67 15.54 3.16 *  
2 15

15.54 2.84 15.78 3.05 0.52 15.54 2.68 15.65 3.21 0.23  

16.00 2.72 16.51 3.05 1.13  15.99 3.03 16.18 3.04 0.39 16.34 2.46 16.61 287 0.64  

32.80 4.54 33.94 5.09 1.50  31.45 5.27 32.79 5.44 1.57  32.53 5.09 32.25 5.02 0.35  

14.75 2.57 15.57 2.41 *  
2 10

14.48 2.67 14.86 3.00 0.84 14.38 3.00 14.71 2.89 0.69  

15.04 3.07 15.65 2.98 1.27  15.14 3.12 16.08 3.52 1.80  15.30 3.26 15.99 3.37 1.32  

26.19 5.01 28.63 5.38 **  
2 90

26.53 5.04 27.05 4.63 0.88 26.41 4.89 27.11 4.97 0.89  

14.18 2.28 14.72 2.80 1.35  14.08 2.82 13.78 2.80 0.68 14.00 2.95 13.89 2.95 0.23  
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Abstract: 

This paper aims at discovering the differences in awareness male and 
female adolescents with high and low creative thinking for parental 
treatment styles. The paper investigates the following hypotheses: 

1 –  There are no statistically significant differences between male 
adolescents with high creative thinking and male with low creativity 
in their awareness of parental treatment styles. 

2 –  There are no statistically significant difference between female 
adolescents with high creative thinking and low creative thinking 
female adolescents in their awareness of parental treatment styles. 

3 - There are no statistically significant differences between high 
creative thinking male and female adolescents and low creative 
thinking in their awareness of parental treatment styles. 

To test the above hypotheses, Parent Treatment List and Torrance 
creative thinking Test were applied, after calculating the validity and 
reliability levels, on a sample of four hundred male and female first year 
secondary school students, age average 16.21 years.  

The results partially support the research hypotheses. The discussion 
of the results led to some recommendation for future research. 
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Arbitrate of the Prayer of “Tarawih”, and Increasing it  
over Eleven  “Rak’as” 

 
Abdulrahim, A. Al-Hashim 

Imam Muhammad bin Saud Islamic University  
College of  Shariah Islamic studies  

Al-Hassa,-Kingdom of Saudi Arabia 

 
Abstract: 

This study consists of introduction, two chapters and conclusion.  The aim here 
is to discuss eight subjects including: 

1- Definning the prayer of “Tarawih”, which is a prayer perform after “Isha” 
prayer in Ramadan. 

2- Why it is called “Tarawih”: because that prophet’s companions performed rest 
after four rak’as in the era of Omar. 

3- Arbitrate of “tarawih” and its preference.  It is “Suna mu’kada”, approved by 
prophet performance, saying and approval. 

4- Its number of rak’as.  “Assalaf assleh” agreed on its permissibility in any 
number.  And the opinion of prohibition of increasing its number over eleven 
rak’as is a new, it was appeared in the late thirteenth century and it was refused.  

5- Its preferred number: There are different opinions by “Assalaf assleh”, the well 
known one is twenty-three rak’as: twenty rak’as and “alwetr” (one or three 
rak’as).  Second, eleven rak’as, and third thirty-nine rak’as including “alwetr”.  
However, eleven rak’as was preferred, because prophet did not increased over 
this number and the command of Omar to prophet’s companions to pray eleven 
rak’as.  

6- The preferred number in this time:  due to change and difficulties in people’s 
circumstances, it is preferable to perform light eleven rak’as, and maintaining its 
pillars and duties as well as reading Quran (tarteel altilawa) with reducing it. 

7- Number of “Tarawih” prayer in the last ten days of Ramadan similar to the first 
twenty days. 

8- Following of Ma’moom to Imam if they disagree in the number of “Tarawih” 
rak’as, which is better than disagreeing of Ma’moom with Imam, even though 
the openion of Ma’moom is preponderant. 
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The concluding part contains the most important results and recommendations. 
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אאאא 
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Wא__________________________________________________ 
Wא___________________________________________________ 

Wאא EF FE EF 
WאEF  EF 

Wאא_______________________________________ 
WאW 

  أوافȖ   العــبــــارة  م
  لا   أوافȖ  تماماً 

  أعرف
  لا 
Ȗأواف  

 Ȗلا أواف
على 
  الإطلاق

            العولمة Ǽأنها من المفاهǽم القدǽمة في مجتمعنا تعرف  1
            من المصطلحات الجدیدة على مجتمعنا ،تعتبر العولمة  2

ǽعتبر الكثیر ارتǼاȋ العولمة بتكنولوجǽا التعلǽم من   3
            .المفاهǽم الحدیثة على المجتمع

تكنولوجǽا التعلǽم هي التي أدت إلى تغییر مفهوم   4
            .لمجتمعالعولمة في ا

تكنولوجǽا  لاستخدام عولمةالǽعد التدرȄب من أهم رȞائز   5
            .التعلǽم

إدخال الأجهزة المتطورة ضمن تكنولوجǽا التعلǽم من أهم   6
            .المتغیرات التي أدت إلى العولمة

7  
التحول من استخدام تكنولوجǽا التعلǽم ( Ȟاستهلاك ) 

ȑ إلى الاستفادة من یؤد –إلى الإنتاج للمواد محلǽة 
  العولمة للتصدیر خارجǽاً.

          

الاستثمار في مجال إنتاج الأجهزة المساعدة للعملǽة   8
            التعلǽمǽة محلǽاً ǽساعد على الانتشار عالمǽاً.
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  أوافȖ   العــبــــارة  م
  لا   أوافȖ  تماماً 

  أعرف
  لا 
Ȗأواف  

 Ȗلا أواف
على 
  الإطلاق

9  
یؤدȑ ارتفاع أسعار الأجهزة والمواد التعلǽمǽة المستورة 

من الخارج إلى عدم تمȞن الجامعات من تطوȄر العملǽة 
  التعلǽمǽة.

          

10  
عدم توفر أجهزة ومواد تكنولوجǽا التعلǽم Ǽالكلǽات 

والمراكز العلمǽة التاǼعة للجامعات سوف یؤثر سلǼاً 
  على تطوȄر العملǽة التعلǽمǽة.

          

11  
عدم استخدام أجهزة ومواد تكنولوجǽا التعلǽم المتطورة في 

لاب الألفǽة الثالثة سوف یؤثر على ثقافة ومعلومات الط
  وأعضاء هیئة التدرȄس Ǽالجامعات.

          

ترتǼط جمǽع التخصصات الدراسǽة في الجامعات   12
            بتكنولوجǽا التعلǽم استعمالاً وإنتاجاً.

ǽعد استعمال الآلة في العملǽة التعلǽمǽة Ǽالجامعات في   13
            ظل العولمة من أهم متطلǼات القرن القادم.

17  
ین في الجامعات أن ثورة ǽعتبر Ǽعض ǼȞار المسؤول

تكنولوجǽا التعلǽم والعولمة هي مجرد تحصیل حاصل 
  ǼالنسǼة للعملǽة التعلǽمǽة.

          

تعد القنوات الفضائǽة التعلǽمǽة أحد مظاهر العولمة   15
            التي تفید العملǽة التعلǽمǽة Ǽالجامعات.

ǽحدد Ǽعض أعضاء هیئة التدرȄس في الجامعات شȞǼة   16
            Ǽأنها أفضل مجال للتعلم في ظل العولمة. المعلومات

17  
یهتم لعض أعضاء هیئة التدرȄس Ǽالجامعات المهتمین 
Ǽالأجهزة والآلات Ǽالقصور، وǽحللون ذلك Ǽأنها مؤقتة 

  ولن تفید العملǽة التعلǽمǽة.
          

18  
تساهم تكنولوجǽا التعلǽم المتطورة استثارة اهتمام الطلاب 

مع التطبیȘ الفعلي في العملǽة  Ǽالجامعة لاستعمالها
  التعلǽمǽة.
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Attitude of Staff in Higher Education Institutions  
in Saudi Arabia Towards the Educational Technology 

Revolution In the Light of Globalization  
 

Zakaria Y. Lal 

Umm Al-Qura University – Makka 
Kingdom of Saudi Arabia 

 
 

Abstract : 

The aim of the research is to find out the attitude of experts in 
educational technology domain toward educational technology 
revolution in the light of globalization according to scientific 
rank and sex variables.  

Aqueationaire of Attitude toward Educational Technology 
Revolution in light of globalization  was designed.  Validity and 
reliability were computed. 

The sample consiste of 108 experts in educational technology 
from both sexes in Saudi. Suitable statistical techniques were 
used.  

Results indicated that the educational technology expert, in 
particular male assistant professors, view that educational 
technology revoution is more activated in the light of 
globalization. Some recommendations and future researches are 
reguired. 
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F1E 

אאאאא  
 

Wא (Takauchi, 1981 p.9) 

  مستوى الأهمية  نوع النشـــــاط

  1  خفض التكاليف
  2  ة المنتجاترقابة جود

  3  تحسين الخدمات
  4  السلامة المهنية
  5  رفع الروح المعنوية
  6  الحد من التلوث

  7  التثقيف المستمر للعاملين
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Abstract: 

Total quality management (TQM) was developed by Japanese scholars, 
who created the appropriate atmosphere for many terms in modern 
management. This concept helps to provide a product or a service with the 
highest possible quality. This is achieved through encouraging a culture which 
emphasizes quality. This takes place at the level of the organization as a 
whole, taking the form of an integrative  program which includes the basic 
elements of: top management, personnel, customers, common responsibility, 
data management, and continuous improvement, in order to achieve 
distinction and success.   

In conclusion, this paper calls for a comprehensive understanding of the 
concepts and basic principles of total quality management. It also introduces 
the main systems of TQM, identifying the relationship between this TQM and 
some of its supporting systems. The paper shows how TQM can contribute to 
the improvement of continuous performance of personnel as well as 
organization. The paper provides a proposal of a support system of operational 
management to provide an excellent quality output, well beyond the 
imagination of the perspective consumer.   
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more advanced second language contexts, as is the situation in the 
department of foreign languages at King Faisal University.  The integration 
of literacy skills develops strategic approaches to academic tasks. 

Reading and writing should not be sequenced in linear fashion so that 
reading necessarily precedes writing.  Just as the teaching of writing must 
involve the teaching of reading (as has been conceptualized above), the 
teaching of reading is by necessity the teaching of writing.  Just as reading 
furnishes learners with comprehensible input for writing, writing can 
provide comprehensible input for reading.  Just as learners need to become 
better readers in order to become better writers,  they  can   become  better   
readers  by   becoming    better  writers.  This realization is crucial since 
most often reading and writing are segregated in ESL research and 
pedagogy (Spack, 1988; Zamel, 1992).     

This line of research on the complex relationship of reading and writing 
is new for second language context.  Yet, its importance for improving both 
reading and writing abilities in second language learners cannot be 
overemphasized. 
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Table (7) Males mean scores of individual reading and writing courses 

 
Mean 

       Std. 
   Deviation 

N 

ESSAY 74.7143 9.5447 28 

COMPONE 64.0714 10.4489 28 

COMPTWO 69.8214 7.0399 28 

TEXTSONE 70.1071 9.7157 28 

TEXTSTWO 73.7857 9.1666 28 

 

Table (8): Females mean scores of individual reading and writing courses 

 
Mean 

Std. 
Deviation 

N 

ESSAY 69.9189 15.1555 37 

COMPTWO 70.0270 11.0315 37 

COMPONE 70.0459 10.7650 37 

TEXTSTWO 71.1892 12.1743 37 

TEXTSONE 69.2703 9.7115 37 

      
Conclusion 

It is important to realize that the relationship between reading and 
writing is anything but simple (Grabe, 1991), that reading and writing are 
not simply receprocal processes, and that many differences between reading 
and writing and writing processes exist.  However, the findings of previous 
research on the relationship of reading and writing reviewed earlier 
supported by the results of this study indicate that reading and writing form 
important relations with each other.  They share many cognitive skills and 
are viewed as mutually reinforcing interactive processes.  Thus, better were 
better writers and better writers were better readers.  The overriding 
implication of these findings is that reading and writing be taught together at 
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Table (6): Results of  Females correlations between individual reading and 
writing courses 

Correlations 
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O
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O
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E
 

T
E

X
T

T
W

O
 

ESSAY          Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

1.000 
. 

37 

.654* 
.000 
37 

.595* 
.000 
37 

.689* 
.000 
37 

.652* 
.000 
37 

COMPTWO  Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.654* 
.000 
37 

1.000 
. 

37 

.843* 
.000 
37 

.825* 
.000 
37 

.836* 
.001 
37 

COMPONE  Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.595* 
.000 
37 

.843* 
.000 
37 

1.000 
. 

37 

.762* 
.000 
37 

.799* 
.000 
37 

TEXTTWO   Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.689* 
.000 
37 

.825* 
.000 
37 

.762* 
.000 
37 

1.000 
. 

37 

.857* 
.000 
37 

TEXTONE   Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.652* 
.000 
37 

.836* 
.001 
37 

.799* 
.000 
37 

.857* 
.000 
37 

1.000 
. 

37 

*.  Correlation is significant at the 0.05 level (2-tailed) 

The correlation coefficients in tables (5 and (6) which range between 
(r=.61) and (r=.84) as evidently high enough to strongly support the 
relationship between individual  reading  and writing courses.  The two 
seemingly lower correlations in the two tables (r=.61)  between English Text 
II and  Composition I  for males  and (r=.65) between English Text I and 
Essay for females though high enough to prove the relation and exist in the 
two sets of individual courses, is due, perhaps, to the variance in students 
performance and achievement in these courses.  This is particularly so in the 
case of males (Table 7) where the mean score for the reading courses is 
(x=.64.1) and that for the writing course is (x=73.8).  For females the mean 
scores for the two concerned reading and writing courses are (x=69.9) and 
(x=69.3) respectively (Table 8).  
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The relationship between individual reading and writing courses (fourth 
hypothesis) is detected in tables (5) and (6).  These tables show, for both 
male and female students, the existence of significant relationship between 
reading and writing courses on individual bases at the (0.05) level.  Two 
reading courses: English Text I and English Text II, and three writing 
courses: Composition I, Composition II, and Essay have been used in this 
study.  The correlation coefficients for the first reading course (English  
Text I) with the three writing course for males are (r=.76), (r=.76) and 
(r=.70) respectively.  For females these correlations are (r=.80), (r=.84), and 
(r=.65) respectively.  The correlation coefficients for the second reading 
course (English Text II) and the three writing courses for males and (r=.61), 
(r=.79), and (r=.79) respectively.  For females these correlations are (r=.76), 
(r=.82) and (r=.70) respectively.   

Table (5): Results of males correlations: individual reading and writing 
courses Correlations 
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ESSAY         Pearson orrelation 
                      Sig. (2-tailed) 
                      N 

1.000 
. 

28 

.735* 
.000 
28 

.798* 
.000 
28 

.705* 
.000 
28 

.794* 
.000 
28 

COMPONE  Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.735* 
.000 
28 

1.000 
. 

28 

.647* 
.000 
28 

.758* 
.000 
28 

.608* 
.001 
28 

COMPTWO  Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.798* 
.000 
28 

.647* 
.000 
28 

1.000 
.000 
28 

.765* 
.000 
28 

.794* 
.000 
28 

TEXTONE    Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.705* 
.000 
28 

.758* 
.000 
28 

.765* 
.000 
28 

1.000 
. 

28 

.506* 
.006 
28 

TEXTTWO   Pearson Correlation 
                      Sig. (2-tailed) 
                      N 

.794* 
.000 
28 

.608* 
.001 
28 

.794* 
.000 
28 

.506* 
.006 
28 

1.000 
. 

28 

*.  Correlation is significant at the 0.05 level (2-tailed) 
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Table (4): Males mean scores of reading courses and writing courses. 

 
Mean 

Std. 
Deviation 

N 

TOREAD 67.3214 9.4909 28 

TOWRITE 72.6071 8.1256 28 

TOSKILL 70.4643 8.0438 28 

The higher performance of female students in reading and writing as 
detected by the previous data can be attributed the over all superiority of 
female students in the department of Foreign Languages over males, which 
is also particularly so far the present group of female students (N=37) as 
compared to males (Al-Braik, Al-Saadat, Al-Shabab, forthcoming). 

The relationship of scores of reading courses and total scores of reading 
and writing courses combined (second hypothesis) is displayed in tables (1) 
and (2) above.  These tables show a significantly high correlation at the 
(0.05) level between these scores for both male and female students, (r=.88) 
and (r=.97) respectively.  Again much stronger relationship between these 
scores can be found in the case of female students as compared to males 
which again, may be attributed to their higher performance in the 
department.  This same pattern of relationship is repeated in the case of the 
relation of writing courses and reading and writing courses combined.  For 
this relationship, a significantly high correlation at the (0.05) level is shown 
in tables (1) and (2) above, (r=.95) for males and (r=.97) for females. 

As can be seen in tables (1) and (2) these latter relationships (second and 
third hypotheses) are more streamlined in the case of female students than 
males.  This can be traced in tables (3) and (4) where male students show 
more fluctuation in their mean scores of reading course (x=67.3), writing 
courses (x=72.6), and reading and writing courses combined (x=70.5) than 
females, (x=7.2), (x=7.6) and (x=7.6) respectively. 

Obviously these findings support the remark of Carson (1990) about the 
significant role that second language input can play in the development of 
literacy skills in the second language and his presumption that reading input 
affects the development of writing and reading abilities and/or writing input 
affects the development of reading and writing abilities. 
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Correlation. 
 TOREAD TOWRITE TOSKILL 

TOREAD    Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

1.000 
. 

37 

.889* 
.000 
37 

.969* 
.000 
37 

TOWRITE  Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

.889* 
.000 
37 

1.000 
. 

37 

.970* 
.000 
37 

TOSKILL    Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

.969* 
.000 
37 

.970* 
.000 
37 

1.000 
. 

37 

*. Correlation is significant at the 0.05 level (2-tailed) 
These results indicate clearly the existence of strong relationship 

between students abilities in reading and their abilities in writing.  This 
findings is in accordance with earlier findings of previous studies mentioned 
above which argued that input in reading affects the development of writing 
abilities and input in writing affects the development of reading abilities. 

It is also evident from tables (1) and (2) that the relationship between 
reading and writing abilities is much stronger in the case of female students 
(r=.89) that in the case of males (r=.73).  Evidence for this higher 
relationship in the case of female students can be found in table (3) where 
mean score for reading courses combined for females is (x=70.2) and that 
for writing courses in (x=70.6). 

Table (3): Females mean scores of reading courses and writing courses 

 

 

The lower correlation of reading and writing abilities in the case of male 
students can also be traced in table (4) which shows mean score for reading 
courses for males (x=67.3) and for writing courses (x=72.6). 

 
Mean 

Std. 
Deviation 

N 

TOREAD 70.1892 10.5431 37 

TOWRITE 70.5946 9.9818 37 

TOSKILL 70.5676 10.0652 37 
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3. There is high correlation between total scores of writing Courses and 
total scores of reading and writing courses combined. 

4. There is high correlation between scores of individual Reading and 
writing courses. 

To test these hypotheses and calculate the results Pearson Correlation 
Coefficient is used. 
 
Results and Discussion: 

The first hypotheses suggests a high correlation between total scores of 
reading courses and total scores of writing courses.  Table (1) below shows 
significant correlation (r=.73) of scores obtained by male students (n=28) in 
reading courses combined and writing courses combined at the (0.05) level. 

Table (1) : Results of males correlations between reading  
courses and writing courses  

Correlation 
 TOREAD TOWRITE TOSKILL 

TOREAD Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

   1.000 
         . 
       28 

    .729* 
    .000 
       28 

    .885* 
    .000 
       28 

TOWRITE   Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

    .729* 
    .000 
       28 

  1.000 
       . 
       28 

    .953* 
    .000 
       28 

TOSKILL    Pearson Correlation 
                    Sig. (2-tailed) 
                    N 

    .885* 
    .000 
       28 

    .953* 
    .000 
       28  

  1.000 
       . 
       28 

*. Correlation is significant at the 0.05 level (2-tailed)  

Scores obtained by female students (N=37) as displayed in table (2) 
show significant correlation (r=.89) between combined scores of reading 
courses and those for writing courses at the (0.05 level).  

Table (2): Results of female correlations between reading 
courses and writing courses 
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Methodology 
Data for this  study  is  collected  from  actual  examinations  of  reading  

and  writing courses given to male and female students of the department of 
Foreign Languages at King Faisal University in Al-Hasa, Saudi Arabia.  The 
evaluation will, therefore, include actual life situation in the department and 
the results and the discussion have direct bearing on the actual execution of 
the program and the performance of its participants.  The subjects for the 
study are 65 students, 28 male and 37 female.  They comprise all those who 
took the examination in the second semester, June 2000. 

The reading courses examined in the study are English Texts I, English 
Texts II.  The writing courses examined are Composition I, Composition II 
and Essay.  

The reading courses are offered in the third year (third level) and the 
writing courses are offered in the second and third years (second and third 
levels).  The five courses have been selected from among ten reading and 
writing courses for their terminal and advanced nature in the skill courses 
component of the program and thus reflect the performance of subjects at an 
advanced stage in the program.   

It is important to remember that in the department of foreign languages 
female students are separated from male and are instructed in both skill and 
content courses in the department by both male and female teachers.  Male 
students on the other hand, are instructed by male teachers only. 

Research hypotheses and tools: 
       The general assumption  of  this  study  is  that  the  development  of  
reading ability of students in the department of foreign languages at King 
Faisal University has a direct bearing on the development of their writing 
ability and vice a versa.  This basic assumption has been reduced to the 
following four main hypotheses: 

1. There is high correlation between total scores of reading courses and 
total scores of writing course. 

2. There is high correlation between total scores of reading Courses and 
total scores of reading and writing courses combined. 
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reading.  I forced my eyes to speed up, to move forward as a 
pen is commanded to during free-writing.  I took in chunks of 
sentences at a time in the same way that phrases rolled off 
my pen when I was writing without having time to think 
about them.  And slowly without fully realizing it at the time, 
I began predicting where the author was going so that I didn’t 
need to attend to every word in order to get the meaning. 

Objectives 
 At King Faisal University, the department of Foreign Languages trains 

English language teachers to serve in the Saudi school system.  Since its 
inauguration in 1982, the course program of the department has sought to 
offer a broad base of language skill courses in addition to courses in 
linguistics, literature and methodology.  In  this  program,  language  skill  
courses  constitute 46% of the total number of courses offered.  55% of 
these skill courses are reading and writing courses, 27.7% reading and 
27.7% writing.  The reading and writing courses are distributed evenly over 
a period of six semesters of course work in the department.  The reading 
courses proceed in a progression to prepare students from developing basic 
reading skills and vocabulary in the first year to reading university level 
materials with special attention to varieties of written English and the 
purpose each variety serves-information.  Observation, thought, persuation, 
personal expression, and art-in the third year.  The writing courses proceed 
in a progression that prepares students to proceed from practicing writing 
skills beginning at the level of simple sentences, moving to compound and 
complex sentences and concluding with the production of a well formed, 
coherent paragraph in the first year to writing university level compositions 
and carrying out similar tasks such as letters and essay answers on exams in 
the third year. 

In light of the preceding literature on the relationship between reading 
and writing abilities, this study will attempt at investigating such 
relationship in a foreign language learning context in the English Language 
program offered by the department of foreign languages at King Faisal 
University.   
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which writing becomes as opportunity to explore meaning.  In such 
classrooms, children with limited literacy and English language proficiency, 
even before they are able to read or, for some of the, express themselves 
orally in English, write stories which become their first reading texts. This 
initiation into literacy provides these children with the opportunities to 
develop and extend their understanding about text.   It helps them test out 
their growing understanding of storiness, or wordness, of how one keeps 
ideas apart in writing, and of how one uses writing to mean.  Writing, as 
Zamel (1992) continues to describe, “because it requires these beginning 
readers/writers to make decisions about purpose, sequences, and language, 
because it helps them to understand how and why texts are written, gives 
these learners insights in the goals, constraints, and concern of authors, 
insights which they apply to their reading.  Writing, because it helps learners 
understand that everything they read is writing, therefore needs to be 
recognized as the foundation of reading” (p.469). 

Like children in these writing to read classrooms, adults who are in the 
process of acquiring a second language can benefit from creating their own 
texts; these written texts, because they can provide a means through which 
learners record their own experiences and consider their own realities, have 
greater resonance for them than those they are usually assigned to read and 
thus  have  the potential for becoming the basis for literacy development 
(Zamel, 1992).      

At college level, ESL composition writing has been shown to affect the 
reading of literature when the assigned writing is fully integrated with and 
provides strategies for reflecting about literary texts (Spack, 1988).  At more 
advanced levels, writing has been shown to contribute more to reading.  
Zamel (1992:470) cites the following excerpt by a graduate student who was 
reflecting on his own developing as a reader. 

Until sometime after I began majoring in English, I was a 
poor reader.  I treated each word on the page as a separate 
entity.  Reading this way always caused me to become easily 
distracted.  (I’d restart continually I’d read “Call me Ishmael” 
over and over), lose my concentration, etc.  Once it had 
become clear to me by way of learning about the writing 
process, I applied a sort of free-writing approach to my 
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to the “non-readers”, were less anxious about school, improved in attitudes 
towards reading and writing, and were superior in reading comprehension. 

Krashan (1984) stresses that increasing reading has generally been found 
to be more effective in producing gains in writing than increasing writing 
frequency.  Smith (1982) describes reading as a process that involves both 
the extraction and supplying of information.  He suggests that the latter may 
be even more important than the former. “The basic skill of reading lies 
more in the non-visual information we supply from inside our heads rather 
than in the visual information that bombards us from print” (Smith, 1982: 
105). 

Thus, when we read we extract information according to the purpose of 
our reading, our interests, motivations, etc; we supply information in order 
to make sense of what we read, using our knowledge of the world and our 
previous experience as readers.  Our previous experience as readers enables 
us to identity and understand cohesion, coherence, rhetorical organization, 
and conventions of written language; our knowledge of the world enables us 
to understand concepts and point of view and to integrate them in our 
experience (Lopes, 1991). 

When we write, we also make use of our knowledge of the world and of 
our experience as readers.  This why, as Lopes (1991) notes, projects 
designed to improve students’ writing focus primarily on developing reading 
skills.  Lopez, thus, concludes that if we aim at better writing, the first step 
should be the improvement of students’ reading strategies, making them 
always aware of the importance of calling upon their knowledge of the 
world and their experiences as readers.  The second step should be to help 
them develop a different attitude towards writing by helping them 
concentrate on expression their thoughts rather than avoiding mistakes. 

On the other hand, researchers such as Edelsky, 1982; Hudelson, 1984; 
Harste, Woodward, and Burke, 1984; Spack, 1985; Hansen, 1987 (cited in 
Zamel, 1992) believe that writing is what makes it possible for us to read 
rather than the  
other way around. 

The contribution of writing to the development of reading has been 
demonstrated as Zamel (1992) reports, in elementary school classrooms in 
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a first language context little has been done to investigate this connection for 
second language learners.  

 
According to Carson, Carrel, Silberstein, Kroll, and Kuehn (1990), the 

situation for second language learners is much more complex that it is for 
first language learners.  However, it is difficult to imagine that input in 
second language would not play a significant role in developing literacy 
skills in the second language, i.e., reading input presumably affects the 
development of writing and reading abilities and/or writing input affects the 
development of reading and writing abilities. 

Carson et al., (1990) examined whether or not reading and writing 
relationship are closely related in first and second language contexts.  Their 
results suggest that the interaction between reading and writing is complex, 
with certain  aspects of  each skill  being somewhat  independent  of  the 
other.  Carson (cited in Grabe, 1991)  examined  the  many  arguments for 
assuming that reading influences writing, that writing influences reading, 
and that they interactively influence each other.  She stresses that reading 
and writing are likely to influence each other reciprocally but not as inverses 
of the same process.  Rather, a biodirectional model (Shanahan and Lomax, 
1986) states that reading and writing relationship  changes  at  different  
stages of language development and aspects of this relationship will be 
independent of each other.  

Krashan (1987) claims that second language learners’ writing 
competence derives from large amounts of self motivated reading for 
interest and/or pleasure.  Kimberling, Wingate, Rosser, DiChara and 
Krashan (cited in Krashan, 1984) examined this issue directly.  They found 
very clear differences between good writers and poor writers – good writers 
reported more pleasure reading at all ages, and especially during high school 
years.  However, not one poor writer reported “a lot” of pleasure reading 
during high school. 

McNeil (cited in Krashan, 1984) evaluated the results of a pleasure 
reading program.  His findings showed that the “readers” exhibited 
significantly greater writing fluency and wrote with greater complexity than 
did the ‘non-readers”.  The readers also gained in self-esteem as compared 
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Kingdom of Saudi Arabia 
Abstract 

Many studies in first language research have found high correlation 
between good writers and good readers and have viewed reading and 
writing as mutually reinforcing interactive processes.  On the other hand, 
only a few studies have investigated the connection between reading and 
writing in second language contexts.  These studies have concluded that 
second language input plays a significant role in developing literacy 
skills in the second language, i.e., reading input affects the development 
of writing and reading abilities and/or writing input affects the 
development of reading and writing abilities.  This study has 
investigated the relationship between reading and writing abilities in an 
advanced second language learning situation at King Faisal University 
and found that reading and writing form important relations with each 
other.  They are mutually interactive skills and share many cognitive 
processes and ways of learning.  The study concludes with the important 
implication that reading and writing are to be taught together in 
advanced academic preparation. 

Introduction 
Research of first language acquisition (Belanger, 1987; Flood and Lapp, 

1987; Kucer, 1987; Stotsky, 1983) have shown strong relationships between 
reading and writing abilities, i.e., good readers tend to be good writers and 
good writer tend to be good readers. Such studies have also identified 
common cognitive processes and/or structural components underlying 
reading and writing abilities so much so that instruction and improvement in 
one skill can enhance capabilities in the other.  In contrast to the substantial 
body of surveys on the relationship between reading and writing abilities in 
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textbooks to be produced. However, a well-prepared curriculum will 
provide materials designers and textbook writers with a set of important 
parameters to be observed and general guidelines of the course content 
which would include lists of functions, notions and structures that are 
recommended. 

This paper has considered many aspects of the proposed changes to the 
English curriculum in Saudi Arabia. In this study, two major questions were 
addressed: who should be involved in bringing about the required change in 
the English curriculum in the Saudi Arabian school system, and who can 
give the best answers to satisfy the needs of an effective change? 

The paper has proven that the classroom teacher is the most qualified 
person for such task. Saudi EFL teachers have shown awareness and 
appreciation of the special needs of EFL teaching in Saudi Arabia and 
stressed their ability to effect the required change. This demonstrates those 
teachers’ confidence in their previous training programs, current 
development schemes and overall experience in the field of language 
teaching and learning. Yet, investigation carried out in the study showed 
that classroom teachers did not play a major role in effecting the reform and 
were not sought out for help as might have been expected. 

However, achievement of the objectives of the English curriculum still 
depends upon the classroom teacher, as such achievement requires a 
qualified and competent teacher to realize it. This entails that the teacher 
training schemes should be integrated with the curricular requirements. The 
ultimate goal of such training programs is to equip the teacher with the 
necessary skills to implement the curricular activities effectively and 
economically through facilitating and enhancing student learning. 
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6. The English curriculum should give more attention to quality rather than 
quantity of instructional material. 

7. The English curriculum should reflect the culture and social values of 
the learners. 

8. Provision for ample time and amount of language practice must be 
provided in the curriculum. 

9. Speaking and writing skills must receive more attention in the new 
curriculum. 

10. More audio-visual aids, especially video-taped materials and language 
laboratories, are needed. 

11. Teachers must be made acquainted with the new curriculum before its 
implementation. 

12. Teaching English in the elementary stage must be clearly planned. 
13. Specialists in child psychology should be involved in planning the 

English curriculum at the elementary school level. 
14. Special training and/or orientation must be provided for the elementary 

English teachers. 

Conclusion: 
The importance of the English curriculum is derived from the position 

English has in Saudi Arabia, for, as is well known, it is the Kingdom’s most 
important foreign language. It is also the medium through which Saudi 
Arabia communicates with the non-Arabic speaking countries of the world 
and it helps the country promote relations, understanding and cooperation 
with such countries, and it is used by Saudi Arabia to explain and present 
itself  to other nations (Al-Saadat, 1990). 
 

Knowledge of English by a sizeable sector of the Saudi community is 
vital to educational, economic and technological needs of the country. The 
development of an effective English curriculum is, therefore, in harmony 
with general and overall educational and developmental plans of Saudi 
Arabia, and every effort needs to be made to guarantee such effectiveness. 

The actual content of the English course will be embodied in the 
textbooks and materials to be written and developed with this curriculum. 
And since all material writing involves an element of creativity, it may not 
be possible, or even desirable, to specify in advance the exact content of the 
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agreed”; whereas only 2 supervisors, or 28.6% were of this opinion 
However, 22 teachers, or 36.7% “agreed” and the remaining supervisors, 5, 
or 71.4% “agreed.” So 95% of teachers either “agree” or “strongly agree” to 
this change and 100% of the supervisors shared this opinion. Consequently, 
only very few were not in agreement. 

When asked about the effect of this introduction of English language 
instruction at the elementary level, 98% of teachers responded affirmatively 
and 85.7% of supervisors saw this as having a positive effect. 

The area of “curriculum” was identified as the most strongly-affected 
area, followed closely by “textbooks.” “Goals and methods of teaching” 
were also considered important as areas affected by this change. “Audio-
visual aids” were not seen to be so seriously affected. 

Additional Open-Ended Question: What Additional Comments Would 
You Make about English Language Teaching in Saudi Arabia? 

Thirty teachers, or 40.5% and 8 supervisors, or 80%, have responded to 
this question by giving some general views on what they thought to be 
important considerations for the design of an effective curriculum of 
English language in the concerned school stages: elementary, intermediate 
and secondary.  

Not surprisingly, in this question teachers have shown more interest and 
willingness to offer varied and relevant comments and suggestions than 
supervisors. The following are ideas that received the highest attention by 
the respondents. 

1. The English curriculum must follow modern standards of curriculum 
design. 

2. The English curriculum must adopt communicative approaches to 
language teaching and learning. 

3. The English curriculum must pay special attention to the needs and 
interests of the learners. 

4. The English curriculum must provide interesting, enjoyable and more 
realistic materials to motivate student learning. 

5. The English curriculum must be graded in difficulty to suit learners’ 
abilities. 
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Table ( 6 ) 
Respondents’ Awareness of the Intention of the Ministry of Education  
to Begin English Language Instruction at the Elementary School Level 

Type of 
Respondents 

Yes No Total 

# % # % # % 

Teacher 50 76.9 15 23.1 65 100 

Supervisors 6 100 - - 6 100 

Total 56 78.9 15 21.1 71 100 

A high percentage of respondents showed an awareness of the intent of 
the Saudi Arabian Ministry of Education to introduce the teaching of 
English from the elementary level: teachers, 50, or 76.9% and supervisors; 
6, or 100%. 

Of those who were aware of this reform 28 of the teachers, or 63.3%, 
and 5 of the supervisors, or 83.3%, indicated that their opinion about this 
reform had been solicited. On the other hand, 37 of the teachers, or 71.2%, 
indicated their interest in helping to implement this reform. However, all 7 
supervisors, or 100%, were interested in assisting in this task. 

Respondents indicated a high preference for participating in the area of 
drawing up curriculum plans, developing teaching materials and training 
teaching staff. Much less interest was indicated for ascertaining goals and 
developing methodology. 

 

When asked to indicate which groups would best carry out this change, 
the favored group both by teachers and supervisors was that of “teachers”. 
Also, very highly recommended was the group of “supervisors”, again 
supported by both teachers and supervisors. The choice of “university 
language staff” was indicated by a substantial number of respondents, but 
“students” and “educational administrators” received a very low level of 
support. 

Regarding their agreement to the introduction of English instruction at 
the elementary level, a high proportion of teachers, 35, or 58.3%, “strongly 
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As the table indicates, only 32 of the teachers were able to evaluate the 
reform since they had read about it in detail. However a high number of 
these gave a positive response: 7, or 21.9% rated it as “excellent”, 5 or 
15.6%, as “very good” and 8, or 25%, as “good”. Therefore, 20, or 62.5%, 
rated it between “good” to “excellent”. For supervisors, on the other hand, 
all of them rated it at the very top of the scale: “very good”, 5, or 83.3% or 
“excellent”, 1, or 16.7%. 

Eight teachers, or 25%, rated the reform as “satisfactory” whereas only 
1, or 3.12%, rated it as “weak” and 3, or 9.4% had no opinion. 

These data indicate a very positive response to the reform by those who 
had read about it in detail.  

Respondents identified particular strong or weak points of the reform. 
Coinciding with the positive response in general, the following points were 
given a high rating:  the reform fulfils goals, it meets modern standards, it is 
easy to implement, and it improves on the previous curriculum. 

Respondents also indicated which groups would best implement the 
proposed reform. The greatest number indicated that bodies within Saudi 
Arabia were preferable, especially the Ministry of Education and specialist 
organizations within Saudi Arabia. For the Ministry of Education, 22 
teachers, or 29.7% and 2 supervisors, or 28.6%, expressed their preference, 
while for specialist organizations within Saudi Arabia, 20 teachers, or 27%, 
and 2 supervisors or 28.6% expressed this preference. Next in preference 
were specialist organizations from abroad with 16 teachers, or 21.6%, in 
favor and only 1 supervisor, or 14.3%, of this opinion. Of a similar level 
were the responses for individual specialists to be assigned for this task, 
with 15 teachers , or 20.3% and again 1 supervisor, or 14.3% of this 
opinion.  Much lower was the preference for Saudi universities and colleges, 
with 11 teachers, or 14.9%, and again only one supervisor, 14.3%, favoring 
this choice. 

Research Question No. 4:  How do EFL teachers and supervisors 
evaluate the introduction of English language teaching at the elementary 
level in the Saudi Arabian school system? 
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assigned to university English language staff, only 17 teachers (23%) and 2 
supervisors (20%) supported their involvement in this task. Educational 
administrators’ involvement was supported by 12 teachers (19%) and 2 
supervisors (25%), while students were not seen to be important players in 
this respect and received the support of only 7 teachers (9.5%) and 3 
supervisors (30%).  

Research Question No. 3: How do EFL teachers and supervisors 
evaluate the adopted reform of the English language curriculum in the Saudi 
Arabian school system? 

Table ( 4 ) 
Respondents Who Had Read in Detail about the Reform 

Type of 
Respondents 

Yes No Total 

# % # % # % 

Teachers 30 44.1 38 55.9 68 100 

Supervisors 3 33.3 6 66.7 9 100 

Total 33 42.9 44 57.1 77 100 

Table # 4 shows that only 30 teachers, or 44.1%, had read in detail 
about this reform, while 38 teachers, or 55.9%, had not done so. On the 
other hand, even less supervisors, 3, or 33.3%, had read in detail about this 
prepared reform, while 6, or 66.7% had not.  

Table ( 5 ) 
Evaluation of the Proposed Reform by Respondents  

Who Had Read about It in Detail 
Type of 
Respon-

dents 

Excellent 
Very 
Good 

Good 
Satisfac-

tory 
Weak 

Don’t 
Know 

Total 

# % # % # % # % # % # % # % 
EFL 

Teachers 
7 21.88 5 15.6 8 25 8 25 1 3.12 3 9.4 32 100 

EFL 
Supervi-

sors 
1 16.7 5 83.3 - - - - - - - - 6 100 

Total 8 21.1 10 26.3 8 21.1 8 21.1 1 2.6 3 7.8 38 100 
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Research Question No. 2: How much involvement do EFL teachers and 
supervisors have in the announced reform of the English language teaching 
curriculum in the Saudi Arabian school system? 

Table ( 3 ) 
Respondents’ Awareness of the Announced Reform of the English 

Language Teaching Curriculum in Saudi Arabia 

Type of 
Respondents 

Yes No Total 

# % # % # % 

EFL Teachers 31 49.2 32 50.8 63 100 

EFL Supervisors 3 37.5 5 62.5 8 100 

Total 34 47.9 37 52.1 71 100 

Table # 3 displays respondents’ awareness of the Ministry of 
Education’s announced reform of the English curriculum. As the table 
shows, 31 of the teachers, or 49.2%, expressed their awareness of the 
intended change in the curriculum, while 32, or 50.8% indicated their lack 
of awareness of the proposed change. On the other hand, only 3 supervisors, 
or 37.5%, indicated their awareness of the reform, while the majority, i.e., 
62.5%, expressed that they were unaware of it. 

The above figures show beyond any doubt that the majority of 
respondents (37, or 52.1%) were not involved in bringing about the required 
changes to the current English curriculum and were not sought out for help 
of any kind in this endeavor. 

This result, however, does not reflect the belief of the respondents 
regarding who should be involved in carrying out the intended reform. The 
majority of the teachers, 58,or 78.4%, thought that EFL teachers and 
supervisors should be given priority in helping to carry out the required 
reform, with teachers given more importance in this task: 36, or 48.6%, for 
teachers and 22, or 29.7% for supervisors. Six supervisors, or 60%, 
supported this opinion and believed that teachers should play the most 
important role in this change. When asked whether this role should be 
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Table ( 2 ) 
Respondents’ Rating of the English Language Curriculum Employed in 

the Saudi Arabian School System 
 

Type of 
Respon-

dents 

Excellent 
Very 
Good 

Good 
Satisfac-

tory 
Weak 

Don’t 
know 

Total 

# %  # % # % # % # % # % # % 

Teachers 2 2.7 12 16.2 23 31.1 26 35.1 11 14.9 - - 74 100 

Supervisors - - 1 10 2 20 3 30 4 40 - - 10 100 

Total 2 2.38 13 15.48 25 29.76 29 34.52 15 17.86 - - 84 100 

As shown in Table # 2, 26 teachers and 3 supervisors, or 34.52% of the 
population of the study, found the currently-employed English language 
curriculum to be merely “satisfactory.” On the other hand, 23 teachers and 2 
supervisors, or 29.76%, found this curriculum to be “good” and 11 teachers 
and 4 supervisors, or 17.86%, rated it as “weak”. Only 2 teachers considered 
it “excellent”. 

The above data show that the majority of the respondents (49 teachers 
and 5 supervisors, or 64.3%) rated the current curriculum for English 
language between “satisfactory” and “good.” When asked whether or not 
this curriculum was in need of change, the majority of respondents (58, or 
60%) thought this was either essential or important. This opinion was 
supported by the majority of teachers (53 or 71.6%) and 5 (50%) of the 
supervisors. This conclusion would reflect the strong belief among the 
population of the study, teachers in particular, in the importance of change 
to the present English language curriculum, and hence supports the plans of 
the Ministry of Education for effective change. 

Data derived from the study also show that most of the teachers (67, or 
90.5%) found curriculum design and textbooks as the most problematic 
areas needing change. Their opinion regarding areas such as goals, methods 
of teaching and audiovisual aids was not as strong. This opinion was 
supported by all of the supervisors (100%). The general and strong 
agreement among respondents would indicate the urgent need for change of 
the present curriculum and supports such change. 
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Methodology: 

A twenty-two item questionnaire was developed to solicit responses of 
EFL teachers and supervisors to the research problem. The questionnaire 
was divided into four major areas covering the four research questions 
mentioned above. 

The questionnaire concludes with an open-ended question calling for 
additional comments about the current changes in English language teaching 
in Saudi Arabia.   

A total of 84 EFL teachers and supervisors responded to the 
questionnaire (Table 1). All respondents came from the school districts of 
the Eastern Province of Saudi Arabia. 

Table ( 1 ) 
Distribution of Respondents to the Questionnaire 

Type of Respondents # % 

EFL teachers 74 88.1 

EFL supervisors 10 11.9 

Total 84 100 

Frequency ranking method was used to evaluate responses to the 
questionnaire.  

Each research question was evaluated separately since some respondents 
failed to respond to all 4 research questions. As a consequence, the total 
number of respondents for each research question varies. 

Analysis and Discussion: 
Research Question No. 1: How do EFL teachers and supervisors 

evaluate the English language curriculum currently employed in the Saudi 
Arabian school system? 
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educational curricula and teaching materials at all levels: elementary, 
intermediate and secondary. As part of this major educational overhaul, a 
new English curriculum has been introduced. Based on recent findings of 
psycholinguistic research, this new English curriculum adopts a more 
learner-centered approach in teaching English to Saudi learners. It aspires to 
emphasize the explicit (general and specific) goals and the educational and 
sociolinguistic value of English in the Kingdom. It pays special attention to 
course content, recommends appropriate teaching techniques and suggests 
proper methods of assessment. 

This paper investigates the amount and scope of involvement of English 
language teachers and supervisors in this important educational reform and 
their perceptions of such reform vis-à-vis their awareness of the place that 
the English language occupies in their country’s ambitious plans for 
national development. 

The paper will also seek the opinions of such teachers and supervisors 
on the feasibility of this latest development in light of the Ministry’s plans 
to introduce English language instruction in the country’s public schools at 
an earlier stage, namely, the elementary school, and the effects that this 
measure would entail on the structure, sequence and content of the English 
language curriculum, on teacher training and related matters. 

Research Questions:    

Specifically, this paper will answer the following questions: 

1. How do EFL teachers and supervisors evaluate the English language 
curriculum currently employed in the Saudi Arabian school system? 

2. How much involvement do EFL teachers and supervisors have in the 
announced reform of the English language teaching curriculum in the 
Saudi Arabian school system? 

3. How do EFL teachers and supervisors evaluate the adopted reform of 
the English language curriculum in the Saudi Arabian school system? 

4. How do EFL teachers and supervisors evaluate the introduction of 
English language teaching at the elementary level in the Saudi Arabian 
school system? 
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A localized, school-based approach to language curriculum 

development, thus, requires a collaborative approach between all concerned 
groups in the educational enterprise, including teachers, researchers, 
curriculum specialists, and program managers and administrators. 

It is the basic premise of the present researchers that the teacher who is 
guiding and directing the organized learning activities of students in a 
school setting is the ultimate curriculum planner and thus must be accorded 
a central role in the curriculum development process in which the renewal of 
the curriculum reflects a collaborative effort between teachers and 
curriculum developers. 

The teacher has a key role to play in curriculum development, 
particularly in systems in which courses are meant to be responsive to 
learner needs. 

This study: 

The first explicitly stated English curriculum for public schools in Saudi 
Arabia appeared in 1970 (Ministry of Education, 1970).  It outlined a 
rationale for the teaching of English in the Kingdom and stated general and 
specific aims for teaching it. It described the theoretical framework and 
pedagogical practices by which these aims could be achieved and suggested 
ways for the evaluation of their achievement. 

Since 1970, the Saudi Arabian Ministry of Education has striven to 
reassess its policy of teaching English in the Kingdom in terms of the 
country’s successive developmental plans and the expected role of Saudi 
youth in their fulfillment. 

In 1988, a new revision of the curriculum of English was adopted and 
new teaching materials were prepared to implement it. This currently-used 
curriculum has introduced various changes and delineated general and 
specific objectives of English language teaching in Saudi Arabia in more 
realistic and functional terms. 

The continuous drive for quality education has led the Ministry of 
Education to launch in 2000 a project of comprehensive revision of its 
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Most curriculum proposals can be ranged on a “control continuum,” 
with fully centralized, or top-down, curricula at one extreme and 
decentralized or bottom-up, curricula at the other. The history of education 
systems can be seen as an interplay between forces representing 
centralization and decentralization (Nunan 1989). 

The interplay between centralized and decentralized forms of curriculum 
development is reflected in language curriculum development. During the 
1970s, a number of developments prompted experiments with various forms 
of school-based curricula. Changing views on the nature of language, 
particularly the development of communicative language teaching in its 
various guises with its implication of differentiated curricula for different 
learner types, the work of the Council of Europe with its behavioral 
approach to syllabus design, Munby’s (1978) needs-based approach, the 
application of competency-based education to second language learning, 
and, in Britain, the Graded Levels of Achievement in Foreign Language 
Learning, all promoted the cause of decentralized language curriculum 
development (Clark, 1987). 

School-based models offer greater power and control to the classroom 
practitioner in the curriculum development process than do more centralized 
models.  

As Clark (1987) explains  

The two most important factors in school-focused curriculum 
renewal are the quality of relationships between participants 
and the sharing of responsibility. Education is about people, 
whether it be teacher education or pupil education, and the 
most valuable contribution that a project leader can make is 
to ensure that the diverse strengths, energies, and 
personalities of those involved are harnessed and forged 
together harmoniously. For this to occur, a democratic 
framework of shared responsibilities is essential, rather than a 
simple hierarchical structure. The sort of accountability that 
seems to work best in curriculum renewal is not managerial 
… but rather one of mutual responsibility. 
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The result of the movement towards accountability was that the earlier-
somewhat nebulous – approach to curriculum planning became the focus of 
attention in almost all areas of education including foreign language 
education. A host of new terms became current: terms like behavioral or 
instructional objectives, criterion-referenced tests mastery learning, needs 
analysis, formative and summative evaluation, plus a host of other terms. 
Models of instructional design began to appear in the literature, and, in due 
course, English as a Second Language/ English as a Foreign Language 
(ESL/EFL) models were also seen, starting mainly in the 1970s. 
(Benson,1987). 

The curriculum of a given language program can be looked at from 
different perspectives. On the one hand, it can be seen as a statement of 
intent, the “ what should be” of a language program as set out in syllabus 
outlines, sets of objectives, and various other planning documents. Another 
perspective is that of the curriculum as “ reality,” that is, in terms of what 
actually goes on from moment to moment in the language classroom 
(Nunan, 1988).  

In recent years, recognition of the fact that there is no simple one-to-one 
relationship between intention and reality has promoted interest in 
classroom research. Such research, which came from quite different 
perspectives, has highlighted the complexity of language learning and 
teaching and has provided insights into why there are mismatches between 
what is planned, what actually gets taught, and what learners learn. Further 
insights have been provided from second language acquisition research 
which showed that mismatches between the various curriculum perspectives 
can be accounted for, among other things, by speech-processing constraints, 
(Nunan,1989). 

In addition to a range of diverse and sometimes contradictory views on 
the nature of language and language learning, curriculum designers need to 
take account of and respond to data coming from classroom researchers, 
second language acquisition researchers, test and evaluation specialists, 
funding authorities, learners, teachers and so on. They need to incorporate 
these into a design that accords with the political, social, cultural, and 
historical contexts in which the language programs will be implemented.  
(Davies, 1999 and Nunan,1989) 
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Introduction: 

In a school setting there is always a curriculum plan for carrying on the 
education of students. Planning a curriculum for a student, a class of 
students, a student body of a school, or the children and youth of a 
community is a complex, widespread, and painstaking process. It 
comprehends a philosophical insight into the purposes of schooling, a 
psychological understanding of the nature and characteristics of the students 
being schooled, a sociological perception of the society which established 
and controls the schools, and an awareness of the cultural traditions, mores, 
beliefs, values, perceptions, and aspirations of the people comprising the 
nation. (Saylor, 1982). 

According  to Sylor (1982), the term “curriculum plan” accounts for 
philosophical statements with a wide range of functions. First of all they are 
intended to give direction and substance to schooling and general statements 
of aims, goals, functions, or objectives that are not particularly part of a 
substantive plan for instruction. They also present a huge body of theory, 
statements of problems, issues, trends, and the like, descriptions of practices 
that may influence greatly the participants in the planning process, but do 
not in themselves constitute a definite plan for instruction.  

Most importantly, however, a curriculum plan is specifically and overtly 
designed to direct, guide, and control instructional activities and processes 
being carried on in an organized and systematic manner in a school setting 
(Sylor, 1982). 

During the 1960’s, a number of publications appeared that in varying 
degrees affected all aspects of education. Two of these were Mager’s 1962 
book on behavioral objectives. and the U.S. Elementary and Secondary 
Education Act of 1965. Although not proposing any new ideas about 
teaching, these publications, nevertheless, came at a time when the word 
“accountability” was starting to be heard. They seemed to offer at least a 
partial answer to those calling for teachers to be able to specify exactly what 
they were teaching (Benson, 1987). 
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Abstract : 
In its quest for quality education in the new millennium, the Ministry of 

Education in Saudi Arabia has expended tremendous efforts to improve the 
status of English language instruction in pre-university education in the 
kingdom. 

Several measures have been undertaken to achieve this goal, chief among 
them the recent project of revising and modernizing the curriculum for 
English language taught in all stages (elementary, intermediate and 
secondary) in the Kingdom’s public and private schools. 

This paper has investigated the amount and scope of involvement of 
English language teachers and supervisors in this important educational 
reform and their perceptions of such reform vis-a-vis their awareness of the 
place that the English language occupies in Saudi Arabia’s ambitious plans 
for national development. 

The paper sought the opinions of such teachers and supervisors on the 
feasibility of this latest development in light of the Ministry’s plans to 
introduce English language instruction in the country’s public schools at an 
earlier stage, namely, the elementary school, and the effects that this 
measure would entail on the structure, sequence and content of English 
language curriculum, on teacher training and related matters. 

The investigation indicated that the English teachers and supervisors 
questioned had a high level of interest and a great degree of willingness to 
participate in all aspects involved in the reform of the English language 
curriculum in Saudi Arabia. 
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  الاختǻارات

  م  اراتــــــــبــالع

أبداً 
ث 
حد
ǻ لا

ادرا  
ث ن

حد
ǻ

ǻاناً   
 أح
دث
ǻح

ئماً   
 دا
دث
ǻح

  

  18  تناقش أخطاء الطالǼات في الاختǼارات وتعلȘ علیها.        
  19  تقبل وجهات نظر الطالǼات ǼطرȄقة وروح ودǽة.        
  20  لǼات على الأسئلة و المناقشة والتعلیȘ.تشجع الطا        
  21  تظهر روح الود والصداقة والتقبل للطالǼات في أثناء المحاضرة وخارجها.        
  22  تبدȑ رغبتها في مشارȞة الطالǼات في حل مشȞلاتهن.        
  23  تحترم الطالǼات وتتعامل معهن بروح طیǼة.        
  24  تعطي الطالǼات قدراً من الثقة Ǽالنفس.        
  25  تسخر من آراء وأفȞار الطالǼات عندما تكون غیر صحǽحة.        
  26  تفرق بین الطالǼات في التعامل معهن.        
  27  تشجع الطالǼات ذوات التحصیل المنخفض وتحاول مساعدتهن.        
  28  تتواجد Ǽانتظام في مȞتبها في الساعات المȞتبǽة.        
  29  تقابل الطالǼات و تتعامل معهن بود في الساعات المȞتبǽة.         
  30  تستمع للطالǼات وتتقبل ما ǽقلنه لمساعدتهن.        
  31  تهتم ǼمشȞلات الطالǼات وتحاول حلها.        
  32  تشجع الطالǼات على الإبداع والابتكار.        
  33  تحترم قدرات الطالǼات المختلفة.         
  34  الفروق الفردǽة في تعاملها مع الطالǼات. تراعي مبدأ        
  35  تساعد الطالǼة لاكتساب العادات والاتجاهات والقǽم الاجتماعǽة الإیجابǽة.        
  36  تشارك الطالǼات في أنشطتهن الخاصة.        
  37  تقبل دعوات الطالǼات لحضور الأنشطة الطلابǽة المختلفة.        
  38  ن وتحاول إشǼاعها من خلال الأنشطة المناسǼة.تحترم میول الطالǼات وحاجاته        
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  الاختǻارات

  م  اراتــــــــبــالع

أبداً 
ث 
حد
ǻ لا

ادرا  
ث ن

حد
ǻ

ǻاناً   
 أح
دث
ǻح

ئماً   
 دا
دث
ǻح

  

  عضو هیئة التدرȄس:        
  1  تستمع إلى مشȞلات الطالǼات الدراسǽة.        
  2  ت الطالǼات الاجتماعǽة.تستمع إلى مشȞلا        
  3  تستمع إلى مشȞلات الطالǼات الخاصة.        
  4  تسخر من مشȞلات الطالǼات الخاصة.        
  5  تفشي مشȞلات الطالǼات أمام زمǽلاتها .        
  6  تستهزئ ǼالطالǼة أو توȃخها عندما تخطئ.        
  7  تهتم Ǽحضور الطالǼات للمحاضرات        
  ǽ  8اب أو التأخیر.تستفسر عن أسǼاب الغ        
  9  تقبل أعذار الطالǼات التي تقتنع بها.        
أǼحـاث  ،تستفسر عن أسǼاب التأخیر في تقدǽم أو عدم تقدǽم  التعیینات (واجǼات        

.( …  
10  

تســأل عــن صــحة الطالǼــة إذا لاحظــت ظهــور أعــراض مرضــǽة علیهــا أو تغیبهــا         
  ǼشȞل متكرر.

11  

  12  ت مع الطالǼات لمراعاة ظروفهن.تناقش مواعید الاختǼارا        
 -الدورȄــــة –تســــأل عــــن ســــبب تغیــــب الطالǼــــة لأȑ مــــن الاختǼــــارات (الشــــهرȄة         

  الفصلǽة).
13  

تناقش إجراءات سیر المحاضرة مع الطالǼات والتأكد من فهمهن لهـذه الإجـراءات         
  وموافقاتهن علیها. 

14  

لمحاضـرة والمحافظـة علـى الانضـǼاȋ تعمل على تطبیȘ القواعـد الإنسـانǽة لسـیر ا        
  في القاعة.

15  

  16  تسمح للطالǼات Ǽالمناقشة في أثناء المحاضرة.        
  17  تشجع الطالǼات على النقد البناء.        
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  استبا�ة العلاقات الإ�سا�ية بين الأستاذ الجامعي والطالبة
  من وجهة �ظر طالبات جامعة الملك فيصل

  

  …  عزȂزتي الطالǺة 
  السلام علȜǻم ورحمة الله وȁرȜاته.. وǺعد

جامعـة الملـك  –ات التـي تتعلـȖ بـǺعض مواقـف الدراسـة ȜǺلǻـة الترǻȁـة فǻما یلي عدد من العǺـار 
فǻصل، یرجى منك قراءة هذه العǺارات بدقة وتقرȂر مدȎ انطǺاق هذه العǺارات علǻك Ǻاختǻـار إجاǺـة 
واحدة من الإجاǺات التالǻة : ǻحدث دائماً، ǻحدث أحǻانـاً، ǻحـدث نـادراً ، لا ǻحـدث أبـداً، مـع مراعـاة 

  الآتي:
 توجــد إجاǺــة صــحǻحة وأخــرȎ خاطئــة، فالإجاǺــة صــحǻحة طالمــا أنهــا تعبــر عــن وجهــة أنــه لا -1

  نظرك.
  عدم ترك أȏ عǺارات دون إجاǺة. -2

  شاكرȂن حسن تعاونȜن.
  الǺاحثتان                                                                   

  
  وفǻما یلي البǻانات الشخصǻة:

:(ȑارǽاخت) التخصص:   _____________________     الاسم _________________  
   __________ المعدل التراكمي:

  
  
  

  
  
  



  
  
  
  

 Student-Teacher Human Relations …               Iman Abdel Hack & Al jawharah  Bubshait 
 

  192

27-  Teven, J. J. & McCroskey, J. C. (1996). The relationship of perceived teacher 
caring with student learning and teacher evaluation. Paper presented at the 
Annual Meeting of the Speech Communication (San Diego, CA, November 23-
26). 

28-  The Institute of Islamic Information and Education (no date). Human rights in 
Islam. Brochure Series; No. 7. 

29-  Tiberius, R. G. (1999): The why to teacher/ student relationships. http:// 
www.ucet.ufl.edu/Program Service/topic9-6.htm 

30-  Tiberius, R. G. & Billson, J. M. (1991). The social context of teaching and 
learning. In: R. J. Menges & M. D. Svinicki (eds.). College teaching: from 
theory to practice. San Francisco: Jossey – Bass Publishers, Inc.   

31-  Tom, A. (1997). The deliberate relationship: a frame for talking about faculty 
student relationships. Alberta journal of Educational Research, 43 (1), 3-21. 

32-  Toombs, T. R. (1999). The influence of teacher/ student relationship building 
on students from high- risk environments in becoming responsible, in an eighth 
grade science classroom. Unpublished Master thesis, Spokane, Washington 
University.   

33-  Waldrip, B. G. & Fisher, D. L. (1999). Differences in country and metropolitan 
students’ perceptions of teacher- student interactions and classroom learning 
environments. Paper presented at the Annual Meeting of the Australasian 
Association for Research in Education, Melbourne, November 1999.  

34-  Whitman, N. A., et al. (1987). Reducing stress among students; association for 
the study of higher education. ERIC, ED 284526.    

35-  Williams, J. L. (1995). Differences between cooperating teachers and student 
teachers in their assessment of student teacher performance: potential threats to 
a successful relationship. Paper presented at the Annual Meeting of 
Association of Teacher Educators (75th, Detroit, MI, February18- 22).  

36- Williams, W. & Graham, J. (1992). The relationship between supervising 
teachers’ personal attributes and professional background and the attitude of 
their student teachers. Paper presented at the Annual Meeting of Association of 
Teacher Educators (72nd, Orlando, FL, February15- 19).  

37-  Wubbels, T. (1993). Teacher- student relationships in science and mathematics 
classes. ERIC, ED 373957.  

 
 
 



 

 
 
 
 
 

 Scientific Journal of King Faisal University (Humanities and Management Sciences)    Vol.5  No.1  1425H (2004) 
                        

191 

13-  Kentucky Education Professional Standards Board (1999). Experienced teacher 
standards for preparation and certification, http:// 
www.kde.state.ky.us/otec/epsb /standerds/ exp-teach-stds.asp   

14- Leblanc, R. (1998). Good teaching: the top ten requirements. http://Good %20 
teaching%20 the%20top%20ten%20 requirements h1.   

15-  Liu, J. Q. (1997). The emotional bond between teachers and students: multi-
year relationships. Phi Delta Kappan, 79 (2), 156- 157.   

16-  Lowman, J (1995). Mastering the techniques of teaching, 2nd ed. San 
Francisco: Jossey- Bass. 

17-  Lynch, M. & Cicchetti, D. (1997). Children’s relationships with adults and 
peers: an examination of elementary and junior high school students. Journal 
of School Psychology, 35 (1), 81 – 99.  

18- Millington, P. F. (1992). Staff/ student relationships. Aspects of Educational 
and Training Technology Series, 25, 207- 213. 

19-  Moje, E. B. (1996). I teach students, not subjects. Reading Research Quarterly, 
31(2), 172- 195.  

20-  Morrison, H. B. (1985). Caring teacher- pupil relationship: feminist or 
phenomenological. ERIC, ED 390860. 

21-  Murray, D. R. (1997). Re: student- teacher relationship. http://web. 
instate.edu/acns/hypermail/eled250/0133.html 

22-  Patrick, B. C.; Hisley, J. & Kempler, T. (2000). What’s everybody so excited 
about?: the effects of teacher enthusiasm on student intrinsic motivation and 
vitality. Journal of Experimental Education, 68 (3).   

23- Richardson, L. (1997). Re: teacher- student relations. http:// web.indstate. 
edu/acns/hypermail/eled250/0137.html 

24-  Sizer, T. R. (1999). Good teaching. http:// good %20 teaching.htm  

25-  Smedley, L. & Van Roy, W. (1996). Science partnerships under the 
microscope: a study of teacher education partnerships at Macquaire University. 
Research in Science Education, 26 (1), 73- 88. 

26-  Stahlhut, R. & Hawkes, R. (1994). Human relations training for student 
teachers. Paper presented at the Annual Meeting of the Association of Teacher 
Educators (74th, Atlanta, GA, February 12- 16). 



  
  
  
  

 Student-Teacher Human Relations …               Iman Abdel Hack & Al jawharah  Bubshait 
 

  190

 
References:  

1-  Abidin, R. R. & Kmetz, C. A. (1997). Teacher- student interactions as 
predicted by teaching stress and the perceived quality of the student – teacher 
relationship. Paper presented at the Annual Meeting of the National 
Association of School Psychologists (Anaheim, CA, April 3).  

2-  Beilke, J. R. & Yssel, N. (1998). Personalizing disability: faculty- student 
relationships and the importance of story. Journal for a Just and Caring 
Education, 4 (2), 12- 23.    

3-  Bennett, C. K. & Bennett, J. A. (1994). Teachers’ attributions and beliefs in 
relation to gender and success of students. Paper presented at the Annual 
Meeting of the American Educational Research Association (New Orleans, LA, 
April 4-8). 

4-  Buskist, W. & Saville, B. K. (2001). Creating positive emotional contexts for 
enhancing teaching and learning. American Psychological Society, 14 (3).  

5-  Delucia, R. C. (1994). Perceptions of faculty students relationship: A survey. 
NASPA Journal, 31 (4), 271- 279.   

6-  Eineder, D. V. & Bishop, H. L. (1997). Block scheduling the high school: the 
effects on achievement, behavior, and student- teacher relationship. NASSP 
Bulletin, 81, 45- 54.    

7-  Gaber, G. A.; Al Shieck, S. A. &  Zaher, F. ( 1993). Teaching Skills. Cairo: 
Dar Al- Nahda Al- Arabia. (in Arabic). 

8-  Garko, M. G., et al. (1994). Myths about student- faculty relationship: what do 
students really want?. Journal on Excellence in College teaching, 5 (2), 51- 65.  

9-  Goldstein, G. S. & Benassi, V. A. (1994). The relation between teacher self- 
disclosure and student classroom participation. Teaching of Psychology, 21 (4), 
212- 217. 

10-  Grigoriu, E. C. (1997). Qualitative transformations within the student- teacher 
relationship. Paper presented at the Annual Meeting of the Association for the 
Study of Higher Education (22th, Albuquerque, NM, November 6-9). 

11- Holland, J. W. (1993). Relationships between African American doctoral 
students and their major advisors. Paper presented at the Annual Meeting of 
American Educational Research Association (Atlanta, GA, April). 

12-  Human Relation Staff (2000). Human relations. http://www.purdue. edu/ 
humanrel/. 



 

 
 
 
 
 

 Scientific Journal of King Faisal University (Humanities and Management Sciences)    Vol.5  No.1  1425H (2004) 
                        

189 

Conclusion:  

Student- teacher human relations are investigated in this study to 
determine their role in the teaching / learning process. Findings of the study 
revealed that human relations as perceived by students differ from one 
academic section to the other. In other words, not all students College of 
Education, King Faisal University feel the same towards human relations.  

Results of the present study also showed that there are no significant 
differences in human relations between high academic achievement students 
and low ones. Although this result is consistent with some previous studies, 
it is not consistent with many other studies.  

The present study also revealed that there are differences among the six 
teacher’s behaviors associated with student- teacher human relations. The 
highest behaviors perceived by students were the procedures of “carrying 
out the lecture”, “testing” and “dealing with students outside the class”. The 
lowest behaviors were the “psychological sides in dealing with students”, 
“dealing with students’ problems” and “caring about students as 
individuals”. This of course proves the existence of the problem of the study 
that most university teachers do not care about students. 

Recommendations: 
1- The university should provide female students with female teachers to 

create an effective learning environment. 
2- The administration of the colloge should be encourage the teachers to 

participate in different college student’s activities, so that they feel close 
to each other. 

3- The univrersity should provide a human relation training program as a 
requirement for all university’s new teachers 
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Table (7) 
the teacher behaviors of the questionnaire and their percentages 

No. Teacher behaviors Percentage 

1 The procedures of carrying out the lecture 82.78 % 

2 Testing 80.93 % 

3 Dealing with students outside the class 77.65 % 

4 Caring about students as individuals 72.78 % 

5 Dealing with students’ problems 70.35 % 

6 Psychological side in dealing with students 67.90% 

Table (7) shows that most students agree that “the procedures of 
carrying out the lecture” is the highest behavior that college teachers care 
about. “Testing” comes as the second behavior, and “dealing with the 
students outside the class” comes as the third. On the other hand, student- 
teacher human relations are shown to be low in “caring about students as 
individuals”, “dealing with students’ problems”, and the “psychological side 
in dealing with students”.  

This result may be interpreted through the misconception about good 
human relation between students and teachers that they do not go with good 
teaching and that teachers who practice good human relations with students 
cannot teach well. Moreover, some university teachers feel that their role is 
confined to “teaching” and nothing else. It is also obvious from the results 
that student- teacher human relations are low in dealing with students as 
individuals, dealing with students’ problems and psychological side in 
dealing with students. This reflects the impression that found among many 
people that these things are not basic in the teaching process. Many teachers 
also think that caring about student- teacher human relations is opposite to 
being firm and respectable (Tiberius, 1999). The reason behind this result 
may be that we have inherited misconception about the teaching process is 
that it takes place only inside the classroom. 
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Table (6) 

 the results of ANOVA between high academic achievement  
students and low ones in human relations. 

 

Variance Source 
Sum of 
Squares 

Df 
Mean 
Square 

F Sig. 

Between groups 

Within groups 

Total 

1284.361 

98092.95 

99377.32 

1 

223 

224 

1284.361 

439.879 
2.920 N. S. 

From table (6) it is obvious that there are no significant differences in 
perceiving student- teacher human relations between the high academic 
achievement students and low ones. 

This result may relate to the fact that “human relations” is a variable that 
may improve classroom climate, affect social and emotional environment 
(Goldstein & Benassi, 1994; Garko et al., 1994; Liu, 1997) but shouldn’t 
necessarily affect achievement. Students also may study hard and achieve 
well even if they are not satisfied with human relations between themselves 
and their teachers. 

This result is consistent with the result of the previous question that 
revealed that human relations are low within Math, Biology and Physics 
students although these students are the highest academic achievement 
students in the college. However this result is not consistent with some 
previous studies that found out a positive relationship between student- 
teacher human relations and academic achievement (Wubbels, 1993; 
Goldstein & Benassi, 1994; Toombs, 1999).         

As for the third question which says that “how students’ responses are 
different to the six teacher behaviors?” Table (7) shows these six teacher 
behaviors and their percentages from the students’ viewpoints. 
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as follows: Sociology, English language, History, Arabic language and 
Islamic studies, Physics, Biology and Mathematics. 

It is obvious from these results that human relations between students 
and teachers in sociology section is the highest(the most effective) among 
other academic sections. This may refer to the teachers of that section who 
recognize (as specialists in Sociology) the importance of human relations in 
the learning process. As specialists in sociology, they know very well that 
student- teacher human relations affect students’ learning environment 
positively. 

On the other hand student- teacher human relations proved to be the 
lowest among Mathematics, Biology and Physics sections. This result may 
refer to the nature of the scientific courses that do not usually care about 
student- teacher human relations. However, teaching in these three sections 
in King Faisal University is different as it depends most of the time on the 
indirect teaching (male teachers teach female students through TV net). 
Moreover these sections also allow male teachers to teach male students 
(directly) and female students (indirectly) together at the same class time . 
This of course does not enable teachers to be aware of female students, 
consequently the chance to practice or improve student- teacher human 
relations is not provided. This result is consistent with Bennett’s and 
Bennett’s study  (1994) which revealed the importance of having female and 
male university teachers for achieving good human relations.  

As for the second question which says, “Are there any significant 
differences in student- teacher human relations between high academic 
achievement students and low ones”. The researchers used one way analysis 
of variance (ANOVA) to count the differences between high academic 
achievement students (the highest 25% in academic achievement) and low 
academic achievement students (The lowest 25% in academic 

achievement)(1) in perceiving student- teacher human relations. Table (6) 
shows the results. 

                                                 

 (1) The remained 50%  of the study sample was excluded in that analysis to get the 
differences between the highest and the lowest. 
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Table (5) 
The direction and significance of the  

differences within academic sections in human relations 

Academic 
sections 

Math 
102.113 

Biology 
104.825 

Physics 
109.057 

Arabic 
112.557 

History 
113.628 

English 
114.404 

Sociology 
128.547 

Math 
102.113 

- 2.712 6.944 10.444 11.515* 12.291** 26.433** 

Biology 
104.825 

 - 4.232 7.732 8.803 9.579 23.722** 

Physics 
109.057 

  - 3.500 4.571 5.347 19.489** 

Arabic 
112.557 

   - 1.171 1.847 15.989** 

History 
113.628 

    - 0.776 14.918** 

English 
114.404 

     - 14.142** 

Sociology 
128.547 

      - 

 
Table (5) shows that: 
1- There are significant differences at the level of 0.01 in student- teacher 

human relations between students of Sociology section and students of 
all other academic sections in favor of the former. 

2- There are significant differences at the level of 0.01 in student- teacher 
human relations between students of  English language section and those 
of  Mathematics section  in favor of the former. 

3- There are significant differences at the level of 0.05 in student- teacher 
human relations between students of History section and those of 
Mathematics section in favor of the former. 

4- There are no significant differences in student- teacher human relations 
among all other academic sections. 

5- Human relations among college academic sections can be arranged from 
the highest to the lowest in perceiving student- teacher human relations 
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Statistical Techniques:  
To investigate the results of the study, the present researchers used the 
following statistical techniques: 
1- One- way analysis of variance (ANOVA). 
2- Tukey Test.  

Results:  
As for the first question which says “Are there any significant 

differences in student- teacher human relations among academic sections in 
college of Education- King Faisal University? ”. The researchers used one 
way analysis of variance (ANOVA) to count the differences in human 
relations within the seven academic sections in the college and table (4) 
shows the results. 
 

 
Table (4) 

 the results of ANOVA of human relations within 
the seven academic sections 

 

Variance Source 
Sum of 

Squares 
Df 

Mean 

Square 
F Sig. 

Between groups 

Within groups 

Total 

30061.79 

163852.2 

193914.0 

6 

440 

446 

5010.298 

372.391 
13.454 0.01 

 
It is obvious from table (4) that there are significant differences at the 

level of 0.01 in student- teacher human relations among college academic 
sections.  To investigate direction and significance of these differences, the 
researchers used Tukey Test as shown in the following table: 
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One factor of 4.376 Eigen value and percent of variance 72.931% has 
appeared. The following table shows the results of the factor analysis. 
 

Table (2) 
the results of the questionnaire ‘s factorial analysis. 

Teacher behavior Factor 1 Extraction 
Dealing with students’ problems 0.852 0.725 
The procedures of carrying out the lecture 0.782 0.611 
Testing 0.852 0.727 
Caring about students as individuals  0.909 0.826 
Psychological side in dealing with students 0.863 0.744 
Dealing with students outside the class 0.861 0.742 
Eigen value 4.376 4.376 
Percent of variance 72.931%  

Table (2) reveals that the items of the questionnaire are all loaded on one 
general factor that can be called “Human Relations”. Thus the questionnaire 
is valid as it measures what it is supposed to measure.    

Participants:  
The present study involved 447 fourth year female students from all 
academic sections in College of Education, King Faisal University as 
follows: 

Table (3) 
The participants according to their academic section 

Academic sections No. % 
Arabic and Islamic 61 13.65% 

English 94 21.02% 
Sociology 86 19.24% 

History 78 17.45% 
Mathematics 53 11.86% 

Physics 35 7.83% 
Biology 40 8.95% 
Total 447 100% 
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1. Reliability of the Questionnaire:  
By using Alpha Reliability Coefficient, the value of using Alpha 
Coefficient was (0.94), and this means that the reliability coefficient is 
high. 

2. Items Reliability:  
 By using Alpha Reliability Coefficient too, the reliability coefficients of 

items were between (0.941) for item No. (1), and (0.946) for item No. 
(7). And this means that the reliability coefficients of items are high. 

3. Internal Consistency:  
 By computing the correlation coefficients between the degree of each 

one of the six teacher behaviors and the total degree of the 
questionnaire. 

 
Table (1) 

 correlation coefficients between the degree of each one  
of teacher behaviors and the total degree of the questionnaire. 

Teacher 
behaviors 

1 2 3 4 5 6 

1 -      
2 0.689** -     
3 0.630** 0.573** -    
4 0.652** 0.652** 0.765** -   
5 0.589** 0.502** 0.624** 0.790** -  
6 0.734** 0.638** 0.656** 0.754** 0.610** - 

Total 0.844** 0.775** 0.826** 0.922** 0.838** 0.855** 
** Significant at 0.01 level 
 

Table (1) shows that all the correlation coefficients between each one of 
the six teacher behaviors and the total degree of the questionnaire are high 
and significant at level of 0.01. This proves the internal consistency of the 
questionnaire. 

4- Factorial Validity:  
To investigate the validity of the questionnaire, the researchers used the 

factor validity using the Principal Component Method, Varimax Rotation 
and Kaiser Normalization that accepts the factors that their Eigen values is 
more than one. 
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environment. Six subjects were chosen in an eighth grade science 
classroom. The researcher initiated one-on- one interactions several times a 
week to build a relationship with these students.  the student’s science 
grades were recorded prior to the study and compared with their post study 
scores. It was found that half of these students increased these science 
scores by 30% or more. All the students became more respectful of both the 
teacher and the course itself. 

 Thus many authors engaged themselves with examining student -
teacher human relations at schools and universities. Educational studies of 
college teaching support the view that the frequency and quality of teachers’ 
behaviors with students inside and outside the classroom affect students’ 
learning in different ways. Previous studies also stressed the importance of 
student-teacher human relations in creating positive learning environment. 

Up to the knowledge of the present researchers, no study was conducted 
to investigate student - teacher human relations in College of Education 
King Fisal University. 

Methodology:  
Material and Procedures: 
The researchers designed a questionnaire to examine student- teacher human 
relations among female students at College of Education, at King Faisal 
University according to their experince and related studies. The 
questionnaire consists of (38) items representing six types of teacher 
behaviors as follows:  

1- Dealing with students’ problems (6 items). 

2- The procedures of carrying out the lecture (6 items). 

3- Testing (6 items). 

4- Caring about students as individuals (8 items). 

5- Psychological side in dealing with students (7 items). 

6- Dealing with students outside the class (5 items). 
The questionnaire was first administered to (91) female students, in order to 
get: 
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disciplinary referrals were reduced, teacher- student relations were 
improved, and teachers and students preferred block scheduling.      

Abidin and Kmetz (1997) examined teachers’ perceptions of their 
relationships with specific students, their experience of stress in relation to 
those students, and whether those perceptions and experiences translate into 
observable differences in actual teacher behavior toward those students in 
the classroom. Specifically, the project explored the validity of two teacher- 
pupil relationship measures, the Index of Teaching Stress and the Student- 
Teacher Relationship Scale, for predicting observed teacher behavior toward 
pupils. Teachers (N=30) from two Virginia middle schools completed three 
questionnaires regarding their relationships with both a behaviorally 
challenging and a control student in their classroom. Data analysis revealed 
that teacher behavior toward the behaviorally challenged child involved 
more negative and neutral behaviors than toward the control child, while the 
amount of positive behavior toward each child was not significantly 
different. Teachers experienced more stress with the behaviorally 
challenging child than with the control child are as stress increased, they 
tended to be less engaged with the behaviorally challenging child. Teachers 
also perceived greater warmth, less conflict, and more positive relations 
with the control child.  

A recent study by Waldrip and Fisher (1999) examined differences in 
metropolitan, provincial, rural and meaning town students’ perception of 
student- teacher interactions and their classroom learning environment. The 
study utilized a questionnaire, Cultural Learning Environment 
Questionnaire that had previously been validated to assess culturally- 
sensitive factors of science students’ learning environments. The student- 
teacher interactions were measured with the instrument, Questionnaire of 
Teacher Interaction. With a sample of over 2.000secondary science students, 
the reliability of the CLEQ scales ranged from 0.70 to 0.84 and showed 
acceptable discrimination between the scales. Overall, the greatest 
differences in perceptions occurred between metropolitan and rural students. 
Results revealed that students gender affected these students’ perceptions of 
their learning environment and teacher- student interactions.  

Another study was designed by Toombs (1999) to investigate the effect 
of students/ teacher relationship building on students from high-risk 
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students who perceive their teachers as more caring will (1) evaluate those 
teachers more positively; (2) evaluate the course content more positively; 
(3) report that they have learned more in the course.  Subjects were 235 
students enrolled in communication classes at an eastern university. A 22-
item bipolar scale was employed for measurement, including 6- item 
measures of competence and trustworthiness. Results indicated that support 
for all three facets of the hypothesis was strong. Findings revealed that 
student perceptions of caring on the part of their teachers were found to be 
substantially associated with the students’ evaluation of their teachers, their 
affective learning, and their perceptions of their cognitive learning. 

Girgoriu’s study (1997) also considered how establishing and 
maintaining the student – teacher relationship can be epistemologically 
transforming for both college students and faculty. The paper draws on a 
constructivist- developmental theory of self and cognitive development, 
knowledge construction, and the author’s own teaching experiences. First, 
underlying constructivist assumptions, such as humans as experiencing 
cognitive and emotional states of disequilibrium and equilibrium, are 
identified. The results revealed that to the co-construction by teacher and 
student of knowledge and meaning –making and the changing dynamics of 
the relationship between student and teacher, are closely related to student- 
teacher relationship. 

Tom (1997) examined the power imbalance between university faculty 
and students in terms of the “deliberate relationship” (other types being 
ethnographer- subject and mother- child relationship). Critiques 
contemporary responses to this power differential: positions of distance or 
denial. He also discusses elements of the deliberate relationship that can 
help faculty teachers carry out their roles in an ethical and responsible 
manner and stresses the importance of student- teacher human relations in 
carrying out these roles.            

Eineder and Bishop (1997) examined effects of a recently implemented 
block- scheduling arrangement on student achievement, behavior, and 
student- teacher relations. Results support other research: students earned 
higher grade point averages, more students attained the honor roll, 
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of any sex- biases that influence their behavior toward students. The authors 
also recommended that schools should provide students with a balance of 
male and female teachers. 

In a survey study, Delucia (1994) examined assumptions, expectations, 
attitudes, and behaviors that hinder or enhance faculty- student relationships 
during students’ first year in college. Findings indicated from 135 high 
school graduates enrolled in college summer basic skills program and from 
66 faculty members revealed that high school students entered with 
preconceived expectations about professors.  

Goldstein and Benassi (1994) conducted a study consisting of 64 
university staff- members and 1,706 students on the relationship between 
teacher self- disclosure and student classroom participation. The findings of 
this study indicated that teacher self- disclosure is positively associated with 
students’ willingness to participate in class discussions. 

Williams (1995) conducted a study of student teachers and cooperating 
teachers’ assessment of the student teachers’ perceptions. A survey 
instrument in two versions, one for student teachers and one for cooperating 
teachers, was devised listing 54 specific student teacher performance items 
stated in corresponding terms. These were administered to 200 Middle 
Tennessee State University students and their 200 cooperative teachers 
twice, in the third week of the student teaching semester and in the ninth 
week. There were statistically significant differences between cooperating 
teachers and student teachers on 23 survey items. Only differences that 
emerged for the first time at the end of the semester posed a threat to the 
student teacher/ cooperating teacher relationship.  

Moje (1996) found that the relationship established between a high 
school content- area teacher and her students motivated them to engage in 
literacy activities and encouraged students responded positively to the 
strategies she taught, although they did not transfer strategies to other 
content classes.  

Teven and McCroskey (1996) examined the construct of “perceived 
caring” in the instructional context which is believed to be related to the 
classical construct of “good well” in Aristotelian rhetorical theory as well as 
more contemporary social scientific views of “intent toward receiver” in 
conceptualizations of source credibility. The hypothesis used was that 
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Holland (1993) examined the factors in doctoral programs that may 
potentially guide, motivate and influence African American doctoral 
students to pursue careers in higher education. Interviews with 42 
participants, 23 current students and 19 former doctorate recipients, were 
conducted. The findings of the study indicated that African American 
doctoral students have a variety of relationships and involvement with their 
major faculty advisors. Of these relationships, the student-advisor 
relationship was identified by respondents as being the most non-satisfying 
of the various involvement. Of the five relationships studied, quasi-
apprenticeship, academic mentoring, and career mentoring had the most 
significant impact on African American doctoral students seeking careers in 
higher education. 

In a study of Garko, et al. (1994) undergraduate students (n= 64) were 
asked to describe the ideal student- professor relationship. Results indicate 
that students want to connect with professors. The desired relationship 
included equality, mutuality, and respect. Results did not support the 
commonly – held faculty belief that students want to be anonymous or want 
professors to be in control, entertain them, be paragons of virtue, or be 
buddies.  

Bennett and Bennett (1994) examined the differences in male and 
female teachers’ attributions and beliefs in relation to gender and success of 
their students. Subjects, 250 high school teachers, half-male and half-
female, completed a 2-part survey to measure their attributions of student 
success or failure in relation to gender- associated behaviors. The teachers 
were also asked to identify the gender of students believed to be most 
successful within the teacher’s content area. Findings indicated over half of 
the female teachers and a third of the male teachers reported female students 
to be more successful in their content area. Both male and female teachers 
reported boys to be most successful only in traditional male subjects, such 
as metal shop and woodworking, whereas female students were identified as 
most successful in all content area with the exception of these traditionally 
male dominant areas. The results implied that male and female students are 
receiving different educational experiences based upon a combination of 
their own ability and what their teachers believe to be appropriate gender – 
based behavior. It was recommended that educators should be made aware 
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avoiding or clearing up misunderstandings in the classroom. The ability to 
stimulate strong positive emotions in students separates the incompetent 
from the outstanding college teacher (Lowman, 1995).  Thus, this study 
attempts hopefully, to show how university teachers treat their students and 
to what extent human relations are found between students and teachers.  

Related Studies: 

Whitman, et al. (1987) suggested some principals of stress reduction in 
study environment. They focused on the value of feedback, and teacher- 
student relationships on reducing stress.  

Another review of research literature was conducted by Millington 
(1992) to develop a profile of a good teacher. Two questionnaires were used 
over a three- year period: one for teachers (n= 640) to determine their 
relationships with students, and another for students (n= 573) to determine 
what were essential characteristics of good teachers. The study concluded 
that students want teachers who are expert, experienced, and sympathetic.  

Williams and Graham (1992) designed a study to ascertain if a 
relationship exists between supervising teachers’ personal attributes and 
professional backgrounds and the attitudes of their student teachers toward 
their field experiences. A rating scale and a personal background 
questionnaire were conducted on 123 elementary and secondary student 
teachers. The data revealed no significant differences in attitude mean 
scores of student teachers as related to the ages of their supervising teachers. 
The study also revealed that no significant difference existed between the 
attitude mean scores of student teachers when comparing their supervising 
teachers’ educational attainment level.  

A study in Australia used a model for interpersonal teacher behavior 
with two axes- dominance/ submission and cooperation/ opposition. Results 
focused on actual classroom behavior and students’ perceptions of ideal 
teachers. A study in the Netherlands investigated interpersonal teacher 
behavior and its relationship to student achievement and attitudes. 
Conclusions from both studies showed  that interpersonal teacher behavior 
is an important aspect of the learning environment, and is strongly related to 
student outcomes (Wubbels, 1993).   
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proper way in college of Education, King Faisal University. So, the problem 
of the present study can be summarized in the following questions: 

1- Are there any significant differences in student- teacher human relations 
among academic sections of the college?              

2- Are there any significant differences in student- teacher human relations 
between high academic achievement students and low ones? 

3-  How different are students’ responses in the six teacher behaviors? 
 
Aims of the Study: 

The overall aim of the present study was to investigate students’ 
perception of student- teacher human relations. The particular objectives 
were to: 
1- Examine the differences in students’ perception of student- teacher 

human relations within academic specialists in College of Education, 
King Faisal University.                                                

2- Examine the differences between high academic achievement and low 
ones in their perception of student- teacher human relations. 

3- Examine teacher’s behaviors associated with student- teacher human 
relations. 

Variables of the Study: 
Human Relations: by human relations the present researchers mean the 

interpersonal relationship between students and teachers. Human relations is 
used in the present study to describe six teacher’s behaviors that may affect 
students’ academic achievement   

Rational of the Study: 
Many authors focused on the importance of human relations in creating 

better learning environment. The success of the educational process depends 
ultimately upon the human relationships among students and teachers rather 
than any other factor (Morrison, 1985; Liu, 1997; Beike & Yssel, 1998, 
Smedley & VanRooy, 1996). 

Moreover, many students need to feel that above all else, their 
instructors care about them. Patience and acceptance are vital to student- 
teacher relationship. Communicating honestly with students and 
encouraging them to express their needs and attitudes is often necessary in 
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refers to thinking of both teaching and practicing human relations as two 
completely separate entities. Yet practicing human relations is an essential 
component of the teaching and learning process (Tiberius, 1999).  So, this 
misconception is completely untrue as human relations improve teaching/ 
learning process (Goldstein & Berassi, 1994; Toombs, 1999). 

Elsewhere Tiberius and Billson (1991) indicated that effective teachers 
form relationships that are trustful, open and scare, that involve a minimum 
of control, are cooperative, and are conducted in a reciprocal, interactive 
manner. They added that within such relationships learners are willing to 
disclose their lack of understanding rather than hide it from their teachers; 
learners are more attentive, ask more questions, are more actively engaged. 
Thus, the better the relationship the better the interaction; and the better the 
interaction, the better the learning.  

Gaber, et al. (1993) think that teacher’s knowledge of teaching methods 
and styles should be translated to situations from which he / she can 
recognize how his / her attitudes, emotions, values and behaviors affect 
every student in class. They also mention that teachers should be able to 
know how to deal with different students with different levels and abilities.  

Student- teacher relationships have great potential for improving the 
academic and social-emotional environments of secondary schools (Liu, 
1997). The goal of human relations is to improve the quality of life for our 
students, staff and universities. Human relations aim also at helping students 
and teachers to attain educational and professional goals in a congenial 
environment (Garko et al; 1994; Lynch & Cichetti, 1997; Human Relations 
Staff, 2000).   
 
Problem of the Study: 

From the researchers’ experience in teaching a number of courses and 
their interaction with female students in teaching practice in college of 
Education- King Faisal University, they have observed that college students 
face many problems concerning human relations with their teachers. 
Students usually complain that some teachers do not treat them properly and 
do not care about their problems. In other words the researchers feel that 
human relations between students and teachers may not be found in the 
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manner in which we relate to our subject matter, to our students, and to the 
larger world around us. They added that if we are successful in building 
human relations with our students, we create an effective environment that 
is appropriate for teaching and learning.       

In defining the standards expected from teachers, the Kentucky 
Education Professional Standards Board (1999) has mentioned creating and 
maintaining learning climate as a very important teachers’ task. It declares 
that it is the teacher’s main job to create a learning climate (through human 
relations) that supports the development of student abilities to use 
communication skills, apply core concepts, become self- sufficient 
individuals, become responsible team members and integrate knowledge.      

In other words, human relations training is a requirement for all teachers 
to create awareness of the degree of congruency between stated beliefs and 
actual behavior and to internalize and translate such awareness into actions 
which result in more positive relationships within the teaching /learning 
environment (Stahlhut & Hawkey, 1994). 

Many authors agree that student- teacher relationships have great 
potential for improving the academic and social / emotional environments of 
schools and universities. This refers to the fact that these relationships 
facilitate students readiness to learn and their active engagement in school 
(Teven & McCroskey, 1996; Abidin & Kmetz, 1997; Liu, 1997). The 
student- teacher relationship is very important for success in the classroom. 
Our students need to know that we as teachers care about their feelings and 
well – being. It is through modifying relations between teachers and 
students that the “treasure within each of us” can be revealed thus teachers 
should work more often in order to “break down the rigid walls of the 
classroom” (Richardson 1997). 

Although human relationships between teachers and students are very 
important to the process of teaching and learning, some teachers think they 
are not. Those teachers think that human relations lead to trivial actions 
without positive or effective learning. They think that when they have good 
relationship with their students, they would not be able to teach. This belief 
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Nowadays education has started to pay great attention to student- teacher 
human relations at school and universities. These relations are considered by 
many authors as an essential condition for effective teaching and learning 
(Gaber et al, 1993; Richardson, 1997; Murray, 1997). Findings of previous 
research also revealed the importance of student- teacher relationship in 
faculties as a means of establishing identity within the classroom and the 
university (Beilke & Yssel, 1998).  

Becoming a teacher from the viewpoint of many authors, means 
developing the art and skill of interacting with, motivating, inspiring and 
respecting others. The most successful teachers know how to bring together 
a unique combination of knowledge, experiences and attitudes to help youth 
to reach their potential and succeed in the classroom. They have an 
understanding of the cultural, economic and disability issues, which are a 
dynamic part of human interactions in every classroom. Through the 
interacting, teachers encourage children to grow individually and as part of a 
school community that understands and values each person (e.g. Bennett & 
Bennett, 1994; Stahlhut & Hawkes, 1994). 

In defining good teaching Leblanc (1998) mentioned that good teaching 
is about being human, respecting others, and being professional at all times. 
He added that teachers should make innocuous jokes, so that ice breaks and 
students learn in a more relaxed atmosphere where teachers and students 
feel that they are human. 

Sizer (1999) also described good teachers as those who know students’ 
names, and calling them by name, greet students pleasantly, remember 
something that had earlier worried a student and ask about it and resist the 
sarcastic and hurtful rejoinder to a foolish comment a student has just made. 
He added that good teachers are never tolerating aggressive remarks among 
students, tell a student the unvarnished truth privately and exhibit 
friendliness and try to express personal annoyances. Murray (1997) also 
thinks that teachers should share a little bit of themselves with their 
students, because students need to feel that they are human. 

Furthermore, Buskist and Saville (2001) mentioned that teaching reveals 
our humanity, how we choose to define ourselves in our work, and the 
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Abstract: 

The present study aimed at investigating student-teacher human relations as 
perceived by college of Education, King Faisal University female students. 
The study sample consisted of (447) female college students responded to a 
questionnaire containing (38) items representing six teacher’s behaviors. 
ANOVA and Tucky test indicated that student- teacher human relations as 
perceived by students differ from one academic section to the other. However, 
no significant differences were found in perceiving student -teacher human 
relations between high and low academic achievement students .The study 
recommends that the university should provide a human relation training 
program as a requirement for all university’s new teachers. 

 

Introduction and Review of Literature : 
Since God is the absolute and the sole master of men and the universe, 

he is the sovereign Lord, the Sustainer and Nourisher, the Merciful, whose 
mercy enshrines all beings.  Since He has given each man human dignity 
and honor, and breathed into him of His own spirit, every human being is 
thereby related to all others and all become one community of brotherhood 
in their honorable and pleasant servitude to the most compassionate Lord of 
the Universe. In such a heavenly atmosphere the Islamic confession of the 
oneness of God stands dominant and central, and necessarily entails the 
concept of the oneness of humanity and the brotherhood of mankind (The 
Institute of Islamic Information and Education, no date). 

Thus, Islam has laid down some universal fundamental rights for 
humanity as a whole, which are to be observed and respected under all 
circumstances. One of these circumstances is the teaching/ learning process 
that is the main concern of the present study. 
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